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ABSTRACT
The purpose of this study was to determine if the factors that have 
been posited by previous researchers to affect predisposition to attend 
college in high school students are the same for the two-year college 
population, and to investigate whether or not an expansion of the Hossler 
and Gallagher (1987) three-phase model of college choice and the 
Hossler and Stage (1992) Model of High School Students’ Predisposition 
to College would yield great benefits. This analogy uses variables that 
have been advanced as effectual in the predisposition stage of the college 
choice process on the selected student population.
The problem is that previous research has not examined the college 
choice process that students in two-year colleges undertake. Moreover, it 
ignores the duplicative nature of the college choice process for 
community college students. Specifically, this study investigates the 
simple bivariate relationship between predictors reported in the 
predisposition literature for high school students (socioeconomic status, 
parents education, etc.) and a measure of community college student's 
decision to transfer or not transfer to a baccalaureate institution upon 
leaving the community college. For the nine included variables (SES,
XV
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parents’ education, GPA, parents’ and significant others’ expectation and 
encouragement, students’ personal expectation, college involvement, 
gender, ethnicity and age), the simple bivariate relationship with a 
measure of community college student's decision to transfer or not 
transfer to a baccalaureate institution upon departing from community 
college is measured.
To test the explanatory power of the expanded Hossler and Stage 
model, hierarchial logistic regression procedures are employed. Model 9, 
which included all variables, was significant at the « = .05 level. Of all 
the variables introduced in the hierarchical logistic regression analysis, 
EXPECT 2 (the personal educational expectations and aspirations 
students have for themselves) produced the most statistically significant 
relationship to predisposition to transfer (r=.2921).
The results of this study have some implications for state and 
federal policymakers responsible for developing policies related to 
student financial aid, administrators at community colleges and 
baccalaureate institutions, and for those responsible for the enrollment 
management and recruiting functions at both two- and four-year 
institutions.
XVI




In this section, I provide background information on student college 
choice and the phases and variables involved in the three phase model of 
college choice (Hossler and Gallagher, 1987) and a theoretical model of 
high school students' predisposition to college (Hossler and Stage, 1992). 
In this section, I also define important terms; identify one o f the problems 
associated with the existing Uterature; pose a series of questions to be 
addressed; state the purpose and significance of the study; and identify the 
hypotheses tested; and provide a synopsis of this chapter.
Background
In the last decade there has been a plethora of information on and 
interest in the topic of college choice (Mansld and Wise, 1982; Litten, 
1982; Chapman, 1984; Hossler and Gallagher, 1987; Hossler and Stage, 
1992). Some factors that have consistently motivated related discussions 
include: funding for public colleges and universities and student financial
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
2aid; the increasing number of college students who are o f "nontraditional- 
age" (many of whom attend community colleges), while "traditional-age" 
students are decreasing; and the fluctuating number of students of color, 
particularly Afiican Americans', who are attending institutions of higher 
education. These college choice issues have imphcations not just for 
college and university administrators who want to administer intervention 
strategies designed to attract a desirable number of students, but there are 
also pohcy imphcations for state and federal entities, which have vested 
interests in understanding the factors that shape aggregate student 
enrollments (Hossler and Stage, 1992).
Student college choice has been defined in previous Uterature as a 
"complex, multi-stage process during which an individual develops 
aspirations to continue formal education beyond high school, followed by a 
decision to attend a specific college or university or institution of advanced 
vocational training" (Hossler, Braxton, & Coopersmith, 1989, p. 234). 
Using this definition, researchers have examined a variety of factors that
In 1976.603.000 African Americans were enrolled in Ibur-year institutions and 429,000 in two-year 
colleges. By 1980, the enrollment of blacks had increased slightty to 633,000 at baccalaureate institutions 
and 468,000 at commtmily colleges. In 1984, the enrollment figures for African Americans dropped again 
at four- and two-year colleges, to 617,000 and 459.0000. respective^ (Teddlie and Freeman. 19%).
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3have influenced the decisions which secondary school students make when 
selecting colleges. As a result, several multi-stage models (Litten, 1982; 
Hossler and Gallagher, 1987; Jackson 1982) emerged which focus on 
variables that affect students' decisions to attend college, such as; parental 
attributes, student background characteristics, high school characteristics, 
environment, and student academic abflity. Much of the research on 
student choice further characterizes it as a developmental process which 
occurs in cycles, steps, phases or stages (Chapman, 1984; Hossler and 
Gallagher, 1987, Jackson, 1982; Litten, 1982).
This study is based on the Hossler and Gallagher (1987) model of 
student choice and on the Hossler and Stage (1992) theoretical model of 
predisposition to attend college. The Hossler and Gallagher model is 
characterized by Hossler, Braxton and Coopersmith (1989) as a combined 
model which incorporates aspects of sociological and econometric models. 
In this developmental model of college choice, Hossler and Gallagher 
(1987) draw on earlier models (Chapman, 1984; Jackson, 1982; Litten, 
1982) to identify three stages in the college choice process: predisposition, 
search and choice
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
4In the first stage, predisposition, students determine whether they 
would like to continue their education beyond high school. Students who 
desire to enter a college or university proceed to the second stage, search, 
wherein they gather information about institutions of higher education. In 
the third stage, choice, students decide which college they will attend.
The individual steps in the college choice process have been 
elucidated by previous researchers. According to Hossler and Stage 
(1992), most investigations of student college choice have either focused 
on the final choice step or examined correlates of aggregate postsecondary 
student enrollments. Hossler and Gallagher (1987) report that of the three 
phases which are discussed, the predisposition stage has received the least 
attention.
Of the research conducted on college choice generally, and the 
predisposition stage specifically, very few studies have factored the 
community college student into the equation. Of these only a few have 
focused specifically on two-year college students' predisposition to further 
their education beyond the community college by transferring to 
baccalaureate institutions. Moreover, a limited number of studies have
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
5been based on a theoretical model of the predisposition stage o f college 
choice which specifically examines the educational plans o f community 
college students (Nora and Rendon, 1987).
Past and present trends and statistics suggest that the factors which 
influence the college choice process may be different for students in two- 
year and four-year institutions. According to Smith (1990), httle attention 
has been given to the decisions of two growing college-going populations - 
nontraditional age students and two-year college students. Bers and Smith 
(1987) provide introductory findings which suggest that students in two- 
year colleges conduct less intensive searches and often collapse the stages 
of search and choice. For the community college students who have the 
fortitude to attend a four-year institution, the decision becomes one of 
which college to attend.
Hossler's (1985) precursory indications deduced that students who 
enter two-year colleges may differ from those who enter four-year colleges. 
However, such differences have not been studied extensively. Nearly two 
decades ago, Jackson (1978) also suggested that the choice process may 
vary among students. He concluded that the begiiming decision stage for
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6some students may be a choice of which college to attend, while for others 
it is whether or not to attend college.
Although these findings suggest that differences exist between 
students in two- and four-year colleges, there has been no direct 
comparison of the levels where student college choice considerations must 
be applied. Litten (1982) suggested that to truly understand the choice 
process, identifying how the selection process differs for various types of 
college attendees is critical.
While the need for further study on the college choice processes of 
two-year college students has been cited by numerous researchers, the 
primary focus has been on the movement of traditional-age students firom 
high school to college (two-year and four-year). Almost entirely lacking in 
college choice research are studies that use large samples of community 
college students and attempt to understand the relationship between family 
and student background characteristics, student achievement, and student 
motivation and the predisposition phase of college choice. There is a vast 
body of hterature that uses large samples to conduct structural studies 
(Tierney, 1980; Jackson, 1986; Manski and Wise, 1983), but Hossler and
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7Stage (1992) point out that many of these studies are dated; and that their 
study is unique in that it looks specifically at the predisposition phase.
Specifically, the Hossler and Stage model (1992) draws on the 
literature of college choice, as well as on the work of sociologists who 
studied status attainment. This model posits that family background 
characteristics influence the expectations of significant others, student 
achievement, and the degree of student involvement in high school 
activities. Family background characteristics also were expected to affect 
the criterion variable, students' educational plans, both directly and 
indirectly, through parents' expectations and student high school experience 
factors. Finally, parental expectations and the student high school 
experience factors were found to have a direct influence on students' 
educational plans. This study identified correlates of 
predisposition using the maximum likelihood estimation technique,
LISREL Vn (Joreskog and Sorbom, 1989). The differences between the 
paradigms previously identified and other models of college choice and 
predisposition are discussed in the next chapter.
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Definition of Terms
Community College Students
Vaughan (1995) defines a community college as "a publicly 
supported, regionally accredited institution of higher education that offers 
the associate's degree as its highest degree" (p. 2). When referred to 
herein, the term community college students will refer to those students 
who continue their postsecondary education at two-year institutions, but 
not to those students who attend vocational technical schools. The terms 
two-year college students and/or Junior college students are used 
synonymously with community college students.
Traditional-Age Students and Nontraditional-Aee Students
Previous educational research defined traditional-age students as 
those students who attend college immediately after high school and/or are 
between the ages of 18 and 22 years; and defines nontraditional-age 
students as those students who begin or continue their formal education at 
the age of 25 years or older.
Realizing that these definitions do not account for the 23 and 24 year 
old students who attend higher education institutions, I utilize Smith's
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term traditional-age students refers to those students between the ages of 
18 and 24 years. Nontraditional-age students refers to those students who 
are 25 years and older.
Student College Choice
Hossler and Stage (1992) explain that "the term student college 
choice has been used to describe a wide range of postsecondary 
educational decisions including (a) the decision of students to continue 
their education at the postsecondary level and (b) the decision to enroll in a 
specific postsecondary institution" (p.426, emphasis in the original).
Hossler and Gallagher (1987) summarize student college choice as a 
process through which college attenders move fi'om an initial step of 
establishing a predisposition toward higher education to the final step of 
selecting an institution to attend. Student college choice has been defined 
in the hterature as a "complex, multi-stage process during which an 
individual develops aspirations to continue formal education beyond high 
school, followed by a decision to attend a specific college or university or 
institution of advanced vocational training" (p. 234).
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Buflding on this and Hossler, Braxton, and Coopersmith’s (1989) 
definition, when used in this study, student college choice refers to a 
multifarious process through which individuals cultivate ambitions and 
desires to pursue formal education beyond high school or the community 
college and, as a result, determine whether to attend a specific two-year 
or baccalaureate institution, or to tranter from a community college to a 
particular four-year university.
The Predisposition Phase o f Student College Choice
The predisposition stage of college choice refers to the early phase 
of development in which students determine whether or not they will 
continue their formal education beyond high school, hi my work, 
predisposition refers to the initial step of the student college choice process 
wherein high school students determine if they will continue their formal 
education after high school and/or community college students decide 
whether to continue their formal education beyond the two-year college 
(with or without having earned an associate degree).
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Duplicative College Choice
Duplicative college choice is a three-phase process utilized by 
students in two-year colleges to assess or determine the degree of their 
educational attainment beyond the community college. Consistent with the 
Hossler and Gallagher (1987) model, the first phase of the duplicative 
college choice model is predisposition. It is in this cognitive phase where 
students at the two-year college determine if they are predisposed to 
fiirthering their postsecondary education beyond the community college. 
Those students interested in transferring, proceed to the reflective search 
phase. Here, students revisit the original hst which they compiled during 
the initial college choice process to ascertain whether they shoould transfer 
to colleges and universities which they previously identified as appropriate 
schools for them to attend. In this phase, new transfer options may also be 
introduced.
Unlike the Hossler and Gallagher and the Jackson (1982) models, 
this new list, comprised of institutions to which the student will actually 
apply, is called a “transfer set”. The final phase, transfer, is the stage in 
which students decide to transfer to a particular college or university.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
12
Purpose of the Study and Statement of the Problem
The purpose of this study is to investigate an expansion of the 
"Theoretical Model o f Predisposition" advanced by Hossler and Stage 
(1992), in order to determine if the factors that affect the future educational 
decisions of high school students are the same as those affecting 
community college students. This analogy uses variables that have been 
advanced as effectual in the predisposition stage of the college choice 
process on the selected student population.
As a result of college choice research being concentrated on status 
attainment and the actual attendance patterns of high school students, 
knowledge has accrued around some components of the college choice 
process. The problem is that researchers have not examined the college 
choice process that students in two-year colleges undertake. Moreover, it 
ignores the duplicative nature of the college choice process for community 
college students.
Specifically, these questions have not been addressed: (1) What are 
the factors that influence community college students as they consider 
transferring to baccalaureate institutions? (2) Are currently identified
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factors in the development of educational plans for high school students the 
same as those which influence students in two-year colleges? (3) Are 
male and female community college students more likely to be predisposed 
to transferring to baccalaureate institutions? (4) Are African American and 
white community college students more likely to be predisposed to 
transferring to baccalaureate institutions? (5) Are traditional-and 
nontraditional-aged community college students more likely to be 
predisposed to transferring to baccalaureate institutions? and (6) How 
adequately does an expanded version of the Hossler and Stage (1992) 
predisposition model of college choice classify community college students 
with respect to their predisposition to transfer to four-year institutions?
This in-depth investigation of these questions helps to shed some 
light on why a large proportion of community college students who are 
predisposed to and who intend to transfer and persist to the baccalaureate 
degree and beyond are not attaining their goals.
Research Questions to be Investigated and Hypotheses to be Tested
Research Question 1 ; What are the factors that influence the decision
of community college students to consider 
transferring to baccalaureate institutions?
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Research Question 2: Are currentiy identified factors in the
development of educational plans for high school 
students the same as those which influence 
students in two-year colleges?
To address research questions 1 and 2 ,1 investigate the simple 
bivariate relationship between predictors reported in the predisposition 
literature for high school students (socioeconomic status, parents 
education, etc.) and a measure of community college student's decision to 
transfer or not to transfer to a baccalaureate institution upon leaving the 
community college. Additionally, for reasons articulated later in this 
document (see Chapter 2), the following variables are posited as factors 
uniquely related to the predisposition of community college students to 
transfer; socioeconomic status, parents’ education, students’ achievement, 
parents and significant others’ expectation and encouragement, students’ 
personal expectation, involvement in college activities, gender, ethnicity 
and age.
For each of these measures, I investigate the simple bivariate 
relationship with a measure of community college students decision to 
transfer
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or not to transfer to a baccalaureate institution upon departing from 
community college.
Hypothesis 1: As socioeconomic status increases, 
community college students' 
predisposition to transfer to a four-year 
institution will increase.
Hypothesis 2: As parents’ education increases, 
community college students' 
predisposition to transfer to a four-year 
institution will increase.
Hypothesis 3: As student academic achievement 
increases, community college students' 
predisposition to transfer to a four-year 
institution will increase.
Hypothesis 4: As parents and significant others’ 
expectations and encouragement 
increases, community college students’ 
predisposition to transfer to a four-year 
institution will increase.
Hypothesis 5: As students’ personal expectations 
increase, their predisposition to 
transfer to a four-year institution will 
increase.
Hypothesis 6: As the involvement in college activities 
increases, community college students’ 
predisposition to transfer to a four-year 
institution will increase.
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Are maie or female community college students 





Female students at community colleges 
will likely be more predisposed to 
transfer to a four-year institution than 
will male students.
Are African American or white community 
college students more likely to be predisposed to 
transferring to baccalaureate institutions?
African American students at 
community colleges will likely be more 
predisposed to transfer to a four-year 
institution than will white students.
Research Question 5: Are traditional- or nontraditional-aged 
community college students more likely to be 
predisposed to transferring to baccalaureate 
institutions?
Hypothesis 9: Nontraditional-age students at 
community colleges will likely be more 
predisposed to transfer to a four-year 
institution than will traditional-aged 
students.
Research Question 6: How adequately does an expanded version of the 
Hossler and Stage (1992) predisposition model 
of college choice classify community college 
students with respect to their predisposition to 
transfer to four-year institutions?
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Hypothesis 10: The explanatory power of the expanded
Hossler and Stage predisposition model 
for community college students will be 
statistically significant overall.
These hypotheses are explained and examined more closely in 
Chapter n. Review of the Literature, and the results of the statistical tests 
are presented in Chapter IV, Quantitative Results.
Significance of the Study 
This comparative analysis which employs certain variables that 
might affect the decisions of high school and community college students 
could yield great benefits. First, existing theoretical models of college 
choice could be revised and updated to include one of the largest and most 
rapidly growing segments of the college-going population, attendees of 
community colleges. Second, college and university admissions officers or 
enrollment managers could use these findings to expand their recruitment 
base. Third, two-year college and four-year university administrators could 
utilize this data to improve inter-institutional collaborations related to 
transfer and articulation poUcies. Fourth, this research may be used by 
federal and state agencies and higher education institutions in implementing
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policies and practices which positively impact attrition, retention, and 
transfer rates among higher education institutions. Finally, college and 
university academic advisors could use these findings to increase the 
likelihood that students progress toward and achieve their academic, 
training, and related goals.
Since very few studies on student college choice have systematically 
examined the variables included in available theoretical models of college 
choice, this continuous investigation could be beneficial and enable 
researchers to consistently improve existing models and/or develop new 
ones. Hossler and Gallagher's (1987) college choice model combines 
aspects of Jackson (1982), Litten (1982), and Chapman's (1984) earher 
renderings; and Hossler and Stage (1992) point out that the studies which 
are available are dated. By distinguishing variables that influence 
educational plans of community college students in the predisposition 
phase of college choice, I will enable institutions and other providers to be 
better equipped to serve the needs of this college-going population, and in 
the process they will be able to stabilize their consistently fluctuating 
enrollment statistics.
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Summary
The primary focus of this study is to determine if the model 
describing factors that affect educational decisions of high school students 
can be expanded to include college choices of community college 
consumers. Through the years, researchers have identified factors which 
influence the decisions of the general high school population, but have 
failed to investigate whether differences exist between those factors and 
the ones which have an impact on community college attendees. Greater 
insight into the predisposition stage of college choice, generally, and 
implications for both of
the college-going populations, particularly, are gleaned herein as I have 
identified variables that are likely to influence two-year college students.
One problem with college choice hterature is that it does not reveal 
that there has been an in-depth look at the choices that 2-year college 
students make, nor has there been a comparative analysis which examines 
the variables that affect the decisions of community college students. To 
address this predicament, my work examines the following research 
questions:
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1. What are the factors that influence the decision of community 
college students to consider transferring to baccalaureate 
institutions?
2. Are currently identified factors in the development of 
educational plans for high school students the same as those 
which influence students in two-year colleges?
3. Are male and female community college students more likely 
to be predisposed to transferring to baccalaureate institutions?
4. Are Afiican American and white community college students 
more likely to be predisposed to transferring to baccalaureate 
institutions?
5. Are traditional-and nontraditional-aged community college 
students more likely to be predisposed to transferring to 
baccalaureate institutions?
6. How adequately does an expanded version of the Hossler and 
Stage (1992) predisposition model of college choice classify 
community college students with respect to their 
predisposition to transfer to four-year institutions?
The theoretical models are discussed more in-depth in Chapter U, 
Review of the Literature. The procedures to be employed and the research 
methodology are discussed in Chapter m . Research Methodology. The 
results and findings are presented in Chapters IV and V, Quantitative 
Results and QuaUtative Results, respectively, and conclusions and 
impUcations are discussed in Chapter VI.
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REVIEW OF THE LITERATURE
Introduction
The purpose of this study was to investigate an expansion of the 
"Theoretical Model of Predisposition" advanced by Hossler and Stage 
(1992) to determine if the factors therein also affect the educational 
decisions of community college students. In this section, I review the 
literature that is relevant to college choice, generally, and that which is 
relevant to the predisposition phase of the college choice process, 
specifically.
I begin the review of the literature by describing how the search for 
the literature was conducted. Then I provide a brief overview and 
description of the three categories into which researchers (Jackson, 1982; 
Hossler, Braxton & Coopersmith, 1989) have classified college choice 
models. According to the factors emphasized in each paradigm, models of 
college choice have been categorized as econometric, sociological, or 
combined.
21
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Afterwards, I examine the college choice combined models of Litten 
(1982), Jackson (1982), and Hossler and Gallagher (1987), focusing 
specifically on the first stage of the process, predisposition. Fourth, I 
analyze models that highlight the predisposition stage of college choice 
(Hossler and Gallagher, 1987; Hossler and Stage, 1992; Nora and Rendon, 
1990). This is an important part of the review as I drew on these models in 
the development of my own model which focuses on community college 
students.
Fifth, the relationships of variables found by previous researchers to 
correlate to predisposition are reviewed. In this section, I also identify and 
offer an overview with definitions of the variables operative in college 
choice, as well as examine in detail, the correlates presented in the 
hypotheses to be tested. Finally, I review the theoretical frameworks 
which guided this study and suggest two additional models that may add to 
the current body of literature on college choice and predisposition.
Literature Review Procedures
My hterature review procedures consisted of locating, digesting, and 
analyzing research reports on variables that I considered for inclusion in
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this study. Initially, I searched preliminary sources, which are the indexes 
to particular bodies of literature. The preliminary source that yielded the 
best results was the Educational Resource Information Center (ERIC).
By using the subject index for education, I was able to find books, 
periodicals, and microfilm or microfiche articles that were published and 
registered on the subject. From the leads that I gathered firom ERIC, I was 
able to use Louisiana On-line Library Access (LOLA) to see what 
holdings the LSU library possessed.
In my examination of preliminary sources, I found several secondary 
sources that were helpful in providing relevant information which led me to 
refine and tighten the breadth of my study or which could be included as 
supplemental data and/or general information in the body of this work.
The references that were cited by these secondary sources or were Usted in 
their bibliographies provided me with a useful hst of journal articles in 
which authors had previously studied student college choice.
Since the secondary sources gave only a modest overview or review 
of the primary sources, 1 obtained and studied the original reports of the 
research that were most relevant to my investigation. 1 also conducted a
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computer search of Dissertation Abstracts International and ordered, 
through Interlibrary Borrowing, dissertations on the topic that were 
completed by researchers at other universities. After spending more than a 
month reading articles written by primary and secondary authors, I began 
to immerse myself in the hterature, to digest as much as possible, and to 
synthesize the information, results and conclusions. My discoveries are 
detailed in the remainder of this hterature review section.
Econometric, Sociological, and Combined 
Models of College Choice
Numerous models of college choice have evolved that offer an 
explanation of the college choice process. Emerging from status 
attainment, persistence and econometric theories, coUege choice models 
have been clustered into three categories: econometric (Kohn, Manski & 
Mundel, 1976; Bishop & VanDyk, 1977; Fuller, Manski & Wise, 1982; 
and Manski & Wise, 1983); sociological (Sewell et. at., 1957 and 1970; 
Boyle, 1966; Alwin & Otto, 1977; SeweU & Shaw, 1978); and combined 
(Chapman, 1984; Jackson, 1982; Litten, 1982; Hossler and Gallagher, 
1987).
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
25
Econometric models suggest that students exclude postsecondary 
alternatives based on economic factors, academic factors, and geographic 
location, and then evaluate the remaining ones. According to Jackson 
(1982), using family background, academic experiences and social context, 
students assess the econometric factors to determine if there is an 
economical benefit to attending an institution beyond high school. As a 
result, the student executes his or her educational plans based on the 
financial benefit attending higher education institutions is believed to offer.
Hossler, Braxton, and Coopersmith (1989) have pointed out that 
econometric models of college choice can be further divided into two 
additional categories or strands, and subcategories within each of those 
strands. The strands focus on different units of analysis. The first strand 
attempts to determine enrollments, with institutions, states and the nation 
as the units of analysis (Fuller, Manski & Wise, 1982, as cited by Hossler, 
Braxton and Coopersmith, 1989). The unit of analysis for the second 
strand focuses on the individual student. The subcategories for this unit are 
represented by three types of econometric models: College and Non-
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College Choice, also known as College-going Models-, Choice Among 
Colleges', and the Consumer Choice Models.
Sociological models, which generally concentrate on only one or 
two explanatory variables, identify a variety of individual and social factors 
which lead to occupational and educational aspirations (Sewell, et. al.,
1957 and 1970). Since these aspirations are key in the status attainment 
process, researchers in sociology attempted to analyze the college 
aspirations of students and the roles portrayed by various individual and 
occupational factors (Jackson, 1982; Sewell & Shaw, 1978). During the 
process of gaining prestige or status, the role of education is of central 
importance (Hossler, Braxton, & Coopersmith, 1989).
Although sociological and econometric models have focused on 
educational plans with regard to college selection, neither of these 
approaches has provided a satisfactory explanation of the process of 
college choice (Hossler et. al., 1989, emphasis in the original). Combined 
models incorporate aspects of the aforementioned models and divide the 
student's educational decision making plans into a sequential, progressive, 
multiple-stage process. As befitting the longitudinal nature of the decision
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making process, the purpose of the combined model is to identify factors 
which affect college choice from a policy implementation perspective and 
to utilize a wide range of variables provided by the other models (Hossler, 
et. al., 1989).
Two major categories of combined models have emerged: a three- 
stage model (Hossler and Gallagher, 1987; Jackson, 1982; Hanson and 
Litten, 1982) and a multi-stage model that is comprised of between five 
and seven stages (R. Chapman, 1984; Litten, 1982; Kotler, 1976; Lewis 
and Morrison, 1975). After careful study of both classifications, Hossler, 
et al (1989) suggest that the three-stage model can be viewed as a 
simplified, "collapsed" version of the multi-stage paradigm.
The Combined Models of CoUege Choice 
The three-stage combined model, specifically, the work produced by 
Hossler and Gallagher (1987), provided a foundation for this research. 
Additionally, two other combined models are examined in greater detail 
below: Litten's (1982) multi-stage model and Jackson's (1982) three-stage 
model. Particular attention was paid to the first stage in each model.
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Larry H. Litten (19821
In Litten's 1982 "Expanded Model of the College Choice Process" 
(Figure 1), he concludes that the college selection process is a complex 
series of activities upon which many phenomena impinge. He likens the 
educational decision making process to a funnel, where a vast number of 
prospective students initially entertain the idea of college attendance and, 
as the process advances through the stages, the number of students 
becomes smaller. Expanding on his and Hanson's 1982 work, Litten 
selects variables from the econometric and status-attainment models to 
advance his multi-stage model in which each stage is not given a 
descriptive label.
Background, high school attributes, student performance, 
environment, and personal attributes are the broad variable groupings that 
comprise stage one. Background factors include race, income, 
socioeconomic status (SES), parents' education, family culture, parents' 
personalities, rehgion and gender. H i^  school attributes entail social 
composition and quahty.
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Figure 1: Litten's (1982) "Expanded Model of the College Choice Process"
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Student performance includes high school class rank and curriculum. 
Environment consists of occupational structure, economic conditions, and 
cultural conditions. Personal attributes focus on academic ability, self- 
image, personal values, benefits sought, personality/lifestyle, and other 
abilities.
Litten has been successfiil at: 1) creating a model that shows how 
the educational decision making process is undertaken and how it is 
different for different groups o f people; 2) suggesting admissions and 
recruitment procedures for specifying student populations by selecting as 
segmentation variables: race, gender, ability level, parents' educational 
levels, and geographic location; and 3) providing sufficient detail on the 
variables included in each factor so that enrollment policies that may affect 
the college-going rates in postsecondary institutions may be developed.
For the purposes of my study, the limitation of this model is that 
Litten does not consider and explore the possibility and probability that the 
factors offered in this paradigm may have a different effect on community 
college students.
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Gregory A. Jackson ri984)
Preference, exclusion, and evaluation are the three phases in 
Jackson's "Combined Model of College Choice" (Figure 2). Jackson has 
emphasized classifications of factors which focus on the interrelationships 
of variables which influence the college choices o f students. The first 
phase, preference, emphasizes the sociological processes of college choice, 
while the exclusion and evaluation phases accentuate the econometric 
aspects of choice.
In the preference stage, three sets of variables are correlated with 
high school students' educational and occupational aspirations. The 
strongest correlate is academic achievement. The next in strength is social 
context, which includes the school, the neighborhood and the student's 
peers. The final correlate to students' aspirations is family background.
Two things are noteworthy about Jackson's Combined Student 
Choice Model. First, in order to inform the design of enrollment strategies, 
Jackson ranks the effects of different variables found in the general three- 
stage model of student college choice (Hossler, Braxton, & Coopersmith,














































Figure 2: Jackson's (1982) "Combined Student Choice Model”
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1989). Second, a major purpose of this model was to begin assessing and 
evaluating typical methods for influencing enrollment.
On the other hand, two shortcomings are evident. First, unlike 
Litten's (1982) model, Jackson does not detail specific variables within 
each broad variable category, so it would be difGcult for enrollment 
managers who use this model to tailor policies specifically for students 
affected by the unmentioned subcategories within each variable grouping. 
Second, in considering my interests, like Litten, Jackson does not appraise 
the issues that may influence students at two-year college.
Hossler and Gallagher ('19871
Hossler and Gallagher (1987) propose a "Three Phase Model of 
College Choice" (Figure 3) using as a foundation the work of Jackson 
(1982), Litten (1982), and R. Chapman (1984). Predisposition, the first 
stage of this student college choice paradigm, is defined by the authors as 
the "developmental phase in which students determine whether or not they 
would like to continue their formal education beyond high school" (p. 209). 
For those students who are predisposed to fiirthering their education at a 
college or university, stage two, the search phase, is the period during
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Figure 3: Hossler and Gallagher's (1987) "Three Phase Model of College Choice"
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which students gather information about institutions of h i^ e r learning. In 
the choice stage, the third phase, students decide which college or 
university they will attend.
In the predisposition phase of this interactive model, three 
categories of individual factors are advanced along with organizational 
factors. The individual factors include student characteristics, significant 
others, and educational activities. The organizational factor is 
school/college characteristics. In addition to the general three phase model 
of college choice, Hossler and Gallagher provide paradigms for each stage 
within the general model. The Model of Predisposition is reviewed in the 
next section.
Hossler and Gallagher's (1987) developmental model suggests 
individual factors which affect college choice, as well as, organizational factors. 
Additionally, this model uncovers possible research impUcations for 
institutional, state, and federal policymakers who are charged with tracking 
and/or monitoring fluctuating enrollment patterns at postsecondary 
institutions.
One of the things that this model does not address, however, is what 
impact, if any, do these individual and organizational factors have on the
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students enrolled in junior colleges. The question still remains, do the 
factors that Hossler and Gallagher suggest affect the educational decisions 
o f high school students, also influence the college transfer plans of 
community college consumers?
College Choice Models of Predisposition 
In the existing hterature on the college choice process, limited 
attention is given to the initial predisposition stage. In this section, I look at 
three models that emphasize the originating phase of the student choice 
process. Hossler and Gallagher (1987), Nora and Rendon (1990), and 
Hossler and Stage (1992) are evaluated.
Hossler and Gallagher's (19871 Phase One: Predisposition Model
In Hossler and Gallagher's (1987) directional, linear representation 
of predisposition (Figure 4), student characteristics are the commencing 
variables. Included as student characteristics are socioeconomic status 
(SES) and student ability and achievement. From the variable student 
characteristics, lines flow to each of the following factors; significant 
others, educational activities, and school/college characteristics; and from 
each of these characteristics, lines lead to the node that represents
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Figure 4: Hossler and Gallagher's (1987) "Predisposition Model"
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predisposition toward attendance. Significant others include the attitudes 
of parents and peers and the effect that these attitudes have on students' 
enrollment decisions. Hossler and Gallagher and other researchers gave 
specific attention to parental encouragement. Conklin and Dailey (1981) 
found that a positive linear the amount o f parental encouragement students 
receive to attend college and their subsequent postsecondary plan.
Educational activities consist of involvement in extracurricular, 
precoUegiate experiences. For example, previous research (Heam, 1984; 
Willingham, 1970; Austin, 1985; Pace, 1984, cited by Hossler and 
Gallagher) has shown that involvement in student government associations, 
debate teams, drama clubs, and other student organizations is positively 
related to attending a college or university and has an effect on students' 
educational predisposition.
School/College characteristics refer to the organizational attributes 
of high schools and colleges that influence predisposition. High school 
quality and college proximity are examples of the characteristics that affect 
predisposition.
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As discussed in the model review section, in addition to individual 
factors, Hossler and Gallagher provide an explanation of the organizational 
factors which affect college choice, an aspect that was overlooked by 
researchers who previously studied the educational decisions of secondary 
students. Their model of predisposition uncovers possible research 
impUcations for understanding what factors influence students' academic 
choices. As a result, institutional, state, and federal poUcymakers are 
more knowledgeable, and thus better equipped to chart and enhance 
enrollment figures at their respective higher education institutions.
Conklin and Dailey (1981) determined that as the amount of parental 
encouragement rises, students seem to be more likely to attend a four-year 
selective college as opposed to a two-year institution or non-selective four- 
year campus. This finding suggests that certain factors which have been 
found by previous researchers to influence high school students' 
predisposition to attend college, may affect students who select two-year 
institutions differently. Hossler and Gallagher did not question and/or 
fiirther investigate along this line of reasoning to determine if the factors 
that are posited to affect the coUege choice plans of students at
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baccalaureate institutions also have an impact on the ambitions of students 
who choose community colleges.
Hossler and Stage's (1992) Theoretical Model of ffigh School Students' 
Predisposition to College
Drawing on the literature of student college choice and the work of
sociologists who studied status attainment, Hossler and Stage developed
and tested a theoretical model of predisposition to attend college (Figure
5). In the model, four boxes represent the five variable categories which the
authors posit will have a direct or indirect effect on student predisposition.
They are: socioeconomic variables; demographic characteristics;
parental/peer expectations and encouragement; and ability and high school
experiences.
The socioeconomic variable (SES), which includes family income, 
was positioned to have a direct and indirect effect on the criterion variable, 
student predisposition. SES was considered to affect student 
predisposition through the parental/peer expectations and encouragement, 
and the ability and high school experiences variables.
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Demographic characteristics include family background features 
such as ethnicity, gender, and parents' educational level. Family 
background characteristics were presumed (1) to influence levels of 
parental/peer expectations and encouragement, student ability, and degree 
of involvement in high school activities, as well as (2) directly affect the 
educational plans of students. Additionally, these constructs were also 
expected to be the path through which demographic characteristics 
indirectly influenced students' ambitions. Finally, the student's ability 
(GPA) and high school experiences (grades and activities), and 
parental/peer expectations and encouragement were each believed to have 
a direct impact on students' academic decisions.
Focusing on the role of parental encouragement and expectations in 
the formation of future educational goals, these researchers produced and 
tested a causal model which provides a useful framework for studying 
college choice. Their results also have impUcations for poUcymakers who 
are faced with the challenge of improving postsecondary attendance rates. 
Finally, enrollment managers can use the information generated from this
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
43
research to devise marketing strategies and target viable college-going 
populations.
Although this model is widely cited and ascribed to, Hossler and 
Stage recognize that it is not without limitations. For example, they 
indicate that "whether the same factors are as important and interact in 
similar patterns among Black, Hispanic and other ethnic groups is not 
known.... More research on the college choice for other ethnic groups is 
needed" (p. 446). Even though this model was designed to test 
predisposition to attend college in ninth-graders, an expansion of this 
model to include the factors that affect community college students' 
educational plans would greatly enhance the literature. Hossler and Stage 
did not attempt to include this segment of the population. Nonetheless, 
because the results from this research corroborate many previous findings, 
the utility of the Hossler and Stage model could be further explored to 
include other ethnic classifications, upperclass students, and community 
college attendees. An expansion to include students in two-year colleges 
is investigated in this work.
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Nora and Rendon’s (1990) Causal Model of Déterminants o f  PVedispnsitinn 
to Transfer Among Communitv College Students
Nora and Rendon (1990) attempted to address predisposition issues 
with respect to students in two-year colleges. The purpose of their study 
was "to determine how community college student background 
characteristics, behaviors, and attitudes exhibited during community 
college enrollment influenced student predisposition to transfer" (p.239).
In their work, these authors repUcated Tinto's (1975) Model of Social 
Integration using a community college student population on which to test 
student predisposition to transfer (Figure 6), the dependent variable.
Student background factors, initial commitments, social integration, 
academic integration, and predisposition to transfer, were examined for 
structural relationships.
Student background factors included high school grades, parents' 
educational attainment, encouragement of significant others, and ethnicity. 
These factors were examined to determine their direct and indirect effects 
on community college students' predisposition to transfer. These factors 
were also beheved to have been influenced by the direct and indirect 
effects of initial commitments, social integration, and academic integration;
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Nora and Rendon’s (1990) Causal Model of Determinants of Predisposition 
to Transfer Among Communitv College Students
Nora and Rendon (1990) attempted to address predisposition issues 
with respect to students in two-year colleges. The purpose of their study 
was "to determine how community college student background 
characteristics, behaviors, and attitudes exhibited during community 
college enrollment influenced student predisposition to transfer" (p.239).
In their work, these authors replicated Tinto's (1975) Model of Social 
Integration using a community college student population on which to test 
student predisposition to transfer (Figure 6), the dependent variable.
Student background factors, initial commitments, social integration, 
academic integration, and predisposition to transfer, were examined for 
structural relationships.
Student background factors included high school grades, parents' 
educational attainment, encouragement of significant others, and ethnicity. 
These factors were examined to determine their direct and indirect effects 
on community college students' predisposition to transfer. These factors 
were also believed to have been influenced by the direct and indirect 
effects of initial commitments, social integration, and academic integration;








































































Figure 6: Nora and Rendon's (1990) Causal Model of "Determinants of Predisposition to
Transfer Among Community College Students"
47
number of four-year institutions to which students planned to apply for 
transfer; transfer behavior; and transfer perceptions.
Initial commitments were measured by assessing the importance that 
students attached to achieving their educational goals and to attending their 
selected institution. Initial commitments not only had a direct effect on 
predisposition to transfer, but it also had an indirect effect on educational 
plans through academic and social integration.
Social integration factors consisted of faculty contact outside class, 
involvement in extracurricular activities, informal conversations with 
faculty, participation in freshman orientation, reading the college 
newspaper, and looking at the bulletin board for announcements and 
special activities. Influenced by initial commitments, social integration was 
posited to have a direct effect on students' predisposition to transfer.
Four multiple indicators encompassed academic integration: 
academic perceptions, perceptions o f transfer, behavior counseling, and 
academic behavior. Like social integration, academic integration was 
posited to have a direct impact on transfer behavior, transfer attitudes, and
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
48
planning behavior, the three multiple indicators that comprised the 
dependent variable, predisposition to transfer.
With a dearth of information on the educational plans of the 
community college population, this study is an important step in addressing 
the problem of transfer in the junior college community, particularly for 
African-American students. Nora and Rendon maintain "studies that 
explain the educational experience of students as they flow through the 
community college must be considered important not only to understand 
what is happening to students in this sector but to use the research findings 
to affect practice and pohcy (p. 250).
A limitation of the Nora and Rendon study is that the authors 
confine their ethnic comparisons to Hispanic and White students, even 
though African American students comprise 40.1% of the total population 
of students of color and Hispanics make up 36.3% of that same population 
(American Association of Community Colleges, 1995). This does not 
allow the researchers to correlate the data using a variety of ethnic 
classifications nor does it permit them to compare and contrast across 
racial groups.
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Further, a limitation cited by previous researchers (Carbrera, 
Castaneda, Nora & Hengstler, 1992; Bean, 1985) with Tinto's (1975) 
model is also a limitation with this work. The missing link in this theory is 
the role of external factors in shaping commitments, perceptions, ambitions 
and preferences o f students to be predisposed to transfer.
Additionally, this paradigm has some latent factors that are not 
clearly understood without reading the accompanying text. For example, 
the four initiating constructs, parents' educational attainment, high school 
grades, encouragement by others and ethnic origin, are considered student 
background factors, but nowhere on the figure is this indicated (see figure
6). Just as the authors described what comprises each of the other 
variables, student background factors should have been clearly explained in 
the model and/or assigned a node firom which lines would flow to its 
components.
Finally, a model of predisposition, such as this one that utilizes 
hterature embedded in student attrition, retention, and/or persistence 
studies as a theoretical fimnework, can offer usefiil information, but it may 
also lack some of the longitudinal, developmental progressions that are
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
50
characteristic of paradigms bom out of the college choice literature. These 
authors do not place this model within the college choice process nor do 
they allude to the duplicative nature of the predisposition phase of the 
decision making stratagem for community college students.
In this study, I address these issues, discuss the relationships to be 
studied, offer a criteria for selecting variables which are identified as 
correlates of predisposition, examine the hypotheses that were presented in 
Chapter I and offer two hypothesized models which have impUcations for 
expanding the body of available information on the college choice decision 
making process, generally, and on the predisposition phase, specifically, by 
examining the duphcated process in which community college students are 
engaged.
Relationships to be Studied
Several variables have been identified as correlates of 
predisposition. In this study, I include variables which met one of the 
following criteria;
I . The variable has been previously shown to have a strong
positive correlation with predisposition; or
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2. The variable is specifically applicable to high school or 
community college students; or
3. The variable has been theorized as a correlate of 
predisposition by Hossler and Gallagher (1987) or Hossler 
and Stage (1992).
The variables previously shown to have a strong positive correlation 
with predisposition are: socioeconomic status (SES) (Ekstrom, 1985; 
Hossler and Stage, 1992; Stage and Hossler, 1989; Tuttle, 1981; Hossler, 
Braxton, Coopersmith, 1989; Lee and Frank, 1990); parents' educational 
level (Hossler and Stage, 1987; Jackson, 1986; Manski and Wise, 1983; 
Stage and Hossler, 1989; Trent and Medsker, 1967); student ability and 
accomplishments (Hossler and Stage, 1992; Jackson, 1986; Litten, 1982; 
Manski and Wise, 1983; Maxwell, 1992); parental/significant others’ 
encouragement and expectations (Carpenter and Fleishman, 1987; 
Hossler and Stage, 1988 and 1992; Stage and Hossler, 1989; Smith and 
Bers, 1990; Murphy, 1980); students’ personal educational expectation 
and aspirations (student plans and aspirations) (Carpenter and Fleishman, 
1987; Jackson, 1978; Trent and Medsker, 1968; Hossler and Stage, 1988); 
and involvement in school activities (Austin, 1985; Otto, 1976; Spady, 
1975; Hossler and Gallagher, 1987; Hossler and Stage, 1992).
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Three additional variables (age, race and gender) are also included 
in this research. In recent years, many studies either have been criticized 
for not including these variables or have suggested that future research 
factor these variables into the equations.
Further, for community college students these variables may be 
particularly telling since according to the American Association of 
Community Colleges, (1) 58% of the two-year college population is 
comprised of women; (2) the mean age of junior college students is 29; and 
(3) of all ethnic minorities enrolled in higher education in the U.S., the 
majority are matriculating at community colleges. This is particularly true 
of African Americans.
Each of these variables (including the three additional ones) satisfies 
at least one of the three criteria previously mentioned. In the following 
section, I provide definitions and in-depth examinations of each correlate 
of predisposition which was presented in the Hypotheses to be Tested 
section of Chapter I.
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Correlates of Predisposition
Hypothesis 1: As socioeconomic status increases, community
college students’ predisposition to transfer to a four- 
year institution will increase.
In this work, I use family income level as a projQf for socioeconomic 
status (SES). Previous research (Tuttle, 1981; Sewell et al., 1972;
Ekstrom, 1985) has found that SES is positively correlated with 
predisposition. Using the data from the 1980 High School and Beyond 
study (HSB), Tuttle (1981) found that SES accounted for 6.8% of the 
explained variance in his study. He also found that SES had an indirect 
effect on predisposition when influenced by student ability and 
achievement. Additionally, Stage and Hossler (1989) report that the 
impact of socioeconomic status on predisposition may differ for males and 
females.
Hypothesis 2: As the parent education increases, community
college students’ predisposition to transfer to a four- 
year institution will increase.
The combined educational level of the student's mother and father
are categorized as parental educational level in this work. Several studies
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(Manski and Wise, 1983; Jackson, 1986; Trent and Medsker, 1967; Stage 
and Hossler, 1989; Tuttle, 1981) have indicated that parents' educational 
level exerts a strong influence on predisposition.
In 1983, Manski and Wise compared the results of students whose 
parents had less than a high school education with students whose parents 
received a college degree or higher. Unsurprisingly, students whose 
parents had received a college education were more that twice as likely to 
be predisposed to apply to and to attend college.
Using a sampling of secondary school students firom Indiana, Stage 
and Hossler (1989) determined that mother's level of education, when 
mediated through parental encouragement, had a positive indirect effect 
upon the academic decisions of male and female students, while father's 
educational level had both a positive direct and indirect effect on both 
students. The total effect for males was 8% and for females was 7%.
Hypothesis 3: As student academic achievement increases,
community coUege students’ predisposition to 
transfer to a four-year institution will increase.
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Previous research has defined student ability operationally as class 
rank, SAT or ACT score, and/or student grade point average (GPA). 
Jackson (1982), Litten (1982), and Hossler and Gallagher (1987) suggest 
that even though class rank may have been computed when students are 
predisposed to continue their education, very few students are aware of 
what their rank actually is in their class. Further, the stage during which 
educational plans are explored generally occurs prior to scholastic testing. 
With this in mind, in this study, student ability and accompUshments are 
reflected by the student's GPA, which has been positively correlated with 
predisposition in the hterature (Yang, 1991; Manski and Wise, 1983;
Tuttle, 1981; Jackson, 1986), and wül be referred to as student academic 
achievement.
Manski and Wise (1983) realized that SAT scores and high school 
GPAs were the best predictors of who would apply to college. Jackson 
(1986) found that grades explained 4.2% of the variance in postsecondary 
participation rates in the National Longitudinal Study of 1972 (NLS) 
sample and 7.9% of the variance reported in the 1980 High School and 
Beyond (HSB) data. In 1987, Carpenter and Fleishman discovered that
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Student ability and academic achievement bad a direct effect on 
postsecondary attendance.
Hypothesis 4: As the parents and significant others expectations
and encouragement increases, community college 
students’ predisposition to transfer to a four-year 
institution will increase.
Overwhelmingly, the parental influence variable seemed to be the 
greatest predictor of predisposition to attend college, hi the postsecondary 
plans of Indiana ninth graders, the largest amount of variance, 18.2%, 
accounted for in the population was attributed to parental encouragement 
(Hossler and Stage, 1988). Other authors have made similar observations.
In 1968, Sewell and Shaw found that parental encouragement was a 
stronger influential factor that SES or student ability in predicting 
educational plans and explained 37% of the variance in higher educational 
ambitions of students.
Conklin and Dailey (1981) found that as parental encouragement 
increased, students were more likely to attend four-year institutions or 
more selective postsecondary colleges and universities. As parental
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encouragement decreased, students were more likely to select and attend 
community colleges or technical schools.
Other researchers (Jackson, 1986; Carpenter and Fleishman, 1987) 
have found that a relationship exists between predisposition and the level 
of support and encouragement received from significant others (fiiends, 
peers and, in the case of some nontraditional-age community college 
students, spouses or partners). In this work, parental encouragement is 
coupled with expectations of significant others, and referred to as 
expectations and encouragement of parents and significant others. This 
variable is defined operationally as the parents' level of expectation 
concerning their children's educational plans and/or the amount of support 
and encouragement the student receives from significant others.
Hypothesis 5: As students’ personal educational expectations and
aspirations increase, community college students’ 
predisposition to transfer to a (bur-year institution 
will increase.
Students’ personal educational expectations and aspirations are 
those unique characteristics that appear to be inextricably tied to and/or 
influenced by other background characteristics, such as SES, students’
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
58
abili^ and achievement, and the expectations that parents have for the 
student (Carpenter and Fleishman, 1987; Hossler and Stage, 1988; Bouse 
and Hossler, 1991).
Previous research on college choice, specifically the predisposition 
stage, suggests that there is a positive relationship between the educational 
expectations of students and predisposition to attend a postsecondary 
institution (Carpenter and Fleishman, 1987; Jackson, 1978; Trent and 
Medsker, 1968). Here, students’ personal educational expectations and 
aspirations are defined in the student’s personal level of expectation and 
aspiration concerning their postsecondary educational plans.
Hypothesis 6 : As the involvement in college activities increases,
community college students’ predisposition to 
transfer to a four-year institution will increase.
In both status attaimnent and college choice literature, the construct 
“involvement in high school activities” has been posited to correlate with 
students' predisposition. In the status attainment literature, involvement or 
social integration is believed to have a significant impact on students' 
predisposition (Tinto, 1987; Pascarella and Terenzini, 1991; Bean, 1980).
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In the college choice Uterature, Hossler and Stage (1988) revealed 
that the third best predictor of predisposition was involvement in high 
school activities. Hossler and Gallagher (1987) speculated that 
involvement in school activities has an efiTect on predisposition. In 1984, 
Hearn discovered that students who take an active role in student 
government, on debate teams, in drama clubs and in joumaUsm activities 
tend to select and attend more selective institutions.
Involvement in college activities, herein referred to as student 
involvement, is defined as the number of extra-curricular activities in which 
community college students are involved and the student's level of 
participation in those activities.
Hypothesis 7: Female students at community colleges will be more
likely to be predisposed to transfer to a four-year 
institution than male students.
The reported effect of gender on predisposition has been nebulous at
best. Two Austrahan studies, (Elsworth, 1982; Carpenter and Fleishman,
1987) found that gender had no impact on the higher education ambitions
and choices of postsecondary students. Coming to a similar conclusion.
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Tuttle (1981) deleted gender from his path model because it was not a 
significant correlate.
Conversely, Hossler and Stage (1987) and Stage and Hossler (1989) 
found that women considered going to postsecondaiy educational 
institutions more than their male counterparts, but received less family 
support and encouragement. Even given this fact, more women are 
enrolled in postsecondary educational institutions than men (Digest of 
Educational Statistics, 1994). The American Association of Community 
Colleges reported in their National Profile (1995) that women represented 
58% of the 1992 Fall headcount enrollment at community colleges. Using 
the correlates above, in this work I increase our understanding of what 
afreet gender difrerences has on predisposition.
Hypothesis 8: Black students at community colleges will be more
likely to be predisposed to transfer to a four-year 
institution than will white students.
Like gender, the impact of ethnicity and race upon postsecondaiy
plans has yielded contradictory results. Tuttle (1981) and Ekstrom (1985)
discovered that race had very little or no efrect on postsecondary ambitions
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when student ability and SES were held constant. Manski and Wise 
(1983), using the NLS data, found trends among minority students, 
particularly African Americans similar to those found by Jackson (1986), 
who used data from both NLS and HSB.
Using the same data sets. Brown (1982) discovered that the number 
of African American students aspiring to attend two- and four-year 
institutions had actually increased between 1972 and 1980. The problem is 
that fewer African American students are actually attending college. 
Hanson's (1994) findings support Brown's and she categorized those 
students who do not follow through with their academic plans as "lost 
talent."
Bateman and Hossler (1996) concluded that research in this area of 
ethnicity concerning postsecondary educational plans is critical. They 
explain that current, emerging research efforts have sought to understand 
the enrollment decisions (McDonough and Antonio, 1995) and 
postsecondary educational attainment (Wolfe, 1985) of African American 
students, but few studies have compared the development o f postsecondaiy 
educational plans among white and Afiican American students.
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Hossler, Braxton and Coopersmith (1989) maintain that "current 
evidence suggests that any correlation between race and predisposition is 
the result of other background variables, such as SES, which may be 
associated with race" (p. 254). In this research, I clarify this concern by 
using the explained correlates to investigate the role ethnicity plays with 
respect to predisposition.
Hypothesis 9: Nontraditional-age students at community colleges
will be more likely to be predisposed to transfer to a 
four-year institution than will traditional-age 
students.
Generally, college choice literature has investigated the 
postsecondary educational plans of high school students. For the most 
part, previous researchers have looked at the aspirations of traditional-age 
students who selected four-year institutions in which to continue the 
postsecondary matriculation.
Other authors (Anderson and Darkenwald, 1979; Aslanian and 
Brickell, 1980; Bean and Metzner, 1985; Bers and Smith, 1987; Bers and 
Smith, 1991; Pascarella and Terenzini, 1991; Smith and Bers, 1989; and 
others) have examined the academic decisions of nontraditional-age
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students and found that previous college choice findings are not likely to be 
applicable to these students. In this research, traditional-age students are 
those students who are between the ages of 18 and 24 and nontraditional- 
age students are 25 years of age or older.
Each of the constructs considered meets at least one of the 
previously mentioned criteria of this study. They are: socioeconomic 
status (SES); student ability and accomphshments, parental educational 
level, expectations and encouragement of parents and significant others, 
student involvement in school activities, race, age, and gender. The 
hypotheses above have been examined and reviewed in detail and each of 
these correlates has been defined in an effort to build an expanded causal 
paradigm fi'om Hossler and Stage's (1992) theoretical model of high school 
students' predisposition to college.
In examining the hypotheses to be tested, I have intentionally 
explored each variable using information previously cited by researchers to 
be correlated with the educational plans of high school students to see if 
these factors have the same or a similar effect on community college
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students' level of predisposition to transfer. Through this examination, I
addressed research question 6 and tested hypothesis 10:
Research Question 6: How adequately does an expanded version of the
Hossler and Stage (1992) predisposition model 
of college choice classify community college 
students with respect to their predisposition to 
transfer to four-year institutions?
Hypothesis 10: The explanatory power of the expanded
Hossler and Stage predisposition model 
for community college students will be 
statistically significant overall.
Theoretical Framework
The theoretical framework for this study is based on the Hossler and 
Gallagher (1987) model of college choice and the Hossler and Stage 
(1992) model of predisposition to college. These models look at college 
choice, particularly the predisposition phase, as a sociological process. 
Variables have been identified in this process which are likely to influence 
students during their decision making process as they attempt to determine 
whether to continue their education past high school.
This study proposes two theoretical models: (1) a dual model o f 
college choice which includes both college-going student populations, high 
school students and community college students; and (2) a duplicative
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college choice model o f students' predisposition to further their education, 
which includes factors that influence high school students' educational 
plans to attend a two- or four-year college or university and includes the 
variables that affect community college students' predisposition to transfer 
to baccalaureate institutions. These components have been omitted in 
previous research on the subject.
A Dual Model of College Choice
Figure 7 suggests a general model of college choice, which includes 
both of the college-going student populations. Expanding on the three 
phase model that Hossler and Gallagher (1987) offered, this developmental 
model incorporates the individual and organizational factors that interact to 
produce outcomes for community college students.
In this rendition, there are still three model dimensions: 
predisposition, search and choice. The involved dimensions, influential 
factors, and categorical definitions found in high school students' college 
choice processes in this model are consistent with those presented by 
Hossler and Gallagher (1987) and thus, will not be restated; however, the
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additional dimensions that address the community college matriculant are 
explained.
Predisposition is the step of the student college choice process 
wherein high school students determine if they wül continue their formal 
education after high school and/or community college students decide 
whether to continue their formal education beyond the two-year college 
(with or without having earned an associate degree). The previously stated 
individual factors that researchers found to be correlated with 
predisposition are identified in the predisposition model detailed below.
Bers and Smith (1987) provide preliminary findings which suggest 
that two-year college students conduct less intensive searches and often 
collapse the stages of search and choice into one step: deciding to continue 
on to a four-year college and deciding on a particular college or uitiversity 
at the same time. For the community college students that are the 
exception to this finding, the search step entails gathering or reviewing 
previously collected information about baccalaureate institutions.
Search is the phase in the college choice process during which the 
most interaction occurs between colleges and universities and potential
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consumers. It is during this stage that students form what Jackson (1982) 
termed a "choice set" (p. 239), a group of institutions to which students 
actually apply. 1 submit that for the community college student, search 
activities consist of developing a transfer set. These may be four-year 
institutions that the student considered before selecting the two-year 
college in which they actually matriculated or other institutions that now 
appeal to the more mature student and offer them the best fît.
In 1987, Hossler and Gallagher cited the 1981 observation of D. 
Chapman which suggested that "communication strategies that colleges use 
to search for potential students has an impact on the search phase. .. Thus, 
at the same time students are searching for institutions, institutions are 
searching for students" (p. 213). This information now has more far 
reaching consequences for recruitment and admissions managers who are 
faced with the responsibility of obtaining the desirable enrollment statistics. 
These administrators may need to re-evaluate their university search 
activities and direct a greater portion of their university recruitment 
resources toward students in two-year colleges.
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In the final phase, choice, the student evaluates the institutions 
identified in the transfer set, narrows the set, and selects the university into 
which he or she will transfer.
A Dunhcative College Choice Model of Secondary and Communitv 
College Students' Predisposition to Further their Education
Figure 8 presents a model of the initial stage of college choice. This 
model looks at the variables that were presented by Hossler and Stage 
(1992) to be correlated with predisposition. The model includes SES, 
student abflity and accomphshments, parental encouragement and 
expectation, family background characteristics and involvement in school 
activities as the independent variables, and predisposition as the dependent 
variable.
Lines flowing fi'om one independent variable, through another one, 
and then to predisposition suggest that there is an indirect relationship 
between the initial variable and predisposition, mediated by the 
intermediate variable. Variables with lines flowing straight to 
predisposition suggest a direct relationship between the two. The 
hypothesis is that each independent variable has a significant effect on the 
dependent variable, predisposition.
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This model further suggests that once a high school student has 
progressed through the initial predisposition phase, searched for possible 
colleges and universities, made the decision to attend a two year college, 
and matriculated, that student must then advance through a duplicate 
predisposition phase as a two-year college student and again precede to 
the search and choice (which consists of transferring - in this case) stages 
of the student choice process in order to select a four-year institution where 
they may further their education to the baccalaureate level and possibly 
beyond.
The addition of these two developmental models are important for 
several reasons. First, the dual college choice model identifies factors 
which influence the decision making process from a policy analysis 
perspective. Second, unlike the Nora and Rendon (1990) model, the 
paradigm of predisposition advanced here and the combined college choice 
model do what Hossler, Braxton and Coopersmith (1980) suggest is 
"befitting the longitudinal nature of the college choice process." These 
models are "presented as sequential and as stages in the decision-making 
process" (p. 240). Third, the causal processes that previous authors have
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discussed for secondary students generally may not apply to community 
college students for the following reasons;
a.) Current college choice Uterature almost exclusively focuses on 
traditional- age students. Kuh, Bean, Bradley, Coomes, and Hunter (1986, 
as cited by Bers and Smith, 1987) note that research carried out using 
traditional-age resident students may not apply to older or part time 
commuter students. According to the National Profile (AACC, 1995) the 
average age of community college student was approximately 29 years in 
1992 and nearly 31% reported their age as over 30 years (p.25). 
Additionally, in 1992, nearly 63.6% were enrolled as part-time students (p. 
23).
b.) Nontraditional-age students' reasons for attending college differ 
from those of their traditional-age counterparts. Aslanian and Brickell 
(1980) confirmed that the decisions of these students to attend college 
stemmed from life transitions, such as: a significant personal event 
(divorce, widowhood, children leaving home or going off to school) or a 
dramatic change at work (layoff, promotion, need for skill enhancement, 
preparation for a new career).
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
73
C.) The role of parental encouragement and/or the support of 
significant others varies for high school students and students at two-year 
colleges. Several researchers, including some of those cited earher, have 
found that parental involvement is the greatest predictor of a student's 
predisposition to attend college. Researchers (Nora and Rendon, 1990; 
Smith, 1990; Smith and Bers, 1989) who investigate the decisions of 
community college students have found that parental encouragement also 
has a positive effect on the decisions of this population. However, Smith 
(1990) found that parental involvement in the college choice process of 
community college students affected traditional- and nontraditional-age 
students differently. Fifty-two percent of younger community college 
students reported that the selection of the community college came as the 
result of a parent's suggestion, while only three percent of older students 
were influenced by the suggestion of their parents. For these older 
students the greatest influence came from significant others (peers, friends 
and, in fewer cases, spouses).
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Summary
Although this study focuses on predisposition, it is critical that 
educational researchers and students clearly understand the broader issue 
of college choice. Further, it is important that the college choice process 
take into consideration one of the most rapidly growing segments in the 
college-going population: community college matriculants. Hossler (1985) 
noted that there is preliminary evidence to suggest that two- and four-year 
college entrants may be different. Additionally, he indicated that these 
differences have not been fully investigated. Specific differences such as 
those that exist between traditional- and nontraditional-age students, for 
example, have not been adequately explored.
This review supports the modification of Hossler and Gallagher's 
(1987) three phase model of college choice and the expansion of Hossler 
and Stage's (1992) model of high school students' predisposition to college. 
The variables that met the criteria set forth in this part and that are included 
in this study are: socioeconomic status (SES), student abihty and 
accomplishments, expectations and encouragement of parents and 
significant others, the students’ personal educational expectation, parents'
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education level, student involvement in school activities, gender, ethnicity 
and age. Additionally, literature on college choice, specifically on 
predisposition, is devoid of studies that include these variables in 
examining the community college student population, which are segmented 
by gender and race. Accordingly, this study adds to the current body of 
hterature relevant to college choice and the predisposition stage of that 
process.
In Chapter m . Research Methodology, I discuss the procedures 
which were employed and the research methodology.




College choice, specifically the predisposition phase, is accepted by 
educational researchers as an intricate procedure in students' development 
of educational plans. This process is complex because the variables that 
impact on these plans vary from student to student. For the purposes of 
this study, I triangulated the data that was collected by employing a mixed 
methodology (both quantitative and quahtative research methods).
In the quantitative phase, I gathered information about methods of 
data collection and statistical procedures involved in the study. In the 
initial section, I describe the population from which the subjects were 
drawn and the sampling procedures that were utilized. Then, I describe the 
research design, instrumentation, and the analysis strategy and procedures.
In the quahtative section, I explain which quahtative techniques 
were employed in this study and why. I discuss the sampling procedures 
used to get information- rich cases, and the vahdity and rehabihty of the
instrumentation. Then, I detail the data collection procedures and data
76
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analysis process that was utilized. Finally, I offered justification for 
employing methodological triangulation.
The Research Design 
Educational research has its roots in the conventional, quantitative or 
positivistic paradigm that originated in the psychological and behavioral 
sciences. Using this quantitative or deductive model, researchers posit 
what they believe will occur and test this hypothesis to determine if it is 
supported by data. Patton (1990) described this method as one that 
“requires the use of standardized measures so that the varying perspectives 
and experiences of people can be fit into a limited number of 
predetermined response categories to which numbers are assigned” (p. 14). 
He fiuther explains that the advantage with a quantitative approach is that 
it is possible to measure the reactions of a great many people to a limited 
set of questions which gives a broad generalizable set of findings presented 
succinctly and parsimoniously.
In the last two decades, another research model has emerged and has 
received attention from educational researchers. Postpositivistic research, 
also referred to as naturalistic, interpretive, case study or qualitative
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research, is defined by Denzin and Lincoln (1994) as multi-method in its 
focus, which means that qualitative researchers study people, situations 
and/or events in their natural settings, attempting to make sense of, or 
interpret, phenomena in terms of the meanings people bring to them. 
Qualitative methods allow the researcher to study particular issues in depth 
and detail. Patton (1990) points out that, in contrast to positivistic 
methods, postpositivistic methods produce a wealth of detailed information 
about a much smaller number of people and cases, which increases 
understanding but reduces generalizability.
Patton fiuther suggests that “because qualitative and quantitative 
methods involve difiering strengths and weaknesses, they constitute 
alternative, but not mutually exclusive strategies for research” (p. 14).
With this in mind, I utilize a combination of these methods, known as 
triangulation.
There are four broad categories of triangulation; 1) data 
triangulation, which is the use of a variety of data sources in a study; 2) 
investigator triangulation, which is the use of several different researchers 
and evaluators; 3) theory triangulation, which is the use of multiple
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perspectives to interpret a single set of data; and 4) methodological 
triangulation or the use o f multiple methods to study a single problem or 
program (Denzin, 1987b, as cited by Patton, 1990).
For the purpose of this research study, I utilized methodological 
triangulation in an attempt to add vahdity and credibihty to the results of 
this study. The appUcation of both quahtative and quantitative methods 
results in a study that has both breadth and depth.
Quantitative
Research Design
The information in the quantitative section of this chapter is based 
on a correlational research design. Correlational research is a type of 
investigation in which researchers seek to explore the direction and 
magnitude of relationships among variables through the use of correlational 
statistics (GaU, Borg & Gall, 1996). These studies can be either predictive 
or relational. Relationship studies can be used to “gain a better 
understanding of factors that contribute to make up a more complex 
characteristic” (Borg, 1987, p. 191). Further, the correlational method 
permits the researcher to examine how several variables, either individually
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or in combination, might affect certain behavior. All correlational statistics 
reported in this study were computed with the Statistical Analysis System 
(SAS).
Samoling Technique
Sampling is defined by Gall, Borg & Gall (1996) as “the process of 
selecting members of a research sample firom a defined population, usually 
with the intent that the sample accurately represent that population”
(p.769). “Nubian” Community College provided the sampling fi'ame, a hst 
of all members of the accessible population. Students enrolled in 
community colleges during the spring 1997 term make up the target 
population. These students are of interest in this study and are those to 
whom these results are generalized.
The Louisiana Board of Regents indicates that there are seven 
existing pubhc two-year colleges in the state of Louisiana and a host of 
others scheduled for opening in the near future. Of the existing ones: (1) 
three are branch campuses of either the predominately white or historically 
black university systems; (2) one was bom out of a technical-vocational 
school; (3) one is not expected to open its doors until Fall 1998 or
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sometime thereafter; and (4) one was considered the 13th and 14th grades 
and was governed by the Board of Elementary and Secondary Education, 
but has recently moved under higher education governance.
“Nubian” Community College (Nubian) is a comprehensive 
community college; therefore, it provided the experimentally accessible 
population, all students enrolled at Nubian Community College. 
Additionally, Nubian was selected because this accessible population; 1) 
appears to represent a cross section of the state’s population, unlike the 
other two-year colleges in the state; and 2) is consistent with and reflects 
the composition of the target population for this study. This latter reason is 
important in establishing population validity. If the data illustrate that the 
accessible population is closely analogous to the target population on the 
variables that are most relevant to the research, then population validity is 
established. Additionally, since Nubian reflects the composition of the 
target population and its population is consistent with other urban 
community colleges of its size, it was easier to generalize these findings to 
the broader population.
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In selecting the sample, surveys were given to students who 
participated in on-campus registration during the spring 1997 term. The 
generalizabflity of the sample is then the extent to which students that 
participated in on-campus registration during the spring 1997 term are 
representative of the entire accessible population, but is limited to the 
extent that students failed to participate or cooperate with the survey effort. 
According to the Registrar’s Office and the Office of Institutional Research 
the students who participated and those who did not participate were not 
drastically different firom each other. Thus, the sample is representative of 
the population.
Instrumentation
For the quantitative portion of this study, an instrument I designed 
was used (Appendix A). The survey design was based on: a) the 
characteristics of postsecondary educational plans that were included in 
this study, and b) the factors that are posited to affect postsecondary 
aspirations as revealed fi’om the review of the literature.
In the first part of the survey, I gathered information about the 
students’ personal and family demographics. The initial item, gender was
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coded as male=0 and female=l. The ethnicity variable was originally 
coded as l=Black, 2=Asian, 3=Native American, 4=White, 5=Hispanic, 
and 6=1 choose not to indicate. Since this study looks at only the 
educational plans of Black and White students the other ethnic groups were 
purged and the new codes were as follows: 0=White and l=Black.
Items three and four requested the number of years completed in 
school by students’ father and mother, respectively. In combination, these 
items comprise the variable, parental educational level. They were coded 
from two to 20, with two representing 0 years of school completed and 20 
representing the Doctorate or other terminal degree.
In this section students were also asked to disclose the combined 
income level of their parents or guardians. The ranges were: 1=$12,000 or 
less; 2=$12,001 - $21,000; 3=$21,001 - $40,000; 4=40,001 - $70,000; 
5=$70,001 - $100,000; and 6=over 100,000.
With the last item in this section, I asked the students to identify 
their age category from one of the following groupings: 1=17-19 years; 
2=20 - 24 years; 3=25 - 29 years; 4=30 - 39 years; 5=40 - 49 years; 6=50 -
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59 years; 7=60 - 69 years; 8=70 years; and other ~ Specify was coded as 
9=missing.
The second section contained three questions. With the first I asked 
the respondents to indicate the level of educational attainment their parents 
expect of them. No expectation/encouragement = 0 and the final selection 
Doctorate or other terminal degree = 9. The second question had two 
parts. The first part required the respondents to indicate the level of 
educational expectation that they had for themselves. The choices ranged 
from Trade School = 1 to Doctorate or other terminal degree = 8. Next, 
the participants were asked to indicate whether they were more motivated 
to transfer now than when they first enrolled. With the third question I 
asked the surveyees to indicate their future educational plans with respect 
to transfer. The original coding was reflected by 0 = no plans to transfer up 
to 5 = transfer beyond five years. For the purposes of this study, the 
variable TRANSFER was re-coded to show that no plans to transfer = 0 
and any plans to transfer (2-5) = 1.
In Part m  of the survey I asked questions relative to the students’ 
community college involvement, preparation, performance and ability. For
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the variable representing involvement in activities, students’ responses 
were coded with a 1 if the students were involved in activities and a 0 if 
they were not active. For the GPA item, the codes ranged from 3.5 - 4.0 = 
7 to less than 1.0 = 1.
The next part of the instrument addressed the level of support and 
encouragement the student received from his or her parents and/or 
significant others. In this section of the questionnaire, the students were 
asked to indicate the level of support or encouragement they received from 
their parents/significant others by assigning a value (3 - "very supportive 
and encouraging,” 2 - "somewhat supportive and encouraging,” or 1 - "not 
supportive or encouraging at all”) to each person identified in that item.
An “other” category was provided for students to rate someone not 
included in the existing hst.
In the final part, the respondents had an opportunity to provide 
personal information so that they could be contacted to participate in a 
voluntary follow-up focus group interview. The resulting instrument 
consisted of 17 primary items and one item included for the voluntary 
personal disclosure and contact information.
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Reliability and Validity
Reliability is the extent to which something is dependable. In other 
words, does it do what it is supposed to do? In educational research, 
reliability refers to the suryey instrument. In preparing this instrument, I 
asked: 1) Will I be able to depend on this questionnaire to address the 
questions I ask about postsecondary aspirations? 2) Wül other researchers 
be able to depend or rely on this suryey? 3) Will this instrument remain 
dependable over time? These questions guided the development of the 
survey instrument.
Gall, Borg & Gall (1996) suggest that an instrument be put to a 
thorough pre-test prior to using it in a study. Further, the pre-test form of 
the questionnaire should be designed in such a way that respondents have 
space to make comments, criticisms and/or recommendations.
In addition to being reUable, a research instrument must also be 
valid. The 1985 Standards fo r Educational and Psychological Testing 
defines vahdity as the “^appropriateness, meaningfulness, and usefulness of 
the specific inferences made firom test scores” (as cited by Gall, Borg & 
Gall, 1996, p.249). There are several types of research vahdity. One
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concern in this work was face validity, the degree to which this survey 
tests items to determine whether they cover the content that the survey 
purports to measure, or the appearance of the survey.
To satisfy the issue of instrument validity, during Fall 1996,1 gave a 
version of the survey to students in graduate classes in the Department of 
Administrative and Foundational Services at Louisiana State University 
and to administrators at a local community college and at the research site 
to check the clarity of the instrument before it was actually administered. 
Further, since self-reports were included on the questionnaire, there were 
potential threats to the vahdity of the instrument. In an attempt to reduce 
this threat, methodological triangulation was employed.
Operational Definitions and Tests of Hvpotheses 
^  For Hypothesis 1, socioeconomic level (SES) was measured 
by family income level and was assessed through a bivariate correlation 
analysis of the relationship between SES and predisposition to transfer for 
community college students. Item five on the survey instrument provided 
the data to determine the family income level. Respondents selected fiom
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six categories, with 1 indicating $12,000.00 or less to 6 indicating over 
$ 100,000.00.
«3* For Hypothesis 2, parent education (PAREDUC) was 
determined by the combined education levels of the students' parents or 
guardians. Items three and four of the instrument were used to determine 
the parental educational level, and the possible responses to the questions 
range from one to eight years to completion of a doctorate or other terminal 
degree. I tested this variable by using a bivariate correlation analysis of the 
relationship between PAREDUC and predisposition to transfer for 
community college students.
•S’ For Hypothesis 3, student academic achievement (GPA) was 
measured by each students’ grade point average, and questionnaire item 13 
provided this data. This hypothesis was assessed through a bivariate 
correlation analysis of the relationship between GPA and predisposition to 
transfer for community college students.
•S’ For Hypothesis 4, level o f expectation and encouragement o f 
parents/significant others (EXPECT 1) was defined by parents’ or 
guardians’ level of expectation concerning the student’s educational plans
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or the level of expectation which students received from their significant 
others. Question eight addressed this variable. For this item, students 
indicated the educational level which their parents/guardians or significant 
others expected them to complete. By using a bivariate correlation 
analysis, die relationship between EXPECT 1 and predisposition to 
transfer for community college students was measured.
For Hypothesis 5, students ’ personal educational 
expectation/ aspiration (EXPECT 2) was operationally defined as the 
level of expectation each student had concerning his or her educational 
plans/aspirations. Question nine addressed this variable. Students’ choices 
ranged from 1= Trade School to eight = Doctorate or other terminal 
degree. The relationship between EXPECT 2 and predisposition to 
transfer for community college students was assessed through a bivariate 
correlation analysis.
•3* For Hypothesis 6, involvement in college activities 
(ACTIVITY) was operationally defined as the number of extra-curricular 
activities in which the student is involved and the student’s level of 
participation in those activities. Items 11 and 12 requests that the
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respondents indicate the activities in which they were involved and the 
honors or awards that they had received. The relationship between 
ACTIVITY and predisposition to transfer for community college students 
was assessed through a bivariate correlation analysis.
■3* For Hypothesis 7, gender (GENDER) was indicated in item 
one on the survey, and was assessed through a bivariate correlation 
analysis of the relationship between GENDER and predisposition to 
transfer for community college students.
«S’ For Hypothesis 8, ethnicity (RACE) was provided in question 
two on the instrument and was measured by a bivariate correlation analysis 
of the relationship between RACE and predisposition to transfer for 
community college students.
«S’ For Hypothesis 9, age (AGE) was reflected by the students’ 
response to item seven of the survey, and was assessed through a bivariate 
correlation analysis of the relationship between AGE and predisposition to 
transfer for community college students.
Data Collection
I began the data collection procedures for this study by researching 
the history of the institution through archival records. This included
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written college accounts of its development, news articles, college 
catalogues, campus maps, survey data collected by previous researchers, 
etc.
The next step was to acquire documentation by contacting the 
appropriate “gate-keeper” to first, get permission to conduct this study at 
the college, and second to request the administrations' endorsement of this 
project. The Vice President for Students Services was the contact person 
at Nubian. From her, I requested a demographic hsting of all the students 
enrolled at Nubian. She arranged several opportunities for me to meet with 
the Director of the Office of Institutional Efiectiveness, the Institutional 
Research Officer, the campus Registrar and any other college officials who 
might be of assistance.
The Registrar and Director of Registration and I worked together 
during the Spring 1997 registration process to facilitate the survey 
administration process. Each student who was surveyed during registration 
received a survey instrument, accompanied by a letter of transmittal firom 
me and a letter of cooperation firom the Vice President. The students were 
instructed and encouraged to complete the questionnaire and mail it in or 
return it to the designated survey station in the registration arena. The
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Registrar was asked to collect any surveys that were turned in after 
registration and I made arrangements to pick up those. The letter of 
request that I enclosed stressed the importance of obtaining accurate 
information in order to determine what factors affect community college 
students’ predisposition to transfer.
Several administrators at the research site warned me that students 
may be less likely to participate in the survey if the length of the instrument 
was “excessive”. I questioned exactly what was considered excessive for 
students at community colleges. I was told that a survey that was more 
than one to two pages was excessive. My instrument was four pages and 
there were also two attachments, for a total of six pages.
In an effort to minimize the number of pages that students would be 
given, I reduced the paper size of my letter such that two letters would fit 
on a single 8 'A x 11 sheet. Stacks of the letter were placed on tables at the 
two survey sites, as well as in other strategic areas throughout the arena, so 
that students (or parents) who wanted to keep a copy of the letter for their 
files could have it. I also enlarged the Vice President’s letter and made 
several poster-size copies, which were displayed throughout the arena. 
Finally, the four page survey instrument was copied in booklet form on a
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single 11x17 sheet. Of the 3,005 surveys that were disseminated 2,501 
(83.2%) were completed and returned.
Data Analysis
To address hypotheses 1,2,3, and 4, the Pearson correlation was 
used. To address hypotheses 5,6, 7, 8, and 9, point biserial correlations 
were used. The assumptions associated with these procedures were 
examined and the t-test statistic was used as the statistical criterion with a 
statistical significance level of 0.05.
To address hypothesis 10, a hierarchical logistic regression 
procedure was used. Logistic regression provides the researcher with a 
means of predicting the probabiUty of an event (e.g., transfer or not transfer 
to a four-year college) using multiple predictors. Additionally, this 
procedure provides information about the relative potency of various 
predictors as well as the overall abflity of the model to classify subjects.
The hierarchical procedure utilized in this study involved entering 
the nine variables included in this analysis in sequence according to the 
conceptual model formulated in Chapter 2. The analyses focused on the 
patterns of significant relationships and the overall explanatory power of 
the model as additional predictors were added.
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Descriptive Statistics - Means and Standard Deviations
For the independent variables (socioeconomic status, parental 
educational level, student academic ability and accomplishment, 
parental/significant others level of expectation and encouragement, 
students’ personal educational expectation, ethnicity, gender, and age) and 
the dependent variable (predisposition to transfer) means, standard 
deviations and frequency counts were computed and measured by the force 
response items and presented.
Multivariate Correlational Statistics
Specifically, the Pearson correlation was used to address research 
questions one through five and hypotheses one through nine. Further, 
logistic regression procedures were employed to assess the fit of the model 
and to test each hypothesis that the simple correlation between each 
independent variable and predisposition to transfer. This test was 
conducted at significance (a) level 0.05.
Prior to conducting the analysis test, the assumption of the Pearson 
correlation procedure was checked and the data was inspected for 
outriders/ outliers, missing data, extreme values, etc.
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Hierarchical Logistic Regression Procedures
Hierarchical logistic regression procedures were used to address 
research question six and hypothesis 10. Specifically, each variable was 
entered into the model, in sequential steps or stages, to predict 
predisposition to transfer. Then statistical analyses were computed to 
determine if there was a significant increase in the correlation.
The first step was to compute the correlation between the best 
predictor (SES) and the criterion variable (predisposition to transfer). This 
procedure yielded a multiple correlation coefficient (R). In step two, the 
second independent variable (PAREDUC) was selected based on the 
likelihood that it improved the prediction made by the first variable. These 
two predictor variables together yielded a multiple correlation coefficient.
In steps three, four, and five predictors were entered (GENDER, RACE, 
and AGE, respectively). The multiple correlation coefficient for each was 
reported. In step six, the variable EXPECT 1 was entered and yielded a 
multiple correlation coefBcient. The independent variable, EXPECT 2, 
was introduced in step seven and the corresponding coefBcient was 
yielded. The predictor variable GPA was introduced in step eight and the 
subsequent multiple correlation coefGcient was reported. In the final step.
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ACTIVITY was introduced and yielded a coefficient. The number of 
steps in the hierarchical logistic regression analysis equaled the number of 
independent variables. I performed a hierarchical regression consisting of 
a nine step analysis since there were nine predictors included in this study.
Although 2,501 students participated in the survey process, some 
wrote illegibly, marked more than one selection, and/or omitted questions 
altogether. In those instances, using the Ustwise deletion command, cases 
were eliminated if they contained a missing value on any variable in the 
list. Employing this command resulted in 1,438 useable cases.
Qualitative
Research Design
The quaUtative aspect of this study consisted of focus group 
interviews. Patton (1990) explains that a focus group is an interview with 
a small group of people, usually six to eight (other researchers, like 
Krueger, 1988, maintain that focus groups are typically composed of seven 
to ten participants), who participate in the session for one to one and a half 
hours. “The participants are typically a relatively homogeneous group of 
people who are asked to reflect on the questions asked by the interviewer. 
The objective is to get high quality data in a social context where people
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can consider their own views in the context of the views of others” (p.335). 
Furthermore, focus group interviews also provide some quality controls on 
data collection in that the participants tend to provide checks and balances 
on each other that weed out false and extreme views, while providing an 
enjoyable gathering for the participants (Patton, 1990).
Sampling
The participants for these interviews were selected using purposeful 
sampling techniques and their demographics as determined by the 
quantitative survey instrument. “The logic and power o f purposeful 
sampling lies in selecting information-rich cases for study in depth” 
(Patton, 1990, p. 169, emphasis in the original). The specific strategy 
incorporated here was homogeneous sampling. In order to describe the 
particular subgroup in depth and to ensure that the group consisted of a 
cross section of the sample, extra efforts were made to include an ethnic, 
gender, and age mix. Additionally, the focus groups were conducted using 
the open-ended interview technique to add depth and detail to what 
resulted statistically.
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Instrumentation: Reliabûitv and Validity
Validity in quantitative research depends on a careful 
instrumentation process to guarantee that the instrument actually measures 
what it purports to measure. The quantitative instrument must be 
administered appropriately according to the standardized procedures that 
are estabUshed. In quahtative research, however, the researcher is the 
major information gatherer. Without predetermined expectations or 
opinions, the researcher studies cases, environments, and/or situations as 
they occur naturally. The credibility, rehabflity and vahdity of quahtative 
inquiry are especiaUy dependent on the credibflity of the researcher 
because the researcher is the instrument of data collection and the center of 
the analytical process (Patton, 1990). According to Patton (1990), the 
researcher must be trained and prepared intensively and rigorously in order 
to improve the accuracy, vahdity, and rehabflity of the findings. Thus, the 
rehabflity and vahdity of quahtative research depends heavily on the skill, 
competence and sensitivity of the one conducting the research study.
Data Collection
The field research for the quahtative phase of this study consisted of 
interviews. Specifically, the focus group interview was employed. GaU, et
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al. (1996) describes the focus group interview as a process with “an 
interviewer and a group of research participants, who are free to talk with 
and influence each other in the process of sharing their ideas and 
perceptions about a defined topic” (p.760). The field work included four, 
one hour long focus group interview sessions. As recommended by 
previous researchers, each group consisted of five to seven participants 
(Borg, et al., 1996; Patton, 1990; Krueger, 1988) and no participant was 
interviewed more than once.
In selecting an interview instrumentation format, it is important that 
the interviewer never supply the phrases or categories that must be used by 
respondents to express themselves. “While there are variations in strategy 
concerning the extent to which the wording and sequencing of questions 
ought to be predetermined, there is no variation in the principle that the 
response format should be open-ended” (Patton, 1990). With this in mind, 
in this work, a combination of the informal conversational and the 
interview guide approach interview techniques was exercised. These two 
forms were selected because their combined strengths increased the 
sahence and relevance of questions and facihtated organization and 
analysis of data, while helping to reduce interviewer effects and bias.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
100
Data Analysis
The data that were gathered during the focus group interviews were 
reviewed, analyzed and recorded. This informal conversational-guide 
approach interview was structured such that the exact question wording 
and the question order was not predetermined. However, during the 
natural course of the interviews, questions emerged from the immediate 
context.
“No matter what style of interviewing is used, and no matter how 
carefrilly one words interview questions, it all comes to naught if the 
interviewer fails to capture the actual words of the person being 
interviewed. The raw data of interviews are the actual quotations spoken 
by the interviewees” (Patton, 1990, p. 347). Since there is no substitute for 
this data, the focus group interviews conducted for this study were 
audiotape recorded.
Once all the interviews were recorded, the data were analyzed using 
predetermined categorical schemes. Predetermined categorical schemes 
are used when the researcher has an idea of what will be found during the 
data collection process. Therefore, he or she determines the categories 
before any data are collected. Once the data are gathered the researcher
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then “fits” the information into the categories that were outlined in 
advance. Specifically, using a predetermined categorical scheme similar to 
Teddlies’s (1989) Simple Valance Analysis was employed. The data were 
analyzed within each group and were compared across groups.
The focus groups were organized into four categories: Afiican- 
American, traditional-age students; Afiican-American, nontraditional-age 
students; Caucasian traditional-aged students; and Caucasian non­
traditional-age students (see figure 9). Successful efforts were made to 
have students with varying SES levels, and both genders represented.
In Chapter V, Qualitative Results, a breakdown of each groups’ 





T raditionai-Age Group One Group Two
Students 1 2
Nontraditional-Age Group Three Group Four
Students 3 4
Figure 9: Focus Group 2x2  Matrix
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Methodological triangulatioQ was employed in this study in order to 
determine if the postpositivistic approach provided any support to the data 
which were collected using positivistic methods, and vice versa. In this 
study, the qualitative data supplied the detailed, in-depth information that 
the quantitative method lacked. Moreover, the quantitative method 
provided the broad generalizable findings that the qualitative method 
lacked.
The quantitative results will be presented in Chapter IV and the 
qualitative results of the focus group interviews will be presented in 
Chapter V. Implications will be discussed in Chapter VI, Summaries, 
Conclusions, and Implications.




The purpose of this study was to determine the apphcabflity o f a 
modified version of the Hossler and Stage (1992) model of predisposition 
to college. The Hossler and Stage model was designed for high school 
students and reflects many of the aspects of the lifestyles of young adults 
(i.e., Uving with parents, etc.). The modifications which I presented in this 
study entailed extending this model to the post-secondary setting. 
Specifically, in this study 1 focused on the apphcabflity of a model of the 
predisposition of community college students to transfer to four-year 
institutions for pursuit of the baccalaureate degree and beyond.
The specific changes of the model involve: 1) the inclusion of 
expectation and encouragement of parents and significant others versus 
parents and peers, 2) the addition of students' personal educational 
expectation and aspiration, 3) the abflity and high school experience node 
was replaced by student abflity and accomphshment and students’
103
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involvement in community college activities, and 4) student predisposition 
to attend college became student predisposition to transfer.
The data reported in this study entailed both quantitative and 
quahtative components. Patton (1990) explains that the advantages of a 
quantitative methodological approach is that it enables the researcher to 
measure the reactions of a vast number of people to a limited set of 
questions, facihtating comparison and statistical aggregation of the data.
The quantitative component consisted of a large scale survey of students 
enrolled at the research site and provided a generalizable set of findings.
I gathered a variety of data on student demographic characteristics, 
socioeconomic information, social psychological variables, etc.
Specifically, this research contains nine independent variables and one 
dependent variable. The independent variables examined in this work are 
socioeconomic level, parent education level, student academic 
achievement, level of expectation and encouragement of parents/significant 
others; students’ personal educational expectation and aspiration; 
involvement in college activities; gender; ethnicity; and age. The
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dependent variable is predisposition to transfer from a community college 
to a baccalaureate institution.
This chapter is organized in three major sections. In Section One, I 
present the statistical results o f the surveys collected during spring 
registration at the college, including descriptive statistics, correlation 
analyses, and hierarchial logistic regression procedures. In Section Two, I 
addresses the research questions and the tests of the hypotheses. In the 
final section of this chapter I present a quantitative summary and 
conclusions.
Section One: Statistical Results
Descriptive Statistics
Descriptive statistics are presented in Table 1. These data indicate 
that the sample is reasonably similar to the larger population of community 
college students at the research site. The sample is largely female, 60.8% 
and, based on official documentation from the registrars office, the 
percentage of females enrolled at this college is 60.5%. The sample is also 
similar to the population in terms of age. Fifty-four percent of the students 
in the sample are in the 17-24 age range. Again, this result is similar to the
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larger population with 50.9% of the population falling in the 17-24 age 
range.
In terms of ethnicity, African Americans comprised 48% of the 
sample, while Whites made up only 36.8%. This was inconsistent with the 
demographics of the population. African Americans represented 40.2% of
Table 1: Descriptive Statistics: Means & Standard Deviations
RANGE
VARIABLE N MEAN SD HINIMDM MAXIMUM
I n d e p e n d e n t  V a r i a b l e s
GENDER 1 43 8 0 . 6 0 2 9 0 . 4 8 9 5 0 . 0 1 . 0
RACE 1 4 3 8 0 . 5 4 2 4 0 . 4 9 8 4 0 . 0 1 . 0
AGE 1 4 3 8 2 . 4 5 9 0 1 . 1 5 2 0 1 . 0 7 . 0
SES 1 4 3 8 2 . 8 1 9 9 1 . 4 3 1 9 1 . 0 6 . 0
PAREDDC 1 4 3 8 9 . 4 0 5 4 2 . 7 9 7 3 2 . 0 2 0 . 0
EXPECT 1 1 4 3 8 3 . 7 4 6 2 1 . 8 9 0 2 0 . 0 9 . 0
EXPECT 2 1 4 3 8 4 . 4 7 7 1 1 . 4 3 3 8 . 0
GPA 1 4 3 8 4 . 8 6 9 3 1 . 3 6 1 4 1 . 0 7 . 0
ACTIVITY 1 4 3 8 0 . 1 5 3 7 0 . 3 6 0 8 0 . 0 1 . 0
D e p e n d e n t  V a r i a b l e
Predisposition to 
Transfer 1 4 3 8 0 . 7 5 8 7 0 . 4 2 8 0 0 . 0 1 . 0
the population and Whites 46.1%. Students selecting I  choose not to 
indicate from the ethnicity choices may explain only 4.5% this difference.
With respect to social background characteristics, the family income 
of most students was within the $21,000 to $40,000 range. These students.
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for the most part, students originated from homes where both the mother 
(36.3%) and the father (31.8%) were high school graduates. Table 1 also 
presents information on expectations of parents and significant others. 
These data show that the majority of parents/significant others expect that 
students will attain at least a Bachelor’s degree. In terms of level of 
support (3=very supportive/ encouraging; 2=somewhat 
supportive/encouraging; l=not supportive or encouraging at all), others 
were deemed the most supportive with a mean of 2.80, followed by 
mothers whose mean was 2.79.
Correlations
Correlation is a statistical technique that is used to measure and 
describe a relationship between two variables. The Pearson correlation 
matrix for the dependent variable, predisposition to transfer, and the nine 
independent variables with the community college student as the unit of 
analysis are presented in Table 2. These data show many patterns of 
association reported in other work.
For example, SES is one of the strongest predictors of academic 
achievement in this data and in previous works (Ekstrom, 1985; Hossler
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and Stage, 1992; Stage and Hossler, 1989; Tuttle, 1981; Hossler, Braxton, 
Coopersmith, 1989; Lee and Frank, 1990). Here, SES and academic 
ability and accomplishment, as measured by GPA, are positively correlated 
and statistically significant. Measured at the .05 alpha level, this 
correlation yielded an r value of .0775 and suggests that the higher the 
SES, the higher the GPA of community college students is likely to be.
Table 2; Pearson Correlation Coefficients Among Independent and Dependent Variables



























































































































Note; M each ceQ, upper values are Pearson Correlation Coefficients and lower values are probability values.
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Further, parents’ education level had a statistically significant 
positive impact upon students’ personal educational expectations and 
aspirations. This finding is consistent with the works of Hossler and Stage, 
1987; Jackson, 1986; Manski and Wise, 1983; Stage and Hossler, 1989; 
Trent and Medsker, 1967; and others.
Previously, several researchers conducting descriptive studies 
(Carpenter and Fleishman, 1987; Conklin and Dailey, 1981; Ekstrom,
1985; Hossler and Stage, 1988 and 1992; Stage and Hossler, 1989; Smith 
and Bers, 1990; Murphy, 1981) have pointed out that there is a significant 
relationship between parental expectations and educational aspirations of 
high school students. The correlation between parents’ and significant 
others’ expectations and community college students’ personal educational 
expectation and aspirations also yielded a statistically significant positive r 
value of .4783. The following correlations were also significant at the 
p<.05 level: GENDER and SES, male students were found to have higher 
incomes than female students; GPA and AGE, AGE and TRANSFER, and 
AGE and EXPECT 2, non-traditional-aged students maintained higher 
academic standings than did traditional-age students. That
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notwithstanding, nontraditional-age students indicated lower personal 
educational expectations and aspirations and they were less predisposed to 
transfer.
Other significant relationships found were: AGE and PARBDUC, 
younger students indicated that their parents had received more education 
than older students; PAREDUC and SES, the higher the education of 
parents/ significant others, the greater their income level; PAREDUC and 
RACE and RACE and EXPECT 2, white students indicated higher levels 
of education for their parents/significant others than Afiican American 
students; however, Afiican Americans showed higher personal educational 
levels of expectancy; GENDER and ACTIVITY and RACE and 
ACTIVITY, male and African American students indicated a greater 
amount of involvement in activities than their female and white 
counterparts.
I also discovered from the results o f this data that some variables 
which were found previously to have a significant relationship to 
predisposition to attend college for high school students did not hold true 
for students at community colleges. For example, SES and predisposition
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to transfer produced a positive correlation which was not statistically 
significant. Measured at the .05 alpha level, this relationship yielded an r 
value of .0471, which suggest that the higher the socioeconomic status the 
more likely the students would be predisposed to transferring. However, 
the probabflity value (.0740) shows that this correlation is not significant.
The relationship between involvement in activities and 
predisposition to transfer also produced a statistically insignificant 
relationship. Contrary to the findings o f previous researchers (Austin,
1985; Otto, 1976; Spady, 1975; Hossler and Gallagher, 1987; Pascarella 
and Terenzini, 1991; Hossler and Stage, 1992; and others), who found that 
there was a positive significant relationship between involvement in school 
activities and predisposition to attend college for high school students, I 
find that although positive, this correlation yielded an r value of .0060 and 
a probability value of .8205 at «  = .05. This suggests that for community 
college students involvement in activities has httle influence on student 
predisposition to transfer.
For me, one o f the most surprising findings was that the relationship 
between GPA and predisposition to transfer was negatively correlated and
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not statistically significant. Measured at the .05 alpha level, this 
relationship showed a Pearson correlation coefficient -.0207 and a 
probabflity value of .4320, which suggests that students with low GPAs are 
predisposed to transferring and students who have achieved academically 
are not as likely to be predisposed to furthering their education beyond the 
community college. Some interesting conclusions can be drawn and 
implications made fi*om this, but these and others will be presented in 
Chapter VI, Summaries, Conclusions, and hnphcations.
Section Two: Research Questions and Hypotheses 
Tests of the Hvpotheses
Nine specific hypotheses were investigated to examine the 
relationships between each of the independent variables and the dependent 
variable. Bivariate correlation analysis was used to determine the degree 
to which each independent variable covaried with predisposition to transfer 
in this setting. A hierarchial logistic regression analysis was conducted to 
determine the extent to which these variables, independently or in groups, 
accounted for variance and was used in this study to test the abflity of nine
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independent variables to predict predisposition to transfer for community 
college students.
The six research questions and each of the nine hypotheses were 
posed to evaluate the relationships between the criterion variable, 
predisposition to transfer, and the predictor variables; income (SES), 
parent education (PAREDUC), expectations of parents/signifîcant others 
(EXPECT 1), students’ personal educational expectation and aspirations 
(EXPECT 2), academic abihty (GPA), involvement in activities 
(ACTIVITY), gender (GENDER), ethnicity (RACE), and age (AGE). The 
final hypothesis tests the overall explanatory power of the expanded 
version of the Hossler and Stage model.
Examination of Research Questions 1-5 and Hvpotheses 1-9
To address each of the six research question. Hypotheses 1-10 
were tested. Research questions 1 and 2 were addressed through 
Hypotheses 1-6.  Hypothesis 7 was tested to address research question 3. 
Research question 4 and 5 were addressed by Hypotheses 8 and 9, 
respectively. The final research question is addressed by Hypothesis 10 
and will be discussed in the Hierarchical Logistic Regression Analysis
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section. The examination and results of research questions 1-5 and 
hypotheses 1-9 follow:
Research Question 1: What are the factors that influence the decision
of community college students to consider 
transferring to baccalaureate institutions? 
Research Question 2: Are currently identified factors in the
development of educational plans for high school 
students the same as those which influence 
students in two-year colleges?
Hypothesis 1 - As socioeconomic status increases, community 
college students’ predisposition to transfer to a four-year institution 
will increase.
Pearson Product Moment Correlation yielded a statistically 
insignificant positive (p^ .05) r value for a relationship between SES and 
predisposition. Therefore, I failed to reject the null hypothesis and 
concluded that there is not sufhcient evidence to support the claim that as 
socioeconomic status increases, community college students’ 
predisposition to transfer also increases. It is worth noting that this is in
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Stark contrast to results reported for educational aspirations in previous 
research on high school students. As a student's socioeconomic 
background increases, aspirations for advanced education increase.
Hypothesis 2 - As the parental educational attainment level 
increases, community college students’ predisposition to transfer to a 
four-year institution will increase.
The data yielded a statistically significant (p ^ .05) positive 
correlation (.08293) for the relationship between parents’ education and 
predisposition to transfer. As found in previous research (Hossler and 
Stage, 1987; Jackson, 1986; Manski and Wise, 1983; Stage and Hossler, 
1989), this finding suggested that the greater the parental education, the 
more likely a two-year college student is to transfer. I rejected the null 
hypothesis that as parents’ education level increases, students 
predisposition to transfer will not be affected, and concluded that a higher 
level of educational attainment for parents of community college students 
did increase the educational aspirations of these students.
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Hypothesis 3 - As student ability and accomplishment increases, 
community college students’ predisposition to transfer to a four-year 
institution will increase.
The correlation between student academic ability and 
accomplishment, which was measured by GPA, and predisposition to 
transfer was not statistically significant. Further, the correlation was 
negative. Therefore, I failed to reject the null hypothesis that increased 
student abihty will not have an affect on community college students’ 
predisposition to transfer, and concluded that community college students 
with high GPAs are not necessarily predisposed to transferring to a four- 
year institution.
Hypothesis 4 - As parents and significant others’ expectations 
and encouragement increases, community college students’ 
predisposition to transfer to a four-year institution will also increase.
Parents and significant others’ expectations and encouragement 
yielded a statistically significant (p ^ .05) r value of .1754. The data 
therefore reveal that there is a positive correlation between the 
expectations of parents and significant others and community college
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students’ predisposition to transfer. I rejected the null hypothesis, and 
concluded that community college students’ predisposition to transfer 
increases with increased levels of encouragement and expectations from 
parents and significant others.
Hypothesis 5 - As personal educational expectations and 
aspirations increase, community college students’ predisposition to 
transfer to a four-year institution will also increase.
Community college students’ personal expectations and aspirations 
and predisposition yielded a statistically significant (p ^ .05) r value of 
.2921. The data reveal that there is a relationship between students’ 
personal expectations/ aspirations and predisposition to transfer. The null 
hypothesis that as a students’ personal aspiration increases, their 
predisposition to transfer is unchanged was therefore rejected and I 
concluded that community college students’ predisposition to transfer is 
significantly and positively influenced by the students’ personal 
educational expectation/aspirations.
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Hypothesis 6 - As the involvement in college activities increases, 
community college students’ predisposition to transfer to a four-year 
institution will increase
The Pearson Product Moment correlations yielded a non-signifîcant 
r value of .0060 for this relationship. For community college students, the 
data show that involvement in college activities is not correlated with 
predisposition to transfer. Thus, the null hypothesis that involvement in 
college activities has no affect on predisposition to transfer was not 
rejected.
Research Question 3: Are male or female community college students
more likely to be predisposed to transferring to 
baccalaureate institutions?
Hypothesis 7 - Female students at community colleges will be 
more likely to be predisposed to transferring to a four-year institution 
than will male students.
The Pearson Correlation yielded a statistically insignificant (p  ^ .05) 
r value for the relationship between gender and predisposition. Although 
the relationship between GENDER and TRANSFER is positive, which
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suggests that females are more predisposed to transfer, the correlation is 
not statistically significant. Therefore, the null hypothesis is substantiated 
and can not be rejected.
Research Question 4; Are African American or white community
college students more likely to be predisposed to 
transferring to baccalaureate institutions? 
Hypothesis 8 - Black students at community colleges will be 
more likely to be pre^sposed to transfer to a four-year institution than 
will white students.
With an (p ^ .05) r value of .0627, ethnicity proved to be a 
statistically significant correlate of predisposition to transfer for community 
college students. Specifically, the data show that African-American 
students are more likely to be predisposed to transferring than white 
students. I therefore rejected the null hypothesis which states that Black 
students will not be more predisposed to transferring to a four-year college 
than their white counterparts.
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Research Question 5; Are traditional- or nontraditional-age conununity
college students more likely to be predisposed to 
transferring to baccalaureate institutions?
Hypothesis 9 - Nontraditional-age students at community 
colleges will be more likely to be predisposed to transferring to a four- 
year institution than will traditional-age students.
Age yielded a statistically significant (p ^ .05) r value of -.1012,
revealing that there is a negative correlation between age and community
college students’ predisposition to transfer. This suggests that as age
increases students become less likely to have aspirations to fiuther their
education beyond the community college. Therefore, I rejected the null
hypothesis and concluded that non-traditional-age students at community
colleges are not as predisposed to transfer as traditional-age students.
Hierarchical Logistic Regression Analvsis: Examination of Research 
Question 6 and Hvpothesis 10
Logistic regression is a method of analyzing the collective and 
separate contributions of the independent variables to assess the amount of 
variation in the dependent variable. To further examine Hypotheses 1 - 9 ,1 
used hierarchial logistic regression procedures. Additionally, I used this
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procedure to examine and address research question 6, which looks at the 
explanatory power of the expanded Hossler and Stage predisposition model 
for community college students.
Specifically, to predict predisposition to transfer, each independent 
variable was entered, in tandem, into the hierarchical model, resulting in a 
total of nine models. Statistically significant levels were examined to 
determine if there was a significant change in the role of the predictor 
variables. These results bear on the unique role of the individual 
predictors, relative to others considered in the model.
It should be noted here that because of the unique nature of students 
at community college, the independent variable, students’ personal 
expectation and aspiration, could be perceived as being synonymous with 
the dependent variable, predisposition to transfer. In the Postsecondary 
Educational Plans Survey, item 9a asked students to indicate the highest 
educational level they plaimed to complete. The possible selections ranged 
from l=Trade School to 8=Doctorate or other terminal degree. In item 10,
I asked respondents to indicate their future educational plans to transfer to 
a baccalaureate (4-year) institution. Students could select from \=no plans
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to transfer to 5=transfer beyond 5 years. This item was coded as Q=no 
plans to tranter and \=any plans to tranter (choices 2-5).
It should be further noted that for students at the community college 
who select any choice in question 9a, with the exception of Trade School, 
Certificate Program, or Associate’s Degree, would, most likely, select 
some degree of transfer in item 10. Thus, there is a possibility o f a built in 
degree correlation between EXPECT 2 and the TRANSFER variable.
However, it is my position that the expectations of fiiture educational 
plans beyond the two-year college, and concrete plans to transfer are 
distinct. Nonetheless, for comparison purposes, I present the logistic 
regression analyses results and address research question six and 
hypothesis 10 with and without the inclusion of the EXPECT 2 variable. 
Finally, 1 conclude with a quantitative summary.
Research Question 6: How adequately does an expanded version of the
Hossler and Stage (1992) predisposition model 
of college choice classify community college 
students with respect to their predisposition to 
transfer to four-year institutions?
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Hypothesis 10 - The explanatory power of the expanded Hossler 
and Stage predisposition model for community college studente will be 
statistically significant overall.
Results with All Variables Included
In the first model, logistic regression o f the dependent variable, 
predisposition to transfer firom a two-year to a four-year college using 
community college students as the unit of analysis, shows that the 
independent variable, SES, produced a chi-square score for covariates of 
3.193. Using one degree of fi'eedom, SES was not statistically significant 
(p=0.0740) at the .05 level.
In the second model, SES is reintroduced followed by PAREDUC 
based on the likelihood that it would improve the prediction made by the 
first variable. With two degrees of fi'eedom. Model 2 yielded a chi-square 
score for covariates of 10.249 and a standardized parameter estimate of 
.1021 for PAREDUC, which were statistically significant (p=0.0059 and 
p=0.0076, respectively) at « = .05. SES remained insignificant with a 
standardized estimate o f0.0229. The concordant value of this model 
further revealed that more that half of the cases were correctly classified.
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The predictor variable GENDER was introduced in Model 3. The 
subsequent chi-square score for covariates of the overall model reported a 
statistically significant (p=0.0069) value. However, the standardized 
parameter estimates for each individual variable revealed that PAREDUC 
was the only predictor in this model that was statistically significant.
In Model 4, RACE was entered. With four degrees of fi'eedom, the 
chi-square score for this model was 22.407 which was significant at the .05 
« level (p=0.0002). The standardized parameter estimate also revealed 
that RACE and PAREDUC as individual predictors were statistically 
significant.
AGE was the fifth independent variable introduced into the model 
equation. With five degrees of fi’eedom. Model 5 yielded a score for 
covariates of 32.141 which was statistically significant at the .05 level 
(p=0.0001). Individually, the standardized parameter estimates of AGE, 
RACE and PAREDUC proved to be statistically significant predictors of 
community college students’ predisposition to transfer. GENDER and 
SES were not significant
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With the introduction of EXPECT 1, Model 6 produced a chi-square 
score for covariates of 63.356. With 6 degrees of freedom, this overall 
model was statistically significant at « = .05 (p=0.0001). Of the six 
predictors entered in this model, only the latter three, RACE, AGE, and 
EXPECT 1, yielded significant standardized parameter estimates. SES, 
PAREDUC, and GENDER were not predictive.
The variable EXPECT 2 entered the model and produced a chi- 
square score of 136.962. With seven degrees of freedom, this model was 
statistically significant at « level .05 (p=0.0001). Of the seven variables 
introduced, only EXPECT 2 and AGE generated statistically significant 
standardized parameter estimates. This would suggest that regardless of a 
student’s ethnicity and the expectations of their parents/ significant others, 
community college students predisposition to transfer is more significantly 
based on the personal educational expectations and aspirations these 
students have for themselves. The concordant value for Model 7 revealed 
that 73.7% of the cases were correctly classified. This remained consistent 
for Models 8 and 9.
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The hierarchical regression analysis of model eight revealed that 
this model produced an overall chi-square score o f 137.556, which was 
statistically significant at the .05 level with eight degrees of freedom. 
Specifically, the variables EXPECT 2 and AGE (p=0.0001 and 0.0369, 
respectively) generated individual, standardized parameter estimates that 
were statistically significant.
With the addition of the variable ACTIVITY, the final model 
produced an overall chi-square score of 137.558. With nine degrees of 
freedom. Model 9 was significant at « = .05 (p=0.0001). Standardized 
parameter estimates showed that of the nine variables included in the 
hierarchical regression analysis, EXPECT 2 and AGE were the only 
statistically significant predictors for this last model.
Using students from one urban community college in Louisiana as 
the unit of analysis, the expanded structural model of community college 
students’ predisposition to transfer to a baccalaureate institution was found 
to be statistically significant and a useful tool in understanding and 
examining student college choice. Therefore, I rejected the null hypothesis 
of no association and concluded that the explanatory power of the
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expanded Hossler and Stage model of predisposition was statistically 
significant. The results of the logistic regression analyses which includes 
all eight independent variables and the one dependent variable are 
presented in Table 3.
Results with All Variables Included Except EXPECT 2 
Models 1 through 6 of the hierarchical logistic regression analyses 
yielded identical results as the logistic regression models which were 
previously run. In Model 7 of the reruns, the dependent variable, 
predisposition to transfer fi'om a two-year to a four-year college using 
community college students as the unit of analysis, shows that the 
independent variable, GPA, produced a chi-square score for covariates of 
63.400. Using seven degree of fi’eedom, GPA was statistically significant 
(p=0.0001) at the .05 level. The concordant value for Model 7 revealed 
that 65.2% of the cases were correctly classified. In the final model.
Model 8, this value dropped shghtly to 65.1%
With the addition of the variable ACTTVIT Y, the hierarchical 
regression analysis o f Model 8 revealed that this model produced an





























Table 3: Hierarchical Logistical Regression Analyses (with all variables included)

















SES 0.0616" 0,0229" 0.0275" 0.0693" 0.0691" 0.0590" 0.0516" 0.0586" 0.0535"
PAREDUC 0.1022 0.1044 0.1087 0.0890 0.0529" 0.0115" 0.0102" 0.0096"
GENDER 0.0469" 0.0331" 0.0343" 0.0268" 0.0236" 0.0256" 0.0265"
RACE 0.1195 0.1081 0.0945 0.0694" 0.0653" 0.0643"
AGE -0.1020 -0.0909 -0.0830 -0.0767 -0.0762
EXPECT 1 0.2016 0.0612" 0.0627" 0.0630"




Chi-Square for the Score Criteria
3.193" 10.249 12.144 22.407 32.141 63.356 136.962 137.556 137.558
Concordant Values
42.4% 54.0% 54.2% 57.6% 59.2% 65.1% 73.7% 73.7% 73.7%




overall chi-square score o f63.430, which was statistically significant at the 
.05 level with eight degrees of freedom. Specifically, the variables RACE, 
AGE and EXPECT 1 (p=0.0159,0.0109 and 0.0001, respectively) 
generated individual, standardized parameter estimates that were 
statistically significant.
Despite the exclusion of the EXPECT 2 variable, the expanded 
structural model o f community college students’ predisposition to transfer 
to a baccalaureate institution was found to be statistically significant and a 
useful tool in understanding and examining student college choice. 
Therefore, I rejected the null hypothesis of no association and concluded 
that the explanatory power of the expanded Hossler and Stage model of 
predisposition was statistically significant. The results of the logistic 
regression analyses which includes seven independent variables (excludes 
EXPECT 2) and the one dependent variable are presented in Table 4.



























Table 4: Hierarchical Logistical Regression Analyses (without EXPECT 2)















SES 0.0616" 0,0229" 0.0275" 0.0693" 0.0691" 0.0590" 0.0592" 0.0596"
PAREDUC 0.1022 0.1044 0.1087 0.0890 0.0529" 0.0529" 0.0523"
GENDER 0.0469" 0.0331" 0.0343" 0.0268" 0.0272" 0.0280"
RACE 0.1195 0.1081 0.0945 0.0937 0.0928
AGE -0.1020 -0.0909 -0.0897 -0.0894
EXPECT 1 0.2016 0.2019 0.2024
GPA -0.0055" -0.0063"
ACTIVITY 0.0082"
Chi-Square for the Score Criteria
3.193" 10.249 12.144 22.407 32.141 63.356 63.400 63.430
Concordant Values
42.4% 54.0% 54.2% 57.6% 59.2% 65.1% 65.2% 65.1%








The quantitative results of this study were based on a survey from 
which I obtained the perspectives of 2501 students in one urban 
community college in south Louisiana. By employing hstwise deletion the 
sample was reduced to 1438 usable observations which contained no 
missing information.
The findings show that parent education, parents/significant others’ 
expectations and encouragement, student’s personal educational 
expectations and aspirations, ethnicity, and age were significant predictors 
of students’ predisposition to transfer to baccalaureate institutions, using 
the community college students as the unit of analysis. Two-year college 
students’ personal educational expectations and aspirations was the best 
predictor of predisposition to transfer. To test the nine hypotheses, 
bivariate correlation analysis was used to determine the degree to which 
each independent variable covaried with the criterion variable. Hierarchial 
logistic regression analysis was measured to test Hypothesis 10 and
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employed to assess the extent to which these variables, singly or 
corporately, accounted for variance.
Descriptive statistics were reported which disclosed that the means 
of the selected sample were compatible with those of the larger population. 
Specifically, gender and age breakdown means were consistent. The 
Pearson correlation matrix displayed several significant positive 
relationships. Among them were: SES and GPA; PAREDUC and 
EXPECT 2; EXPECT 1 and EXPECT 2; SES and PAREDUC; RACE and 
ACTIVITY; and RACE and EXPECT 2. Additionally, the following 
negative correlations were found: SES and RACE; SES and GENDER; 
AGE and TRANSFER; GPA and RACE; GPA and AGE; EXPECT 1 and 
AGE; EXPECT 2 and AGE; and GENDER and ACTIVITY.
O f all the variables present in the correlation matrix and introduced 
in the hierarchical logistic regression analysis, EXPECT 2, the personal 
educational expectations and aspirations students have for themselves, 
produced the most statistically significant relationship to predisposition to 
transfer. In the hierarchical logistic regression analysis where the 
EXPECT 2 variable was excluded, RACE, AGE and EXPECT 1 were
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statistically significant at the 0.05 alpha level and EXPECT 1, the 
expectations and encouragement of parents and significant others, proved 
to be the most statistically significant correlate to predisposition to transfer 
producing an r value o f0.1754.
With or without EXPECT 2, RACE, AGE, and EXPECT 1 held as 
consistently important predictors. Again, whether the EXPECT 2 variable 
is considered or not, as anticipated, each procedure yielded fimdamentally 
similar findings with regard to factors that influence community college 
students’ predisposition to transfer to a four-year college.
In the next chapter, I present the qualitative results of this study.




The qualitative component o f this work involved a series o f focus 
group interviews with two-year college students from the selected 
institution. Focus groups are appropriate because previous researchers 
have noted that the interaction among the participants stimulates them to 
state feelings, perceptions, and behefs that they would not express if 
interviewed individually. Further, the focus group interview avoids putting 
the interviewer in a directive role. Rather, they ask questions to initiate 
discussion, but then allow participants to take major responsibihty for 
stating their views and opinions and drawing out the views of others in the 
group (Gall, Borg, and Gall, 1996).
Krueger (1988) describes a focus group as “a carefully planned 
discussion designed to obtain perceptions on a defined area o f interest in a 
permissive, non-threatening environment. It is conducted with 
approximately seven to ten people by a skilled interviewer. The discussion
134
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is relaxed, comfortable, and often enjoyable for participants as they share 
ideas and perceptions. Group members influence each other by responding 
to ideas and comments in the discussion” (p. 18).
The focus group interviews were organized so that the participants 
in each group were internally homogeneous, externally heterogeneous, and 
mutually exclusive. Gall, Borg, and Gall (1996) explain that the focus 
group technique works best when the members of each group are on an 
equal basis. For this study, four interview groups emerged: Group 1, 
African-American, traditional-age students; Group 2, Caucasian, 
traditional-age students; Group 3, African-American, nontraditional-age 
students; and Group 4, Caucasian nontraditional-age students.
An Aside
Considering my discussions with administrators at the community 
college where my fieldwork was conducted, wherein they warned me that 
their students lacked patience for completing surveys and tended not to 
participate in interviews at all, I had to gauge carefully the procedures that 
I would employ to collect the data needed for this research. Consistent 
with the observation of Patton (1990) which maintained that it is important
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for the investigator to determine “how best to conduct the fieldwoiic” (p. 
251), my approach to collecting the data needed was actual physical entry 
into the field setting to establish trust and rapport and gain the cooperation 
of the students instead of “infiltrating the setting” (Douglas, 1976, p. 167, 
as cited by Patton, 1990, p.251). Therefore during registration, I assumed 
the role of participant-observer (Spradley, 1979) and had the opportunity to 
observe and interact with students one-on-one at the research site.
At the beginning of the first day, students, faculty and staff 
wondered who I was and why I was there. By that afternoon, I knew 
nearly everything there was to know about the registration process. My 
survey station became an unofficial information center. The table fi*om 
which I issued the survey instrument was equipped with class schedules, 
campus maps, registration hours, fee payment information, identification 
cards and other information which students generally seek during the 
registration process. It was designed to be an information center that 
would attract students. If there was something that I could not answer, 
while the students completed the survey, I would search for the answer.
The security guards who monitored the doors during registration.
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counselors who were advising students, and other registration personnel 
directed the outgoing and incoming traffic to the survey area, and 
encouraged students to complete the instrument.
By the last day of registration, students were coming up to the table 
requesting survey forms, and completing them while they awaited their 
billing statements or stood in line for advising. Students who had to leave 
the registration arena to pay their fees returned to submit their completed 
forms.
Near the end of registration one day, an young African-American 
lady entered the door, extremely upset and frustrated. Cursing under her 
breath, she said, “I am sick of this crap! People sending you on a wild 
goose chase. This s*@# don’t make no sense.” As she approached the 
table, I proceeded to ask what had her so upset. In a loud voice, she began 
to complain that all she needed to do "was take a damn placement test, but 
the lady told [her] that [she] needed to stand in the line in Building 1. That 
was the line to pay fees." After a 45 minute wait, she realized that she had 
been misinformed. She was then sent to two other places, only to find that
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again she was mismfoimed. By the time she reached the registration arena, 
she was already “fed up”.
I invited the young lady to have a seat behind the table with me and 
explain to me what was going on. Slowly she calmed down. After she had 
finished venting, I promised her that I would find out exactly where she 
was supposed to go to take her test and give her explicit directions. I 
asked her to complete one of the postsecondary educational plans surveys 
while I went to get the information she needed. She began to complete the 
instrument as I left to ask the Registrar where she was supposed to be.
When I returned to the table, not only had she completed the survey, 
but she had recruited several other students who were entering or exiting 
the building, explained the importance of their completing the survey, 
passed out copies of my explanatory letter of transmittal, and encouraged 
them to complete and return the instrument, which they all did. I gave the 
young lady the information that she needed and directions as to how to get 
to the placement testing site. She thanked me and was on her way.
Approximately 40 minutes later, she returned and said, “Thank you, 
again. This is the first time that anyone went out o f their way for me just
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SO I wouldn’t get the run around. I really appreciate it.” I said, “You’re 
welcome. If you have any other problems, let me know and I will see what 
I can do to help!” The young lady went on to say that she had told some of 
her fiiends and other people in the testing and placement ofiSce to come in 
and fill out the survey. She also said that she would send others so “they 
would not miss the opportunity to be included.” Later that aftemoon and 
for the remaining days of registration, periodically, students would come 
up to the table and say that Christy, the young lady, had informed them that 
I was conducting a very important survey and encouraged them to 
complete the instrument so that their perspectives could be recorded.
Other students came by the table for help and information because they 
were told that “the lady at that table [the survey area] can help you, and if 
she can’t she wiU find out who can.”
All of my encounters with students during the registration process 
were not positive. Some persons ignored my attempts to get their attention 
or to speak with them, picked up surveys and left them incomplete in other 
parts of the arena, or expressed disapproval of having to “make the time” 
to complete the survey. One visibly irritated man snatched a survey form.
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grabbed a pen out of the cup which I provided, plopped down on the couch 
near the survey table, and began to fill out the instrument. About four 
questions into the survey, he jumped up and said, “I don’t have time for 
this crap! It is not you people's’ business how far my daddy went in 
school. Hell, I don’t know anyway!” He slammed the survey and pen 
down on the table and stormed out. This and other positive and negative 
personal dialogues and interactions with students during the quantitative 
data collection stage prepared me for the quahtative data collection phase.
The remainder of this chapter is organized in seven major sections. 
Section one presents the sampling procedures and details the interview 
format and procedures. Section two provides the results of Group 1, 
traditional-age, Afiican American students. Section three reports the 
findings of Group 2, traditional-age, Caucasian students. In Section four, 
the outcome of the African American, nontraditional-age session. Group 3, 
is presented. The results of the Caucasian, nontraditional-age focus group 
are reported in Section five, hi Section six each group will be compared 
and contrasted in a cross-focus group analysis. In the final section of this 
chapter, seven, I present the qualitative summary.
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Section One:
Sampling and Interview Procedures
Sampling Procedures
A homogeneous sampling technique was employed in the quahtative
section of this work. The purpose o f homogeneous sampling is to select a
sample of similar cases so that the particular group that the sample
represents can be studied in depth (Gall, Borg, Gall, 1996). Of the 2,501
surveys that were completed, more than 2,000 students indicated that they
were interested in participating in a follow-up interview. After the
quantitative data were entered, the surveys were divided into the four
previously identified categories. In an effort to estabhsh that the sampling
procedure was not biased, I used purposeful random sampling identify
specific cases within each homogeneous grouping. Initially, 15 to 20
survey instruments were randomly selected from each group. The students
who provided contact information were called to schedule an interview.
This became a time consuming process because it was important that all
the participants for each focus group be available at the same time on the
same day.
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From Group 1, 34 students were called, ten students confirmed, but 
seven showed up. From Group 2, 21 students were contacted, eight 
students confirmed, and one said that he would try to adjust his work 
schedule so that he could make it. Seven students showed up, but one left 
before the interview started. From Group 3,28 students were contacted,
12 students indicated that they would participate, but only six attended. 
After 32 calls, 15 people indicated that they would be present for Group 4's 
interview, but only seven students took part. The results of each focus 
group interview is presented in its respective section.
Interview Format
Patton (1990) describes three basic approaches to gathering 
quahtative data through open-ended interviews. They are the informal 
conversational interview, the general interview guide approach and the 
standard open-ended interview. For my purposes, a combination of the 
informal conversational and interview guide approach was employed. The 
structure of the focus groups was such that the conversation was so natural 
that the group did not feel like they were being interviewed. Additionally, 
as with informal conversational interviews, some questions were generated
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spontaneously. For the most part, however, the structure of the interview 
guide approach was followed. The topics to be explored were basically 
outlined so that each group would address the same basic issues. The 
order in which the topics were explored and the exact wording of each 
question were not predetermined. As the situation evolved the wording 
and order of questions were determined.
Qualitative research traditionally has been used to illuminate 
subjects or situations that have been found to contain Uttle information. 
Further, qualitative methods have been employed to add breadth, depth, 
and detail by enhancing or providing an explanation of what was found in 
the quantitative portion of a given work. Patton (1990) maintains that 
quahtative research offers richer meanings to those areas under study.
For the purposes of my research, the quahtative component has been 
included to elucidate what survey respondents may have meant by the 
responses they offered in the quantitative section. Patton (1990) explained 
that “Quahtative data can put flesh on the bones of quantitative results, 
bringing the results to life through in-depth case elaboration” (p. 132).
This combination will show how the research fits together as a whole.
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The qualitative section in this study was designed to clarify or add 
additional meaning, where necessary, to the survey results. Generally, in 
this section I investigate the factors which influence community college 
students predisposition to transfer to baccalaureate institutions.
Specifically, issues related to male and female students, traditional- and 
nontraditional-age students, and African American and Caucasian students 
are explored here, since RACE and AGE held as consistently important 
predictors, and since GENDER was positively correlated, although not 
statistically significantly.
Using predetermined categorical schemes, four major areas were 
covered during the focus group interviews. They were: I) Background 
Characteristics, 2) Expectation and Encouragement Factors, 3) Community 
College Involvement and Preparation, and 4) Transfer Behavior.
Interview Procedures
Members of each group were asked to arrive at the interview site ten 
to 15 minutes early to give them enough time to locate the room, get settled 
and have refreshments. When the students arrived, refreshments and 
reading material were available for them while they waited for the session
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to begin. Once the interview began, I introduced myself, requested 
permission to audio tape record the session, explained the purpose of the 
research study, and asked if there were any questions before we began.
As an ice breaker, the students were asked to introduce themselves 
using an adjective which began with the same letter as the first letter of 
their first name that each felt would describe and tell the others a little bit 
about them (e.g. - Loquacious Lisa). The participant’s seemed to enjoy 
this exercise. In fact, throughout the interview, they referred to each other 
by their adjective names. In order to protect each participants identity, in 
this work I will adopt that same procedure of referring to the students by 
the fictitious, descriptive names similar to the ones they gave themselves. 
Luckily, no students in any of the four focus group interviews used the 
same adjective. At the end of each session, which lasted firom a minimum 
of 55 minutes to a maximum of 74 minutes, the participants took turns 
going around the table trying to recall each others’ “adjective name”. Each 
of the four focus group interviews was conducted in a similar manner.
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Section Two:
Group 1: African American Traditional-Age Students
Interview Results
Backgound Characteristics
Seven African American traditional-age students were included in 
this interview: Awesome Ashley, Capable Calvin, Nfrld Monica, Dashing 
Diana, Kicking Kiva, Mackin Mohammed, and Tough Tammy. The 
questions related to background revealed that although this was a 
homogeneous group some personal background differences existed. A 
summary of the group’s make up is presented in Table 5.
Awesome Ashley, a 24 year old female, indicated that she was 
single and had no children. Her mother and father both attended high 
school, but neither graduated, and she fell in the low socioeconomic 
bracket. Capable Calvin a single, 22 year old male, explained that he had 
no children. He came from a family which fell within the moderate SES 
level, both of his parents had attended but not graduated from college.
Mild Monica said that she was a 24 year old, married mother of two whose 
SES was medium high level. Her mother was an college graduate and her 
father attended high school. Dashing Diana, who comes from a moderate
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Table 5: Background Characteristics of African American
Name Age/Gender SES MHE FHE ChiMfren) Status
Awesome Ashley 2 4 -female low h.s. h.s. no smgle
Capable Calvin 22 - male moderate somecoL some col no single
A/BId Monica 2 4 -female medium high coLgrad h.s. yes married
Dashing Diana 23 - female moderate some col someh.s. yes single
Kicking Kiva 19 - female moderate some co l h.s. no engaged
Mackin Mohammed 21 - male medium some col col grad yes single
Tough Tammy 21 - female high co l grad col grad no single
Note: SES - low: $12K or less; moderate: $12.001 -S2IK ; medium: S21,00l -S40K; medium high: $40,001 -S70K: 
high- 70,001 and greater. MHE = Mother’s highest level o f  educational attainment FHE = Father’s highest 
level o f  educational attainment
socioeconomic background, indicated that she was a single mother of one. 
Her mother had acquired some college training and her father had attended 
high school but not earned a diploma. Kicking Kiva, an engaged 19 year 
old female, explained that her family’s SES level fell in the moderate 
range. Her mother had completed some college and her father some high 
school. Twenty-one year old Mackin Mohammed said that he is a single 
father with one daughter. His family’s income level was medium and his 
mother had some college training and his father graduated from college. 
Tough Tammy, a single 21 year old female, indicated that both of her 
parents were college graduates and that their socioeconomic level was
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classified as high. Tough Tam (as the group referred to her) had no 
children.
Expectations and Encouragement Factors
To initiate discussions on the subject of encouragement, the group 
was asked which person or persons, event or thing had encouraged them 
the most to pursue their academic goals. They were also asked what 
expectations their parents or significant others had for them in terms of 
furthering their education beyond high school. All of the students indicated 
that their mothers encouraged them and/or were instrumental in their 
decision to further their education. The following excerpts are taken 
directly from their comments:
Awesome Ashley - “My mother was probably my greatest influence. My 
mom - she is a maid. She cleans houses as a hving and she told me 
that it was definitely not the way to go. Even though she did provide 
pretty well for me growing up. She just really encouraged me, 
wanting me to use my mind more, instead of the physical aspect of 
trying to make a hving. She really encouraged me to get my
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education so I would not have to be doing the same thing that she 
has to do.”
Capable Calvin - “My parents didn’t seem to care one way or another if I 
went to college. Well, my mom always wanted what was best for 
me. I actually came here because all my friends were here, but I got 
with the wrong crowd and ended up sitting out for a few semesters. 
The thing or should I say person who turned me around or 
encouraged me the most was Mr. Willie, the janitor at my old high 
school. I was there one day ‘hoopin’’ with some of my friends. I 
ran up by the building to get some water and I spoke to Mr. Willie. 
He said, ‘Hey Calvin what you up to?’ I said, ‘Nothing.’ Then he 
told me. . .he said, Calvin, you are too smart to be up to nothing. I 
watch you guys and wish I could get those years back, but I can’t. 
Calvin, you go to school and get your education, so one day you 
won’t be saying this to another young brother.’ That’s what he said 
out of the blue! That messed with my head for a while. Now, I’m 
back in school and doing okay.”
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Mild Monica - “As long as I can remember my mother talked about me 
going to college. She got her bachelor’s degree and told me that I 
could get mine, too. She always told me that she wanted me to have 
a better life for myself. Then, I had my daughter at a very young 
age. I want her to see that things, obstacles come your way but you 
can overcome them. I have always wanted to be a nurse and the only 
way to get that is to go to college. I know that I have to get my 
education for her sake. As she grows up, she will know the 
importance of getting her education.”
Dashing Diana - “I decided to come to college to make my mother happy. 
She always told us how she wanted us to get our education. In fact, 
my mother encouraged me to come to this college, because she 
attends here too. She said that she always wanted to get her 
[Associate] degree, and she is not going to stop until she gets it. I’m 
not either. I don’t want to let her down, and besides that I have 
three small children of my own and I want them to have nice things. 
Things that I didn’t have.”
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Kicking Kiva - just want to make my mama happy and myself.
Because I did not graduate from high school ...I got my GED. So I 
want to show her that I can graduate from somewhere. Since I did 
not graduate from high school at least I could graduate from college. 
I think my mother was disappointed with me, even though she never 
said that to me. I don’t ever want to disappoint her again. I will 
graduate and get my Associates and maybe go on. I just want to 
prove to her that I can be disciplined and finish something that I 
start.”
Mackin Mohammed - “I still Uve at home, and there was no question 
about it. If you Uve under this roof,’ my mom would say, ‘you’re 
going to be in somebody’s school.’ She was serious about that. I 
remember her telling us about how there was a time when we 
(colored folks) couldn’t go to school. My father graduated from 
college, my mother never did, but she has always encouraged me to 
and I think she expects me to. More importantly than that though, is
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that I have an eight month old daughter that I have to provide for, 
and when she grows up I want her to look at me and be proud of her 
daddy.”
Tough Tammy - “Both my parents are college graduates. My mother got 
her Master's degree, plus 30 and my father received his Bachelor's 
degree. There has never been any doubt in my mind that I would 
graduate from college, but I am more determined now. I am an only 
child, and my parents used to do everything for me. My father died 
when I was younger and my mother passed away in 1992. At first, I 
did not know what I would do, but the one thing that my mother said 
that has stuck with me is If you go to school and get your 
education, you don’t have to worry about who is going to take care 
of you. You can provide for yourself! ’ She was right and that’s 
exactly what I am doing, getting my education so I can continue to 
have the life that I became accustomed to when my parents were 
here.”
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Community College Involvement and Academic Preparation
During this phase of the interview. Group 1 was asked about their 
level of involvement in activities at the community college and their 
academic preparedness as demonstrated by their GPAs. Unanimously, the 
group said that they did not have time to get involved with extracurricular 
activities. Awesome explained that between going to class, working 30 
hours a week and trying to keep up her GPA she does not have time for 
extra activities. Capable explained that he comes on campus, goes to 
class, and then he is gone. Kicking Kiva said that with her hectic school 
and work schedules, she barely has time for her fiancé, so she definitely 
does not have time for “fim and games” at Nubian. Mild Monica said that 
she is “married with children” and there is no such thing as firee time for 
activities. Mackin explained that it was important to him to maintain of 2.8 
grade point average, and since he was trying to boost his GPA, he really 
could not afford to get side tracked with extra activities. Tough Tam said 
matter of factly, “That extracurricular stuff was for high school. Once a 
serious student gets to this stage they just don’t have time for it 
[activities].”
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This group’s grade point averages ranged from 2.0 to 3.3. Most of 
the students were satisfied with their grades. However, Kiva and 
Mohammed were working on improving their GPAs.
Transfer Behavior and Intentions
Every one of the students in Group 1 indicated that they were 
predisposed or had aspirations to transfer to a four-year institution to 
further their education. However, when they were asked specifically when 
they would follow through on their aspirations, only two students seemed 
committed to actually transferring.
Tough Tammy, who could graduate in December, indicated that 
instead of graduating from Nubian, she intends to transfer to a four-year 
nursing school and get the baccalaureate degree as a registered nurse.
Then she intends to work and let the hospital send her back to school to get 
her Master's with a pediatric specialty.
Dashing Diana, who is an Early Childhood Education major, 
remarked that she plans to transfer to a four-year institution immediately 
after she graduates. Ultimately, she wants to start her own nursery and day
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care business. Diana explained that she knows to be qualified and 
successful she has to attain at least the bachelor’s degree.
The other students in the group, although excited and optimistic 
about the prospect of transferring, did not demonstrate any serious 
intention to follow through. Their comments included; “I will see how far I 
go here”; “I really would like to go to a four-year college, but I will play it 
by ear and take it one class at a time”; and “Honestly, I don’t know if I will 
ever transfer. Ido want to, but I honestly just don’t know. I may work 
once I’m finished here.” An additional probe revealed that grades and 
finances were important in determining whether or not African American 
traditional-age students would follow through on their transfer aspirations.
Section Three
Group 2: Caucasian Traditional-Age Students Interview Results
Background Characteristics
Group 2 consisted of six Caucasian traditional-age students: 
Respectable Roy, Caring Connie, Loving Leslie, Just Jonathan, Rowdy 
Rachel, and Flirty Franklin. A summary of the responses to questions 
related to background characteristics are reflected in Table 6.
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Table 6: Background Characteristics of Caucasian Traditional-Age 
Students
Name Agc/Gcndcr SES MHE FHE ChOdfren) Status
Respectable Roy 2 0 -male moderate somecoL h.s.grad no single
Cool Connie 2 2 -female medium coL grad coL grad no single
Loving Leslie 1 8 -female low coL grad h.s. yes single
Just Jonathan 21 - male moderate somecoL someh.s. no single
Rowdy Rachel 19 - female low h.s. grad h.s. no single
Flirty Frank 2 4 -male medium some col col grad no smgle
Nbte; SES-low; S12K or less; moderate; SI2.001 -S21K; medium: S21,001 - S40K; medium high: S40,001 -S70K; 
high; 70.001 and greater. MHE = Mother’s highest level o f educational attainment FHE =  Father’s highest 
level o f educational attainment
Respectable Roy, a single 20 year old male, categorized his 
socioeconomic background as moderate. He explained that his father and 
mother were high school graduates and that his mother had also attended 
college for a time. Caring Connie, a single 22 year old female, indicated 
that both of her parents were college graduates and that she fell into the 
medium SES bracket. An 18 year old female. Loving Leshe, reported a 
moderate socioeconomic level. Her mother was a college graduate and her 
father had completed some high school. Just James, a 21 year old single 
male, came from a moderate SES background. His parents both attended 
high school. His mother graduated from high school and went on to
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acquire some college training while his father did not graduate from high 
school. Nineteen year old. Rowdy Rachel reported a low socioeconomic 
background. Both of her parents were high school attendees, but only her 
mother graduated from high school. Flirty Frank, a 24 year old single 
male, indicated a medium socioeconomic background. Both of Fred’s 
parents graduated from high school and went to college. His mother 
matriculated for a few years, but his father graduated.
Expectation and Encouragement Factor
Like Group 1, the students in Group 2 were asked which person or 
persons, event or thing had encouraged them to further their education 
beyond high school. I also asked them to explain what expectations their 
parents or significant others had concerning their educational pursuits and 
what effect, if any, did their expectations have on them. Their responses 
ran the gamut. A detailed account follows;
Respectable Roy - ‘Tor me, attending college just kind of happened. I did 
not really know what I wanted to do after high school. All I knew is 
that I wanted to be an artist. I’m not really too interested in getting a
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degree anymore. My mom wants me to go to college so I’m going 
to make her happy and stay in college while I’m trying to get 
something going on with art. I don’t really need a degree to do it. 
But, 1 was trying to manage my art by taking some business classes 
and getting my degree in marketing. I was taking some art classes at 
[a four-year college in the state], but the art teacher there was hving 
hell. She said I did not know how to draw, and she made it 
unbearable. I finally dropped out. That was when I decided that I 
did not need a degree to be successful with my art. My mom, who 
had went to college, suggested that I give the community college a 
try. So far, it’s all right but I still am not sure what the future holds.
I beheve in some fields degrees are important, but for me it’s not.
As far as expectations go, I know my mom wants me to go to 
college, but I don’t think my father has any real expectation. He has 
never said that he wants me to graduate and become a this or a that. 
Hell, he has never said that. The only thing I do know is that he 
just doesn’t want me bummin” around the house all day doing
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nothing. Now, don’t get me wrong. I know he cares about me and 
stuff, but he wants me to get a job and be able to support myself.”
Cool Connie - “My parents definitely want me to graduate from college. 
There’s no doubt about that. They want me to major in something 
that’s going to allow me to be able to support myself. I think they 
probably want me to get my Master's degree. But wait, maybe 
that’s just all in my head. Because they didn’t say — they are not the 
type to say ‘You have to get...’ You know. Actually, because my 
dad and my brother, they’re kind of like... well, they think they’re so 
great or whatever. So anyway... and they think that I’m like a girl, 
so you know, whatever. So, my brother did get his Master's and I 
think my brother, like, totally doubted me and my, like, abilities, but 
that’s just because I dropped out o f [another state institution]...well,
I don’t know. So, that just makes me like more driven. They didn’t 
never really say, so I will probably just go as far as 1 can if 1 have 
the money and the opportunity. I’m definitely going to get a 
Bachelor’s! There is no doubt about that, but as far as the Master's
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program, that is ahead. I'm  going to keep it in mind, because with 
the Master's, I’d like to teach. So as far as expectations go, my 
father and my brother don’t have any faith in me, and my mother 
will just support whatever I decide. They never just encouraged me. 
Well, after I told my mother that I was coming to the community 
college and then I plan to go on and get my Bachelor's, then she 
started saying stuff like. Oh, you can do it’ and stuff like that. I’m 
not going to bring it up anymore. I’m just going to graduate. ”
Loving Leslie - “My father encouraged me to go to college. He never 
attended college. In fact, I don’t remember if he even graduated 
firom high school. But, he encouraged me to get a college degree. 
My mother, I know loves me, but she has never pushed me toward 
college. When I told her I was going, she seemed happy, but that 
was it. I think she didn’t expect me to really do anything positive 
with my life since I got pregnant and had a baby so young. But my 
father always wanted me to get my education. He encourages me to 
be the very best that I can be.”
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Just Jonathan - ‘‘My mother was the person who encouraged me to go to 
college. Let me rephrase that. My mother made it clear that I had to 
do something productive with my life. So, she told me to either get 
my education or go into the service. My parents, especially my 
mother, expects me to get a college degree. Once I started school 
she would tell me to take advantage of this opportunity and get my 
degree. I don’t want to let her down.”
Rowdy Rachel - “My tenth grade teacher encouraged me to go to college.
I wasn’t the best student in the world, but Ms. Thomas said that I 
had potential. She told me to study hard and stay focused and I 
could go far. I took her advice. This is my second semester and I’m 
doing fine. Last semester I made the honor roll. ”
Flirty Frank - “My boss is the reason that I’m in school. He told me that 
I should consider going back to get my certificate or Associate 
degree, because once I got it, my pay would increase and I could
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move up faster to management. So, I expect to stay in school at 
least long enough to get my Associate degree.”
Community College Involvement and Academic Preparation
Students in Group 2 were asked to describe the level of their 
involvement in extracurricular activities at the community college and to 
assess their academic preparation as measured by their GPAs. Most 
students indicated that they were not involved in extracurricular activities 
primarily because they just did not have the time. Just Jonathan and Flirty 
Frank indicated that between their school and work schedules, time just did 
not permit them to get involved with other activities. Loving Leshe 
explained that her son was her major responsibility and, because of her 
school schedule, she already did not spend £is much time with him as she 
would hke, so extra activities were out. Rowdy Rachel simply said that 
none of the extracurricular activities offered at the school were o f interest 
to her, so she didn’t “waste her time.” Respectable Roy and Cool Connie 
both indicated that they were involved in activities. Respectable said that
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he gets involved with extracurricular art projects, while Cool volunteers 
with the orientation program.
The GPAs of the students in Group 2 ranged from 2.8 to 3.3. The 
female students in this group reported the higher GPAs. The male students 
seemed less concerned about the grade point averages and more interested 
in “just getting finished”.
Transfer Behavior and Intentions
Unlike their Afirican American counterparts in Group 1, the 
traditional-age Caucasian students in Group 2, for the most part, were more 
inclined not to transfer. Respectable made it clear that his future work did 
not really require a degree and his attendance at the community college 
was to make his mother happy. It was obvious from his comments that his 
new attitude concerning school was influenced by the discouragement or 
lack of support he received from a teacher at the university he had 
previously attended.
Ironically, Cool Connie was an exception. The lack of 
encouragement and support that she received from her parents and brother
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seemed to motivate her to strive harder. Cool indicated that she “will 
definitely get the Bachelor’s degree” and perhaps the Master’s, despite her 
family’s lack of support and encouragement.
Loving Leslie’s father. Just Jonathan’s mother, and Flirty Frank’s 
employer influenced their plans to attend college. Each of these students 
expressed a commitment to completing their work at the community 
college and getting the Associate degree, but neither was predisposed to 
transferring beyond that point. Loving and Just explained that they wanted 
to be able to get better jobs when they finished. Leslie was particularly 
concerned about being able to care for her son. Flirty’s focus was on 
advancement in his current job.
Rowdy Rachel reported that her strongest source of encouragement 
to attend college and to be the best that she could be was a high school 
teacher. She accepted that advice and explained that she plans to go as far 
as she can. Rosemary said that she intends to get the Associate, the 
Bachelor’s and beyond. She said, “As long as I keep my grades up and 
stay focused, I can do it.”
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Section Four:
Group 3: Nontraditional-Age African American Students
Interview Results
Background Characteristics
The members of Group 3 seemed to develop a mutual fondness for 
one another right away. Unlike the other three groups, before the interview 
actually began, the participants introduced themselves and engaged in 
conversation while enjoying the refreshments. I had to interrupt their 
discussions so that we could formally begin. In fact, they seemed so 
comfortable with one another that I asked if they already knew each other. 
None of them did. After I introduced myself and gave them an overview, I 
asked them to introduce and tell a httle bit about themselves. The students 
who participated in the focus group interview for Group 3 were asked a 
series of questions related to their backgrounds.
Group 3 was comprised of six Afiican American, nontraditional-age 
students: two males. Loud Leroy and Handy Harold, and four females. 
Honest Hazel, Laughing Lydia, Bouncing Bertha, and Energetic Ethel. A 
summary of their background characteristics is presented in Table 7.
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Table 7: Background Characteristics of African American
Name Age/Gender SES M HE FHE Chiidfren) Status
Honest Hazel 4 2 -female medium h.5. 8th yes married
LoudLany 4 9 -male medium some col dk . yes married
Laughing Lydia 4 7 -female medium high coL grad coL grad yes divorced
Hancfy Hamilton 36 - male medium some col some Ils. yes single
Bouncing Bertha 57 - female medium high. 8th d k . yes widowed
Energetic Ethel 51 - female medium GED somecoL yes divorced
Note: SES - low: S12Korless: moderate: $12 001 - S21K; medium: S21,001 -S40K; medium high: $40,001 -$70K: 
high: 70,001 and greater. MHE = Mother’s highest level o f  educational attainment (dJc. means didn’t 
know). FHE =  Father’s highest level o f  educational attaimnent (cLk. means didn’t know).
Honest Hazel, a soft spoken, 42 year old female, indicated that she 
was married and the mother of three grown children. She described herself 
as coming ftom a middle class family with an income in the medium range. 
She said that her mother attended high school, but her father had only 
completed the 8th grade.
Forty-nine year old Loud Larry described himself as a “hard­
working, fim-loving, people person”. He said that he was married and has 
four children. His socioeconomic level fell in the medium range. He said 
that his mother, who had attended college, raised him and his five brothers. 
He did not know how much schooling his father had.
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Laughing Lydia, a 47 year old divorcee, explained that she was the 
mother of two grown children and the proud grandmother of three, two 
boys and one girl. She also disclosed that both of her parents were college 
graduates and that her socioeconomic level would be considered medium 
high.
The youngest member of Group 3 was Handy Hamilton, a single, 36 
year old father o f two. Harold indicated that his mother was a high school 
graduate and she had also attended college for a while. His father also 
attended high school, but never graduated. Harold said that he believed his 
father earned his general equivalency degree (GED), but he was not sure. 
Handy classified his income within the medium range.
A 57 year old widow. Bouncing Bertha indicated that she is the 
mother of a set o f twin boys and one daughter and the “Nana” of four 
precious grandchildren. Betty admitted that although she came from 
humble beginnings, her socioeconomic level could be categorized as 
medium high. She explained that her mother achieved an eighth grade 
education and she was not really sure about her father’s education. She
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just recalled that he worked in an old steel mill when she was a young 
child.
Energetic Ethel classified herself as having a medium income level. 
The 51 year old divorced woman was the mother of three. She had four 
grandchildren and two step-grandchildren. Energetic Ethel indicated that 
her mother attended the early years of high school, but dropped out to care 
for her family. Years later, she went back and satisfied the requirements to 
receive her GED. Her father graduated from high school and attended 
college briefly before going off to the service.
Expectations and Encouragement Factors
The participants were asked to identify what person(s), event or 
thing encouraged them to attend college. Additionally, they were asked 
what expectations their parents or significant others had of them in terms of 
their finthering their education beyond high school and the community 
college. Excerpts of some of their comments are as follows;
Honest Hazel - “For years I have wanted to go to college, but I never 
thought I had it in me. I married right after high school and started
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having children right away. After my kids were school age, I got a 
job in housekeeping at a very nice hotel. I would talk about going to 
school, but decided that it was more important to see to it that the 
kids got a college education. My oldest son graduated with his 
Master's degree and has a very good job with AT&T. My daughter 
got her Bachelor's degree and married her college sweetie and 
moved to Atlanta not too long ago. My baby boy attended college 
for a year or so, then he got involved with some business venture 
and is doing really well now. One day, my husband and I were 
talking and he said, ^Hazel, you have been talking about going to 
college since Charles (the oldest child) was a baby. The kids are 
grown and doing fine. If you want to go to school then stop talking 
about it and just do it!’ During the holidays the year before I came 
to Nubian, I told the kids I was planning to start college next 
semester. They were so excited. ‘Mom that’s great,’ they said. My 
baby boy said that he would pay my tuition and my oldest said if I 
keep my grades up, he and my daughter-in-law would get me 
something nice. Can you imagine that. My daughter couldn’t
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believe it. She said, 'You go girl.' They were treating me they way 
I had treated them for years. That did it for me. Once I actually 
enrolled and started classes, my husband came in and said, ‘Hazel, 
I’m proud of you.’ So, I guess my family’s encouragement and 
support was the httle boost I needed to continue my education.”
Loud L arry - “I came to school because I had to. To keep my job, I had 
to take this computer class. Of course, I did not want to. I had not 
been in a classroom in years. I did really well in that first class. I 
learned a lot and I enjoyed the people, some young enough to be my 
children and some much older than me. When the class was nearing 
the end, the instructor announced that he would be teaching another 
class next semester that is a follow up to the class I was in. I wanted 
to take it. When I got my grades, I was so excited. I had gotten a 
“B”. I kind of made some silly mistakes on the final. I talked to my 
boss and told him that I was interested in continuing. We have made 
arrangement for me to be reimbursed for school as long as it is 
related to my job. My supervisor has been encouraging me. He said
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that if I continue and get my degree, I should negotiate for a raise 
and a promotion. That's my master plan. My family is supportive 
too, but my wife can not wait until I get completely finished. She is 
just used to me going to work and coming home. Now, I go to 
work, leave firom there and go to class two nights a week, and on the 
nights I don’t have class, I have homework. So, I guess work made 
me come to school, but my personal drive and fiilfillment made me 
stay, not to mention the support firom the job and home.”
Laughing Lydia - ‘‘After 27 years of marriage, my husband and I divorced 
after my youngest child finished school. I knew we had problems, 
every married couple does, but I never expected that. I never had to 
work, and I didn’t know how to handle the daily business operations 
of the house, my husband did aU of that. After I finished crying, I 
decided that it was time to take care of myself. I came to campus 
one afternoon, filled out all of the paperwork and paid my fees for 
the next semester. I debated between majoring in the Office Careers 
program and General Studies. I finally decided to major in General
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Studies and if something changes I can always change my major. 
Honest Helen, my children were surprised, too, but they were and 
are very encouraging and supportive. I raised good children. I 
thank God for them. I guess it was an event that pushed me into the 
classroom.”
Handy Hamilton - When I finished high school, my mother told me to go 
on to college. I didn’t. I worked for a while, then I enhsted in the 
army. I served eight years. When I came back home, it seemed like 
the only place I could get a job was with the Post Office, which was 
okay, but I wanted to do more than that. I received a lot of training 
in engineering-related fields in the service, so I decided to come to 
school and major in Mechanical Engineering Technology. I have 
done quite well. I was prompted to attend college because of the 
need for a career change and because I always remembered the 
words of my mother, ‘Hamilton, you can’t go wrong going to 
school.’ She was right.”
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Bouncing Bertha - “Li 1995, my husband walked outside one Saturday 
morning to pick up the paper and check the mail. On his way back 
inside he collapsed by the flower bed. The next day he was gone. 
We had been married for 37 years. I did not know what I was going 
to do. I actually wanted to die, too, but my children told me that 
was not an option. I went to Jackson, Mississippi and stayed with 
my sister for several months just to get away. Everything here [in 
the city] reminded me of Benjamin. Once I returned, I cleaned up 
the house and put some of his things away and realized that Ben 
would want me to get on with my life. We had always talked about 
if we could hve our hves all over what would we do differently. I 
always said that 1 would go to college and get my degree. That day 
in the attic it felt like Ben’s spirit was saying to me that now was my 
chance to live life again. It was hard, but 1 called the school to see 
what 1 needed to do, and here I am. My children have been 
wonderful through all of this. Sometimes, 1 feel like I’m the child 
and they’re the parents. Honest and Laughing, 1 have to report my 
grades to my children, too. At the end of each semester, almost like
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clockwork, they are calling and asking, ^How did we do this 
semester?’ I’m just glad that I have made really good grades ”
Energetic Ethel - “My reason for coming to school is very similar to 
Laughing Lydia’s. Last year, after nearly thirty years of marriage, 
my husband and I divorced. We had been going through the motions 
for the past five years or so. I think we began to just tolerate each 
other. After my - well our - daughter married, we decided that we 
didn’t have to keep pretending. I had basically been a housewife 
since before the children were bom. Once our daughter married and 
moved away, we decided to go our separate ways. It was hard, 
extremely hard in the beginning, but I think we are closer, or should 
I say better fiiends, since the divorce. My children and my grands 
[children] are extremely supportive of my return to school. They are 
constantly encouraging me and I need that. That’s why I think I 
work so hard, because I don’t want to let myself or them down. I 
feel like I don’t have a choice; I have to be successfiil and get my 
degree. I got a job as a receptionist in a doctor’s office, so I am
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majoring in the Office Careers Program. It was definitely an event 
that was the reason I came to school at the community college.”
Community College Involvement and Academic Preparation
After a lengthy discussion on encouragement factors, the members 
o f Group 3 were asked about their level of involvement in activities at the 
community college. I also asked them to discuss their level of academic 
preparedness as measured by their grade point averages. Each member of 
the focus group, almost in unison, stated that they were not involved in
community college activities. They offered similar reasons for their 
inactivity.
Loud Larry and Handy Hamilton cited lack of time as their reason 
for not being involved. Energetic Ethel said that usually the activities that 
she has considered attending have conflicted with her work schedule. 
Honest Hazel and Loud Larry both mentioned family obUgations as their 
reason for inactivity. Laughing Linda explained that she was concerned 
about maintaining her honor roll average so studying for her was more
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important than social fimctions and ball games (Betty agreed). Bouncing 
Betty did admit that she had attended a few functions sponsored by the 
Student Government Association that were held out in the courtyard of the 
City Park Campus, but she “felt out o f place”.
The grade point averages for the participants from Group 3 ranged 
from a 3.1 to 4.0. The men. Loud Larry and Handy Hamilton, reported the 
lowest GPAs, 3.1 and 3.25, respectively. Laughing Lydia indicated that 
she has maintained a 3.5 grade point average for the last three semesters. 
Honest Hazel revealed that she has a 3 .8 GPA and Bouncing and Energetic 
both boasted perfect 4.0 averages.
Transfer Behavior and In tensions
Nontraditional-age African American students in Group 3 explained 
their future educational plans with respect to transferring to a four-year 
university. Nearly all the students in this group did not see transfer in their 
future. Loud Leroy said that once he got his Associate degree, his 
promotion and his raise he was finished. Handy Harold was not 
predisposed to transferring. Rather, he seemed more anxious to complete 
the work on his Associate degree so that he could get an improved
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occupation. Although Laughing Linda, Bouncing Betty and Energetic 
Edna had outstanding grade point averages, neither of them indicated that 
they were predisposed to transferring to a four-year institution to pursue 
the baccalaureate degree. Each of these students appeared fascinated, even 
intrigued, by the idea of receiving the Bachelor's degree or another 
advanced degree, but none indicated that they actually planned to transfer. 
Honest Helen was the only participant who entertained the idea of 
transferring. She said that she “would not count anything out.” It would 
depend on how well she did overall at the community college.
Section Five:
Group 4: Nontraditional-Age Caucasian Students 
Interview Results
Background Characteristics
Focus Group 4 was composed of seven nontraditional-age 
Caucasian students. They were; Jazzy James, Magpie Minty, Charismatic 
Carl, Kind Karla, Pohshed Pamela, Gentleman George, and Merry 
MeUssa. The background information that they disclosed is summarized in 
Table 8.
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Table 8: Bacl%round Characteristics of Caucasian Nontraditionai-
Name Age/Gender SES MHE FHE ChiMfren) Status
Jazzy James 54 - male medium high 8th 6th or 7th no married
Megpie NCnty 2 9 -female moderate h.s. grad somecoL yes single
Chansmalic Cad 32 - male m edium coL grad somecoL yes single
KindKada 38 - female medium somecoL coLgrad yes married
Polished Pamela 5 2 -female medium someh.s. someh.s. yes married
Gentleman George 48 - male high col. grad coL grad yes divorced
Merry Melissa 6 4 -female medium 8th 6th yes widowed
Note: SES - low: S12K or less: moderate: $12.001 • $2 IK; medium: $21,001 - S40K: medium high: $40,001 -S70K: 
high: 70,001 and greater. MHE = Mother’s highest level o f  educational attainment FHE = Father’s highest 
level o f  educational attainment
Fifty-four year old Jazzy James indicated that he was a happily 
married man with no children. He said that neither of his parents 
completed high school. His mother finished the 8th grade and his father 
complete the 6th or 7th. Jazzy explained that he and his wife were 
comfortable and maintain a medium high socioeconomic status.
Megpie Minty, a single mother of three small children, indicated that 
she was 29 years old. She classified her income level within the moderate 
range. She said that both of her parents graduated from high school, but 
her father also took some college courses.
Charismatic Carl was a 33 year old single father of one, who
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revealed that his mother is a college graduate and his father was a high 
school graduate who took some college courses for self-improvement. 
Charles indicated that his income level placed him in the medium category.
Kind Karin is a 38 year old female. The mother of four was married 
and classified her socioeconomic level as medium. Karin explained that 
both of her parents graduated from high school. Her father later graduated 
from college and her mother had also attended college but had not 
graduated.
Polished Pamela was a 52 year old mother of five and grandmother 
of four. She is married and indicated that her socioeconomic status could 
be classified as medium. Both of Pamela’s parents attended high school, 
neither of them graduated.
Forty-eight year old Gentleman George indicated that he was a 
divorced father of three grown sons. George said that he owned his own 
business and would categorize his income level as high. He explained that 
both of his parents are college graduates.
Merry Mehssa told the group that she was a 64 year old widowed 
mother and grandmother. She had four children, two boys and two girls.
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and six grandchildren, four girls and two boys. Martha said that her 
parents were the two smartest people she knew, even though her mother 
only completed the 8th grade and her father the 6th grade. Martha 
identified her SES level as falling in the medium range.
Expectations and Encouragement Factors
During this part of the interview for focus Group 3, the 
nontraditional-age Caucasian students were asked to explain which 
persons, event or thing encouraged or prompted them to fiirther their 
education beyond high school. I also asked them what expectations did 
their parents or significant others have for them concerning their 
educational pursuits. Excerpts from their comments revealed the 
following:
Jazzy James - ‘^ o  one encouraged me to come to school. I’m here
because I knew that, if I was going to make it in this world, I would 
have to have my education. I want to change my area and develop a 
specialty. I want to get into computer drafting. I’m good at it.
Once I get my degree, I will be so much more marketable and make
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SO much more money. All the encouragement I need comes from my 
desire to have a better life and my persistence to see it through.”
Megpie Minty - ‘Tor me, changes in the field. The medical field is 
changing a lot so that’s what made me come back to school. I 
wanted to sort of broaden my horizons and see if there were some 
other thing that I wanted to do besides bedside care, in case I didn’t 
like the changes that were coming up. Now medicine has a lot of 
transcription and different courses to give you a great, broad range 
of things you can try in medicine. And that’s always a nice option to 
have variety. Some people that I knew had come and taken the 
course and they enjoyed it and encouraged me to come. So here I 
am. Oh, and once I complete this program it will put me in a better 
position to get a higher paying job and that’s important for me as a 
single mother.”
Charismatic Carl - “I came to the community college because it was right 
down the street, hterally, and because I don’t know what I want to
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major in or what I want to be when I grow up. (Members of the 
group laughed). No, seriously. I was an okay student in high 
school, but after I graduated I went to the job market and I have 
done pretty good for myself, but I want more. My mother, well both 
my parents, but especially my mother, expected and encouraged me 
to go to school and get a degree. Now, I have a child that just made 
one last Friday. I don’t have a choice but to grow up. My parents 
encourage me and expect me to get my Associate degree and 
transfer on to get the Bachelor's too. Right now. I’m going to take it 
one semester at a time.”
Kind Karla - “I’m at Nubian because I wanted a career change. And this 
was the only place that was holding this class in the area that I 
wanted. Plus, I have small children, so I need to come either during 
the week when they’re in school or on a Saturday, like I did last 
semester, or a night class. And also, I couldn’t go away to school. 
You know, it’s kind of hard. My husband knows that I want to get 
this certification and he is very supportive. He helps out with the
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children when I can’t be there, which has made coming back easier.
I had gone to college once before and it was just too hard to juggle 
everything. Now that I’m older and more focused it seems easier. I 
just want to get finished.”
Polished Pamela - “I am one of those people who has to stay active to 
keep my mind fimctioning. I have been working in the same job and 
the same position for 20 years. I could go to work and do my job 
with my eyes closed — sleep. I stopped feeling challenged. I just 
had a routine. I was in a rut. A lady at the office, who works on the 
other side in purchasing, and I were talking in the break room one 
day and she told me that she had been going to school for the last 
couple o f semesters and she was nine hours shy of her Certificate in 
Office Careers. I asked her a little about the program and how hard 
were the classes. She explained everything to me. When I got 
home, I told John [her husband] that I thought I wanted to go to 
college. He laughed. I said, ‘John, I am serious. I know I can do it 
if Ann [co-worker] can, and she is almost finished.’ Once he saw
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
184
that I was seriously considering this, he began to encourage me. He 
would come home and ask if I went to pick up the information from 
the school yet. ‘How much is this going to cost anyway.’ I think 
that’s what he was really worried about, paying all that money if I 
wasn’t serious. When I finally completed the packet and got ready 
to register it wasn’t as expensive as John thought it would be. I took 
six hours last semester and I got a 4.0 average. John was more 
excited than I was. He called each of our children one Sunday 
afternoon and just bragged about my grades. Now, I’m trying to 
convince him to come and work toward the engineering degree he 
always wanted. I’m satisfied with my decision to return to school. 
So, I guess my unwillingness to just five a mundane life is what 
prompted me to continue my education and the support of my family 
and co-workers has made it easier. ”
Gentleman George - “Let me put it in a nutshell. I never intended to
come to college. I have always been very good with cars. It has put 
my children through school, bought a house and several cars, and
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
185
afforded me a comfortable life. Two years ago, my wife left. Just 
like that. She handled all of the accounting and stuff with the books. 
That was just not my area. Now it is. I decided that I would never 
be in that position again. I came to school to take some courses in 
business management and accounting, and I have done a decent job. 
My children and my girlfriend are really supportive. The boys help 
out around the shop when I have to be in classes and Sharon [his 
girlfriend] works the phones, writes receipts and stuff like that.”
M erry Melissa - “Fm 64 years old. Now, you know I didn’t plan to be in 
school at this age. Two years ago my husband of nearly 45 years 
died. He had been sick with cancer for some time. Before he died, 
he told me, ‘Mel (that’s what he called me), don’t you go and stop 
living. You have too much life ahead of you. I will be in a better 
place.’ After he was gone, I found myself getting depressed and just 
sitting around the house, and that just was not me. Art and I were 
always doing something or going someplace. We were both retired 
and now it was time to enjoy the journey. I guess it was last year
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that my grands came to visit for the summer Thomas and Terry are 
both computer whizzes. They showed me how to work the 
computer and I became pretty good at it. When my son, Tom, came 
to get the boys he said. Mom, why don’t you go to school and take 
computers as a leisure course?’ Thomas and Terry chimed in. Yea 
Muh, that would be awesome. Next, summer you can teach us 
stuff.’ When they left, I called Nubian and found out that they did 
offer non-credit courses in computers. I signed up and took the first 
one. Computer Fundamentals. I enjoyed it so much that I have 
started to take at least one course per semester for credit. My family 
keeps encouraging me to stick to it and stay active. My teachers are 
wonderful, too, but more than anything else I like the other students. 
They call me Moms [she laughs]! We study together, work on 
projects together, and sometimes just talk about life. They don’t 
treat me like 'that old lady in the class’. They treat me like a fiiend 
and that is what I think keeps me going.”
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Community College Involvement and Preparation
In this stage of the interview, the group was asked about their 
involvement in extracurricular activities. They were also asked to assess 
their academic preparedness as measured by their grade point averages. 
Each one of the nontraditional-age Caucasian focus group participants 
indicated that they were not involved in activities at the community 
college. Jazzy James, Pohshed Pamela, Gentleman George and Merry 
Melissa each cited commitment to their studies as the reason that they 
were not actively involved in extracurricular programs. Kind Karla and 
Magpie Minty explained that with school, work and family obUgations, 
there just was no time for additional activities. Charismatic Carl candidly 
admitted, “None of the activities that I am aware of interest me. Frankly, I 
can think of so many other things to do with my time.”
The grade point averages of Group 4 ranged from 2.5 to a perfect 
4.0. Both Charismatic Carl (2.7) and Magpie Minty (2.85) indicated that 
they wanted to bring their averages to at least a 3.0 this semester. 
However, Gentleman George was satisfied with the 2.5 grade point 
average that he had earned. Jazzy James explained that the Spring 1997
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semester was going to be his hardest semester yet, but if he could 
maintain his 3.2 average and not let it drop, he would be content. Kind 
Karla admitted that when she first entered college as a teenager her 
grades were deplorable. She said she was immature and just not serious 
about school. So, she was very proud of her 3.7 cumulative average and 
honor roll status. Pohshed Pamela and Merry Mehssa both boasted 
GPAs of 4.0.
Transfer Behavior and Intentions
Some of the nontraditional-age Caucasian students explained that 
they had thought about transferring to baccalaureate institutions.
However, when they were asked specifically about their educational plans 
and pursuits beyond the two-year college, none expressed an interest in 
following through with their original thoughts.
Jazzy James said that he could not make any more money with the 
Bachelor's degree than he could with an Associate degree. He stated, 
“After I complete the Associate degree, I intend to work full-time, save 
some money and plan for my retirement, so I can do some traveling with 
my wife."
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Magpie explained that the Associate degree would give her what 
she needs to be competitive in the medical field. She said that she plans 
to get her A S. [Associate of Science] degree, and get a real job, so that 
she can make a better life for her children. She also said that if the 
medical field changes again very drastically, to the point that a B.A. was 
necessary, then she would consider working toward that, but otherwise 
the Associate was enough for her.
Charismatic Carl explained that his parents, especially his mother, 
had encouraged him to persist on to the baccalaureate, but he was not 
quite sure what he wanted to do. He said that he will “take things one 
semester at a time.” He also added, “that does not mean that I won’t 
transfer. I’m just not sure right now if and when ”
Kind Karla, Pohshed Pamela, Gentleman George, and Merry 
Mehssa all indicated that they have no interest in transferring to a four- 
year institution. Karla said that once she gets her Associate degree she is 
finished. Pohshed explained that she was satisfied with what she has 
been able to accomphsh so far, and once she gets her Certificate in OfQce
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Careers, she hoped to advance in her job. Gentleman George admitted 
that he came to Nubian to acquire a specific skill in business and 
accounting. He explained that he really does not have any intention of 
even completing the Associate degree or Certificate Program. He said 
that he hves a very comfortable life and is content where he is. Merry 
Mehssa simply said that she is enjoying her time in school and will take 
one or two classes each semester until she finishes her Associate degree 
program, but after that, she’s going to spend time traveling to see “the 
grandkids.”
Section Six:
Cross Group Analysis of Focus Groups 1 -4
In the previous four sections of this chapter, I looked at four areas 
of interest for each individual focus group interview. Using a cross-group 
analysis technique that employs predetermined categorical schemes, in 
this section I analyze and contrast the four groups in four main areas; 
Background Characteristics, Expectations and Encouragement Factors, 
Community College hivolvement and Academic Preparation, and Transfer 
Behavior and Intentions. I present a summary of some of the preliminary 
findings of each of the focus group interviews in Table 9.
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Background Characteristics
A total of 26 community college students from the research site 
were interviewed for the qualitative portion of this research. The groups 
involved ten male and 16 female participants, 13 traditional-age and 13 
nontraditional-age students, ranging in age from 18 years to 64 years.
The ethnic division was also equal. There were 13 African American and 
13 Caucasian students, representing incomes from $12,000 or less to 
more than $70,000. Overall, male students reported higher SES levels 
than females, which was consistent with the quantitative research findings 
of this work. The qualitative sample also included 14 singles, six 
married, two widowed, three divorced and one engaged student. Sixteen 
of those were parents and ten were not. The combination o f the four 
focus groups indicated that they represented a cross section of the 
community college population (see Appendix C, Table A).
Expectations and Encouragement Factors
With few exceptions, the Expectations and Encouragement Factors 
results revealed that the responses were consistent along age lines.
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Table 9: Cross-Group Analysis of Focus Groups Interviews, 1-4
Name Age-Sender Encouragement Involvement OPA 1 Transfer
A£cxcan teerxean TradifcionaX-Agw Stadmat*
Awesome A s h le y 2 4 - f e m a l e m other * 2 . 5 P U
C a p a b le  C a lv in 2 2 - m a le h . s .  j a n i t o r ☆ 2 . 1 P U
M ild  Monica 2 4 - f e m a l e m other * 3 . 0 P N
D a s h in g  Diana 2 3 - f e m a l e m other ☆ 2 . 8 5 y
K ic k i n g  Kiva 1 9 - f e m a l e m other * 2 . 3 Y
M ackin Mohammed 2 1 -m a le m other * 2 . 8 p u
Tough Tammy 2 1 - f e m a l e m other * 3 . 3 y
Caucasian Txaditional-Agm Stadaats
R e s p e c t a b l e  Roy 2 0 -m a le m other * 2 . 3 N
C ool  Connie 2 2 - f e m a l e s e l f ★ 3 . 0 y
L o v in g  L e s l i e 1 8 - f e m a l e f a t h e r * 2 . 8 N
J u s t  J onath an 2 1 -m a le m other * 2 . 0 N
Rowdy R ache l 1 9 - f e m a l e t e a c h e r * 3 . 3 y
F l i r t y  F r a n k l in 2 4 -ma1e b o s s * 2 . 5 M
Afxxcaa American Uoatxaditioaal-Agm Stadsnts
H o n e st  H azel 4 2 - f e m a l e s p o u s e / k i d s * 3 . 8 P U
Loud L arry 3 9 -m a le s u p e r v i s o r * 3 . 1 M
L augh ing  Lydia 4 7 - f e m a l e 1 .  c . * 3 . 5 N
Handy H am ilton 3 6 -m a le m other * 3 . 2 5 N
B o u n cin g  B ertha 5 7 - f e m a l e 1 .  c . / k i d s * 4 . 0 N
E n e r g e t i c  E t h e l 5 1 - f e m a l e 1 .  c . / k i d s * 4 . 0 N
Caucasian MbnCradifeional-Age Stadmats
J a z z y  James 5 4 -m a le s e l f * 3 . 2 N
M agpie  M inty 2 9 - f e m a l e 1 .  c . / j o b * 2 . 8 5 U
C h a r i s m a t i c  Carl 3 2 -m a le m o th e r /d a d * 2 . 7 U
Kind K arla 3 8 - f e m a l e c a r e e r  change * 3 . 7 N
P o l i s h e d  Pamela 5 2 - f e m a l e s p o u s e * 4 . 0 M
G en tlem an  George 4 8 -m a le 1 .  c . * 2 . 5 N
M erry M e l i s s a 6 4 - f e m a l e 1 .  c . <r 4 . 0 N
Note: Encouragement - Le.: Hie change(s). Involvement - actively involved in activities; -ti: not involved in
activities at all; t t :  moderately involved in activities. CPA - Grade point averages are based on a 4.00 scale. 
T ransfer - P: predisposed to transferring; Y: yes, intends to transfer, N: no [dans to transfer, U: undecided 
about transfer.
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Irrespective of ethnicity, traditional-age students overwhelmingly 
indicated that their mothers were directly or indirectly responsible for 
their college attendance and to some extent future educational aspirations 
and goals. In other rare instances, students cited their father, him or 
herself, a high school teacher, an employer, and a high school janitor as 
the person who encouraged them to attend college and/or to transfer.
For seven out of the 13 nontraditional-age students, a major event, 
occurrence, or Ufe change prompted their college attendance. For three 
students, going through a divorce was the deciding factor. The death of a 
spouse was the impetus for two participants. Changes in the occupational 
field and desired career changes were factors for two other group 
members. The remaining members stated that their self-determination or 
the encouragement of a parent, spouse, or significant other, such as a 
child or children, grandchildren, or a supervisor, moved them to consider 
or enter college.
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Community College Involvement and Academic Preparation
For most of the students included in this work, involvement in 
community college activities was not a priority, hi fact, only two 
students, both traditional-age Caucasians, indicated that they were 
actively involved in activities; one nontraditional-age student said that she 
occasionally participated in extracurricular involvements, and the 
remaining 23 explained that with work and family obhgations, class and 
school responsibilities and commitments, no interest in the planned 
activities, and virtually no free time, involvement in extracurricular 
functions was just not feasible.
Academic Preparation, as measured by grade point average, 
showed that nontraditional-age students fared better in the classrooms 
than their counterparts, averaging at least 3.43 on a 4.00 scale. 
Traditional-age students had a mean GPA of 2.67 on a 4.00 scale. In 
both age categories, African American students produced higher grade 
point averages than did Caucasian students, a finding which is 
inconsistent with the quantitative results in this work. Afiican Americans 
between the age of 17 and 24 had an average GPA of 2.67, while white
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students m the same age grouping reported an average of 2.65. For 
nontraditional Afiican America students, the average grade point of 3.61 
was higher than that o f the Caucasian nontraditional-age participants, who 
reported an average of 3.28. Also, in the area o f academic preparedness, 
female students in each group consistently had higher GPAs than the male 
students.
Transfer Behavior and Intentions
Interviews with traditional-age black and white students indicated 
that all seven of the Afiican American students were predisposed to 
transferring, but only three indicated that they would follow through on 
those aspirations and plans. The majority of Caucasian students, on the 
other hand, indicated that they had no real desire to transfer to a four-year 
institution. The two white students with the highest GPAs expressed a 
desire to persist on to the baccalaureate and possibly beyond.
Neither group of nontraditional-age students were committed to 
transferring to a baccalaureate institution. Only one student indicated that 
she was predisposed to continuing her education, but she had not 
completely decided whether or not she would actually transfer. Of the
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remaining 12 students, ten said that they had no plans to transfer and the 
other two were undecided.
Section Seven: 
Qualitative Summary
The quahtative results of this study were based on the findings of 
four focus group interviews composed o f 26 students firom one urban 
community college in south Louisiana. In Group 1, seven Afiican 
American traditional-age students were interviewed. In Group 2, six 
Caucasian traditional-age students were questioned, hi Group 3, six 
nontraditional-age Afiican American students, and in Group 4, seven 
Caucasian nontraditional-age students were included in the quahtative 
data collection process.
Using a predetermined categorical scheme, four areas were 
addressed during the conversational-guide approach interviews. They 
were; Background Characteristics, Expectations and Encouragement 
Factors, Community College hivolvement and Academic Preparation, 
and Transfer Behavior and Intentions. The findings show that for 
traditional-age students, their mothers exerted the greatest influence on
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their attendance patterns. However, the educational expectations of 
mothers and other significant individuals did not directly impact the 
transfer plans of students in this two-year college. Of the students who 
had made definite plans to further their education beyond the community 
college, all were female.
For nontraditional-age students, life changes, such as death of a 
spouse, divorce, or career changes, had a lot to do with their attendance 
patterns. Additionally, significant others played a more prominent role in 
the hves of students 25 years of age and older than did parents. 
Nontraditional students also boasted higher grade point averages than 
traditional students. That not withstanding, fewer nontraditional students 
expressed an interest in furthering their educational pursuits. For the 
majority of traditional and nontraditional Afiican American and 
Caucasian students, there was no room for involvement in community 
college activities. For most students, work, school, and family obhgations 
took precedence over extracurricular involvement.
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In the final chapter, I present conclusions, discussion and 
imphcations for this work.
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CHAPTER VI
CONCLUSIONS, DISCUSSIONS, AND IMPLICATIONS
Overview
In this chapter, I briefly restate the research problem and describe 
the significance of the study, recapitulate the purpose and design of the 
study, summarize the research questions and hypotheses that were 
investigated in the quantitative phase and the corresponding findings, 
interpret those findings consistently with previous educational research and 
theory on college choice, present the findings fi*om the qualitative phase, 
identify limitations of the study, and offer implications for theory, practice 
and future research.
Restatement of the Research Problem and Significance of the Study
College choice research has primarily concentrated on status 
attainment and the actual postsecondary attendance patterns of high school 
students. As a result, knowledge has accrued around some components of 
the college choice process. The problem is that the body of hterature on 
the educational plans of students has not fully examined the college choice
199
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process that students in 2-year colleges undertake. Moreover, it 
completely ignores the duplicative nature of the college choice process in 
which community college students are engaged.
Through the years, researchers have identified factors which 
influence the decisions of the general high school population, but have 
failed to investigate whether differences exist between those factors and 
those which have an impact on community college attendees. Greater 
insight into the predisposition stage of college choice, generally, and 
implications for both of the college-going populations, particularly, can be 
gleaned by identifying the variables that are likely to influence students in 
2-year colleges.
Further, a comparative analysis which contains specific variables 
that might affect the decisions of high school and community college 
students would yield great benefits to educational researchers and students, 
college and university admissions ofGcers or enrollment managers, two- 
year college and four-year university administrators, federal and state 
agencies and higher education institutions, and college and university 
academic advisors.
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Purpose of the Study
The purpose of this study was to explore the applicability of an 
expanded version of the Hossler and Stage (1992) model of predisposition 
to attend college. The Hossler and Stage model was designed for high 
school students and reflects many of the aspects of the lifestyles of young 
adults (i.e., living with parents, etc.). The modification presented in this 
study entailed extending this model to the post secondary setting. 
Specifically, this study focused on the appHcabflity of a model of the 
predisposition of community college students to transfer to four-year 
institutions for baccalaureate degrees.
Design of the Study 
The study was completed in two major phases. In the first phase of 
the study, I focused on the quantitative analysis of the data collected fi'om a 
17 item survey instrument which I designed. The survey was based on: a) 
the characteristics of postsecondary educational plans that were included in 
this study, and b) the previous factors that were posited to afiect 
postsecondary aspirations. In the quantitative section, I also addressed the 
following research questions and hypotheses associated with each:
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1. What are the factors that influence the decision of community 
college students to consider transferring to baccalaureate 
institutions?
2. Are currently identified factors in the development of 
educational plans for high school students the same as those 
which influence students in two-year colleges?
3. Are male or female community college students more likely to 
be predisposed to transferrmg to baccalaureate institutions?
4. Are Afiican American or white community college students 
more likely to be predisposed to transferrmg to baccalaureate 
institutions?
5. Are traditional-or nontraditional-age community college 
students more likely to be predisposed to transferrmg to 
baccalaureate institutions?
6. How adequately does an expanded version of the Hossler and 
Stage (1992) predisposition model of college choice classify 
community college students with respect to their 
predisposition to transfer to four-year institutions?
The information collected in the quantitative phase of this study was 
based on a correlational research design and descriptive statistics were 
computed for each variable.
In phase two of the study, I examined the qualitative data collected 
through four focus group interviews with traditional-age Afiican American 
and Caucasian students and nontraditional-age Afiican American and
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Caucasian students at the community college. Using predetermined 
categorical schemes, I conducted conversational-guide approach 
interviews. Four major foci that were addressed were: Background 
Characteristics, Expectations and Encouragement Factors, Community 
College Involvement and Academic Preparation, and Transfer Behavior 
and Intentions.
Summary of Quantitative Research Findings 
Descriptive statistics revealed that the selected sample was 
consistent with the accessible population. Specifically, the racial 
composition, gender, age breakdown, and SES means were consistent. 
Bivariate correlation analysis was used to examine the relationships 
between and among the nine independent variables and the one dependent 
variable, predisposition to transfer. These analyses produced several 
findings:
1. SES and student academic achievement, as measured by
GPA, are positively correlated and statistically significant. 
Measured at the .05 alpha level, this correlation yielded an r
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value of .0775, and suggests that the higher the SES, the 
higher the GPA of community college students is likely to be.
2. Parents’ education level (PAREDUC) had a statistically
significant positive effect upon students’ personal educational 
expectations and aspirations (EXPECT 2). This correlation 
produced an r value .2048 and a probability value of .0001 
when it was measured at the .05 level of significance.
3. The correlation between parents’ and significant others’ 
expectations (EXPECT 1) and students in 2-year colleges’ 
personal educational expectations (EXPECT 2) yielded a 
statistically significant positive r value of .4783.
4. Male students were found to have higher incomes than female 
students, producing a Pearson correlation coefGcient of - 
.1170.
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5. Non-traditional-age students maintained higher academic 
standings than did traditional-age students, producing an r 
value o f .2397.
6. The correlation between AGE and TRANSFER showed that 
non-traditional-age students indicated lower personal 
educational expectations and aspirations and were less 
predisposed to transfer than were traditional students. The 
relationship between AGE and TRANSFER yielded a 
statistically significant r value of -.1012 and a probability 
value of .0001.
7. According to the correlation between AGE and PAREDUC, 
younger students indicated that their parents had received 
more education than did older students. This relationship 
produced a Pearson correlation coefficient of -.1472.
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8. White students indicated higher levels of education for their 
parents/significant others than did Afiican American students 
(r=-.1758).
9. The correlation between RACE and EXPECT 2 indicated that 
Afiican Americans showed higher levels o f personal 
educational expectancy (r=.0808) that did their Caucasian 
counterparts with respect to transfer.
10. Male (r=-.0758) and Afiican American (r=.0895) students 
indicated a greater amount of involvement in activities than 
did their female and white counterparts.
11. PAREDUC and SES indicated an r value o f .3928, which
suggests that the higher the level of education for 
parents/significant others the greater the income level.
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Quantitative Conclusions and Discussion
Several of these finding are consistent with the work of previous 
researchers. For example, my findings corroborate the findings of 
Ekstrom, 1985; Hossler and Stage, 1992; Stage and Hossler, 1989; Tuttle, 
1981; Hossler, Braxton, Coopersmith, 1989; and Lee and Frank, 1990, 
who all found that SES and student academic achievement are positively 
and significantly correlated.
Consistent with the works of Hossler and Stage, 1987; Jackson, 
1986; Manski and Wise, 1983; Stage and Hossler, 1989; Trent and 
Medsker, 1967; and others, I found that the relationship between parent 
education and students’ personal educational expectations and aspirations 
is statistically significant.
Previously, several researchers conducting descriptive studies 
(Carpenter and Fleishman, 1987; Conklin and Dailey, 1981; Ekstrom,
1985; Hossler and Stage, 1988 and 1992; Stage and Hossler, 1989; Smith 
and Bers, 1990; Murphy, 1981) have pointed out that there is a significant 
relationship between parental expectations and educational aspirations of
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high school students. My findings document the view that this is also true 
for community college students.
Additionally, in this study, I discovered that some of the findings 
previous educational researchers have reported for high school students are 
not consistent with the findings for the community college population. For 
example, previous researchers (Austin, 1985; Otto, 1976; Spady, 1975; 
Hossler and Gallagher, 1987; Pascarella and Terenzini, 1991; Hossler and 
Stage, 1992; and others), found that there was a positive significant 
relationship between involvement in school activities and predisposition to 
attend college for high school students. I found that although this 
relationship is positive in this work, the correlation yielded an r value of 
.0060 and a probabihty value of .8205 at « = .05, which suggests that for 
community college students involvement in activities has httle, if any, 
influence on student predisposition to transfer. Further, this finding 
suggests that the predisposition of 2-year college students to transfer is 
prompted by some factor(s) other than extracurricular involvement (e.g., 
desired achievement of a long-term educational goal, personal educational 
aspirations or encouragement or expectations of others, etc.).
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Previous researchers (Hossler and Stage, 1992; Jackson, 1986; 
Litten, 1982; Manski and Wise, 1983; Maxwell, 1992) have also reported 
that the higher a student's academic achievement (GPA) the more likely 
they are to attend a postsecondary institution. Surprisingly, the correlation 
between student ability and accomphshment, as measured by GPA, and 
predisposition to transfer revealed a negative non-statistically significant 
relationship. This suggests that some factor(s) other than a student's 
academic abiUty play a more major role in determining students' 
predisposition to transfer to a four-year institution to continue their 
educational pursuits (e.g., acquiring the skills needed to get or advance in a 
job, age, the expectations of self and others, etc.).
In my work, SES and predisposition to transfer produced a positive 
correlation, which suggests that the higher the socioeconomic status the 
more likely the students would be predisposed to transfer; however, this 
relationship was not statistically significant. Previous researchers 
(Ekstrom, 1985; Hossler and Stage, 1992; Stage and Hossler, 1989; Tuttle, 
1981; Hossler, Braxton, Coopersmith, 1989; Lee and Frank, 1990) found
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that SES and predisposition to attend college in high school students was 
not only positive, but statistically significant.
Summary of the Tests of Hypotheses
Hypotheses associated with each research question were tested. To 
address research questions and hypotheses 1,2,3, and 4, the Pearson 
correlation was used. To address research questions and hypotheses 5, 6,
7 ,8 and 9, point biserial correlations were used. To address research 
question and hypothesis 10, a hierarchical logistic regression procedure 
was used. The results are as follows:
For Hypothesis 1, As socioeconomic status increases, community 
college students’ predisposition to transfer to a four-year institution 
will increase, I failed to rejected the null hypothesis and concluded that 
there is insufficient evidence to support the claim that higher 
socioeconomic levels foster predisposition to transfer in students at 
community college.
For Hypothesis 2, As the parental educational attainment level 
increases, community college students’ predisposition to transfer to a 
four-year institution will increase, I rejected the null hypothesis and
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concluded that a higher educational attainment level for parents of students 
in 2-year colleges did increase the educational aspirations of these students 
to transfer.
For Hypothesis 3, As student ability and accomplishment 
increases, community college students’ predisposition to transfer to a 
four-year institution will increase, I failed to reject the null hypothesis, 
and concluded that community college students with high GPAs are not 
necessarily predisposed to transferring to a baccalaureate institution.
For Hypothesis 4, As parents' and significant others' expectations 
and encouragement increases, community college students’ 
predisposition to transfer to a four-year institution will also increase, 1 
rejected the null hypothesis, and concluded that community college 
students’ predisposition to transfer increases with increased levels of 
encouragement and expectations from parents and significant others.
For Hypothesis 5, As personal educational expectations and 
aspirations increase, community college students’ predisposition to 
transfer to a four-year institution will also increase, I rejected the null 
hypothesis, and I concluded that community college students’
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predisposition to transfer is significantly and positively influenced by the 
students’ personal educational expectation/aspirations.
For Hypothesis 6, As the involvement in college activities 
increases, community college students’ predisposition to transfer to a 
four-year institution will increase, I did not reject the null hypothesis, 
because the data showed that for community college students, involvement 
in college activities is not correlated with predisposition to transfer.
For Hypothesis 7, Female students at community colleges will be 
more likely to be predisposed to transferring to a four-year institution, 
the null hypothesis was substantiated and therefore I failed to reject it. I 
found that females are more likely to be predisposed to transfer; however, 
the correlation is not statistically significant.
For Hypothesis 8, Black students at community colleges will be 
more likely to be predisposed to transfer to a four-year institution 
than white students, I rejected the null hypothesis of no association, and 
concluded that Afiican American students are more likely to be 
predisposed to transfer than their white counterparts.
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For Hypothesis 9, Nontraditiooal-age students at community 
colleges will be more likely to be predisposed to transferring to a four- 
year institution, I rejected the null hypothesis and concluded that 
nontraditional-age students at community colleges are not as predisposed 
to transfer as traditional-age students.
Hierarchical Logistic Regression Analysis
The hierarchical logistic regression procedures utilized in this study 
involved entering the nine independent variables included in this analysis in 
sequence according to the formulated conceptual model. The analyses 
focused on the patterns of significant relationships and tested Hypothesis 
10 which determined the overall explanatory power of the model as 
additional predictors were added.
The logistic regression analyses results indicated that Models 2 ,3 ,4 , 
5 ,6 ,7 , 8, and 9 were statistically significant at « = 0.05. Further, 
standardized parameter estimates showed that when all nine variables were 
included in the hierarchical regression analysis, EXPECT 2 (students 
personal educational expectations and aspirations) and AGE were the only 
statistically significant predictors. Therefore, I rejected the null hypothesis
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and concluded that the explanatory power of the expanded Hossler and 
Stage model of predisposition was statistically significant.
Summary of Qualitative Research Findings, Conclusions and
Discussion
The quahtative results of this study were based on the findings of 
four focus group interviews of 26 students at a two-year, urban community 
college in south Louisiana. Using a predetermined categorical scheme and 
a conversational-guide approach, I addressed four areas during the 
interviews with traditional- and nontraditional-aged Afiican American and 
Caucasian students. They were: Background Characteristics, Expectations 
and Encouragement Factors, Community College Involvement and 
Academic Preparation, and Transfer Behavior and Intentions.
Background Characteristics
The community college participants included in the four focus group 
interviews represented a cross section of the population fiom the research 
site. Of the 26 students involved in the qualitative phase, male students 
reported higher socioeconomic levels than did female students and Afiican 
American students reported higher income levels than Caucasian students.
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Traditional-age Afiican American and Caucasian students reported higher 
parent education levels than did their nontraditional-age equals.
The qualitative sample also included 14 singles, six married, two 
widowed, one engaged and three divorced students. Sixteen of those were 
parents and ten were not. For nontraditional-age students, marital status 
influenced why these students attended the community college and 
motivated their decision to transfer to a four-year institution to pursue the 
baccalaureate degree. For both traditional- and nontraditional-age 
students, family factors (the students’ personal parental responsibflities) 
were found to influence their predisposition to transfer.
Expectations and Encouragement Factors
The findings show that mothers exerted the greatest amount of 
influence on the current attendance patterns of traditional-age students. 
However, the educational expectations of mothers and other significant 
individuals did not directly impact upon the transfer plans of 2-year college 
students. Despite the desires and expectations of parents and significant 
others, once 2-year college students were enrolled in the community 
college, their transfer behavior was determined by the expectations and
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goals they had developed for themselves. Female students had a greater 
commitment to transfer and had made definitive plans to fiirther their 
education beyond the community college.
A significant life change or dramatic personal event, such as death of 
a spouse, divorce, or career changes, influenced the attendance patterns of 
nontraditional-age students, a finding that is consistent with that of 
Aslanian and Brickell (1980). Additionally, significant others played a 
more prominent role in the lives of students who were 25 years of age and 
older than did their parents. A reason may be that nontraditional-age 
students had moved away fi*om home, married, and/or support themselves. 
Also, parents may not be as insistent as they once were about their "grown 
children's" educational plans. Many nontraditional-age students also 
reported that their parents were deceased.
Community College Involvement and Academic Preparation
For the majority of traditional- and nontraditional-age Afiican 
American and Caucasian students, there was no room for involvement in 
community college activities. These students allowed work, school, and 
family obhgations to take precedence over extracurricular involvement.
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However, I discovered that this finding was inconsistent with what 
previous researchers had found. The quantitative results suggested that 
Afiican Americans tend to be more active in extracurricular involvement at 
this particular institution, but the quahtative data did not support that claim. 
Further, male students were expected to be more involved in activities than 
female students. Of the participants in the focus group interviews who 
reported active involvement in community college activities, one was male 
and the other female.
Nontraditional-age students also boasted higher grade point averages 
than traditional-age students. That not withstanding, fewer nontraditional- 
age students expressed an interest in furthering their educational pursuits. 
This was surprising since previous research has found that high school 
students who have higher GPAs are more likely to be predisposed to 
attending college than those with lower averages.
Further, the majority of nontraditional-age students who participated 
in the focus group interviews indicated that their attendance at the 
community college was terminal. Some stated that they had no intentions 
of even completing the associate degree. Of those who intended to persist
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to complete the associate degree, most indicated ‘‘that was it,” and others 
stated that they were content with their financial situation and a bachelor’s 
degree could not substantially enhance their socioeconomic level.
One nontraditional-age student, an Afiican American female, 
indicated that she was predisposed to transferring, but she was undecided 
if and when she would actually follow through with her transfer aspiration 
and plans. Her initial plans to attend college were deferred because of 
family responsibilities which had since been satisfied. Interestingly, the 
role that she had previously played in the college choice decisions of her 
children was now being assumed by them in her educational pursuits.
Other nontraditional-age students pointed out that they were 
attending the community college to 1) acquire skills that were mandated or 
necessary for a raise, promotion, or other job-related reason, 2) gain 
knowledge in an area of self-fiilfiUment, 3) satisfy a previously interrupted 
educational goal, and 4) overcome the results of a life changing situation or 
event.
Transfer Behavior and Intentions
Hossler (1985) reported that after students complete the 
predisposition phase of the college choice process, they conduct extensive
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searches before selecting the institution in which they will enroll and 
matriculate. Bers and Smith (1990) reported that for nontraditional-age 
students, the search and choice phases were collapsed into one step of 
deciding to return to college and deciding which college to attend. The 
findings in this work relative to the transfer behavior o f community college 
students, traditional- and nontraditional-age, are consistent with the 
findings of Bers and Smith (1990). The traditional-age students who were 
predisposed to transfer had already decided which college they would 
attend. For students who were undecided about transferring, the search 
and choice stages of the college choice process would be employed. 
Students who were undecided, for example, indicated that they would 
"take it one semester at a time” and if they decided to go on to a four-year 
institution, they would evaluate those universities to see which one best fit 
their needs. Cost, proximity, course offerings, and acceptance of course 
credits already earned were cited as factors in determining to which 
institution they would transfer.
Intersection of Quantitative and Qualitative Research Results 
Qualitative methods have been used to add breadth, depth, and detail 
by offering an explanation of what was found in the quantitative portion of
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a given work. Patton (1990) maintains that qualitative research offers 
richer meanings to those areas under study, and can put flesh on the bones 
of quantitative results, bringing the results to hfe through in-depth case 
elaboration” (p. 132).
For the purposes of my research, the quahtative component was 
included to elucidate what survey respondents may have meant by the 
responses they offered in the quantitative section. This section shows how 
the results firom both the quahtative and quantitative sections intersect to 
illustrate how the research fits together as a whole.
Quantitatively, several discoveries were made. The quahtative 
findings in some cases corroborated these findings, but in other cases the 
quahtative results were inconsistent with the quantitative findings. For 
example, SES and GPA were shown to have a positive and statistically 
significant correlahon. The results of the focus group interviews concur 
with this finding and suggest that the higher the socioeconomic status the 
higher the grade point average is likely to be.
Parents’ education level (PAREDUC) was found to have a 
statistically significant positive effect upon students’ personal educational
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expectations and aspirations (EXPECT 2). The focus groups revealed that 
to some extent this was true for traditional-age students, but for 
nontraditional-age students parents’ education did not appear to influence 
the personal expectations of these students at community colleges.
The correlation between parents’ and significant others’ 
expectations (EXPECT 1) and 2-year college students’ personal 
educational expectations (EXPECT 2) yielded a statistically significant 
positive r value. However, the qualitative findings illuminated that 
although parents and significant others encouraged students at community 
college to transfer to baccalaureate institutions, ultimately these two-year 
college students were motivated by their personal educational expectations 
and aspirations or some other event or occurrence.
Male students were found to have higher income levels than female 
students, producing a Pearson correlation coefficient of -. 1170. In the 
focus group setting, the male participants each reported medium, medium 
high, or high socioeconomic levels. Of the students who reported low 
income levels, all were female.
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In the quantitative portion of this study, nontraditional-age students 
indicated that they maintained higher academic standings than did 
traditional-age students, producing an r value of .2397. This finding was 
confirmed in the quahtative portion of my research. O f the 26 students 
who participated in the focus group interviews, the average grade point 
average among the traditional-age students who participated in the 
interviews was 2.67 on a 4.0 scale, and for nontraditional-age students the 
average GPA was 3.43.
Although nontraditional-age students boasted higher GPAs, the 
correlation between AGE and TRANSFER showed that these students 
indicated lower personal educational expectations and aspirations and were 
less predisposed to transfer than were traditional students. The 
relationship between AGE and TRANSFER yielded a statistically 
significant r value of -.1012 and a probabihty value of .0001. During the 
interview phase this finding was documented. Overwhelmingly, 
nontraditional-age students indicated that transfer was not in their fiiture 
plans.
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According to the correlation between AGE and PAREDUC, younger 
students indicated that their parents had received more education than did 
older students. This relationship produced a Pearson correlation 
coefiScient of 1472. The focus group findings were compatible with the 
quantitative results. The majority of the younger students at community 
colleges identified high school graduation, college attendance, or college 
graduation as the parents’ highest level of completion. Older students 
indicated grade school, some high school, GED, or that they did not know 
of the educational level of their parents.
White students indicated higher levels of education for their parents 
than did Afiican American students. This was verified in the focus group 
researcher; however, only two of the 26 students were predisposed to 
furthering their education beyond the community college.
The correlation between RACE and EXPECT 2 indicated that 
Afiican Americans showed higher levels of personal educational 
expectancy (r=.0808) than did their Caucasian counterparts with respect to 
transfer. This research and the work of Hanson (1990) found that Afiican 
American students are more predisposed to transfer than their Caucasian
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
224
counterparts; however, few of these students follow through with their 
initial aspirations. The quahtative portion of this work concurs with 
Hanson’s finding if  only Afiican American traditional-age students are 
considered. When age is held constant the evidence is less definitive. 
Regardless of race, nontraditional-age students showed very httle desire to 
continue their education beyond the community college.
Although male and Afiican American students indicated a greater 
amount of involvement in activities than did their female and white 
counterparts in the quantitative data analysis, I discovered through the 
interviews that of the three students who indicated involvement in 
activities, two indicated an active involvement and one expressed a 
moderate involvement. Of these students, there was one Afiican American 
female, one Caucasian female and one Caucasian male. Based on the 
focus group interviews, this finding was inconsistent with the survey 
results.
The relationship between PAREDUC and SES indicated that the 
higher the level of education for parents/significant others the greater the 
income level. According to the focus group interview findings, this is true
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of traditional-age students, but nontraditional-age students’ socioeconomic 
levels were not predicated on the educational levels of their parents or 
significant others.
The quantitative and quahtative findings in this work move us closer 
to understanding the college choice process in which community college 
students engage. However, because college choice is a complex and 
developing area of study and the community college populace has not been 
fully investigated, the need for additional research in this area is critical to 
increasing the understanding of broad-based postsecondary educational 
plans of all students, generally, and the predisposition phase of this 
process, specifically, as it apphes to students at two-year colleges.
This study supports the findings of previous educational researchers, 
while at the same time the apphcabflity of their findings to a community 
college population rendered previous findings to be inconsistent with some 
of the conclusions reached here. The usefulness of the models introduced 
here to expand the body of research in the college choice hterature should 
be further explored, hi the final sections of this chapter, I discuss the 
limitations of this study, imphcations for future research, and policy and 
theory development.
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Limitations of the Study
This study is not without limitations. First, the sample was drawn 
from a single community college in south Louisiana due to cost, 
availability, and time restrictions. Therefore, the results are severely 
limited in their generalizability to other states (and perhaps to other areas in 
Louisiana). Moreover, my conclusions are, at best, tentative.
Second, the sample for this research consisted only of African 
American and Caucasian American students at the 2-year college, because 
the state of Louisiana does not have significant numbers of other ethnics in 
the population. Further, this sample contained more African Americans 
(48%) than it did White students (36.8%), even though the population was 
comprised of 40.2% Black students and 46.1% Caucasian American. As a 
result, the generalizations from this work, in this regard, should be cautious 
and limited only to include these two ethnic groups.
Third, the quantitative data analyses are based on correlational 
statistics which cannot establish cause and effect relationships between and 
among the variables being correlated. However, the data are usefiil in 
identifying the possible relationships between the dependent variable and
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the independent variables. Moreover, this work provides the basis for 
future theory-testing studies in which causahty can be explored.
Finally, Patton (1990) explains that quahtative interviewing methods 
have limitations, because the perceptions and perspectives reported by the 
participants are always subject to distortion due to personal biases, anger, 
anxiety, prevailing conditions and/or lack o f awareness. These things 
notwithstanding, this work rehed on the dual procedures using quantitative 




Not withstanding necessary caution, the results found herein have 
some imphcations for state and federal pohcy makers responsible for 
developing pohcies related to student financial aid, administrators at 
community colleges and baccalaureate institutions, those responsible for 
the enrollment management and recruiting functions at both two- and four- 
year institutions, and educational researchers who study student coUege 
choice, specifically the predisposition phase of the process.
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State and federal policy makers can use the information found in this 
work to project the levels of resources that will be needed for various 
financial aid programs in fiiture years. This is particularly germane when 
one considers the increasing numbers o f nontraditional-age students who 
are exercising the option of entering college for the first time, returning to 
complete a program begun at an earher period, or seeking the abflity to 
acquire the skills necessary to satisfy employers’ need for a different, or 
more technologically advanced workforce.
With recent changes in pohcies governing social programs, this 
research wfll also allow pohcy architects to design programs that will 
better meet the needs of individuals whose status is altered by changes in 
these social programs. For example, nontraditional-age welfare recipients 
would probably be more likely drawn to a community college campus to 
satisfy the requirements for a general equivalency diploma (GED) than to 
the local high school, because of the environmental comfort level they 
would experience because of their commonahties with other college-age 
students. Pohcy makers, desiring to trim social programs, and community 
college administrators, desiring to elevate the educational attainment levels
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
229
and socioeconomic status of the communities the institutions serve, can 
design cooperative agreements whereby each could achieve an expressed 
goal or purpose.
Maintaining a decreasing level o f public support for a pubhc 
services recipient (who becomes a two-year college student) could be tied 
to a social agency's expectancy of the student's continuation in a skills 
enhancement or academic program in the community college and beyond 
which would lead to future self-sufficiency and independence from the 
pubhc support while preventing the adoption of more a negative social 
lifestyle, such as the shoplifting of food and clothing, dmg dealing, etc.
My research model can then be used to determine the predisposition of 
such students to further their education and to isolate the extent to which 
the research factors contribute to their predisposition.
In a sector where success is based on graduation rates, this research 
and these expanded models offer the opportunity for higher education 
officials to redefine the parameters by which attrition is reassured and 
educational goals achieved. Further, for administrators at community 
colleges and baccalaureate institutions, this research provides an important
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means by which they can project and design important support programs 
that will undergird the matriculation of both traditional- and nontraditional- 
age students, without regard to ethnicity.
Considering the number of nontraditional-age students who are 
entering community colleges and baccalaureate universities, these 
university officials can better plan for curriculum development in the areas 
of continuing education, distance learning, technology programs, evening/ 
weekend school, traffic and parking controls, transfer programs, 
articulation agreements; and also the planning of lifelong learning programs 
and nontraditional services, such as day or evening care for children and 
the elderly, after hours food, pohce and security services, recreational and 
relaxation outlets and student and personal services.
This work has imphcations for enrollment managers and recruiters at 
both two- and four-year institutions. The results of this research point to 
the need for recruiters to give some consideration to the areas in which 
they will seek potential students. Community college recruiters can work 
with human resource officials at local and regional workplaces to 
determine their current and future training needs to better plan for the
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provision of evolving workforce needs. Individuals currently in the 
workforce desiring to maintain their current status or to enhance their 
future marketability can find the community college to be a more 
accessible, less intimidating academic environment in which to begin or 
resume a training program or degree pursuit.
Recruiters fi*om baccalaureate institutions must give consideration to 
broadening their recruitment efforts by including the community colleges as 
a fertile recruitment base. Information about college fairs, recruitment 
visits, and available academic, training and testing programs which have 
traditionally been shared only with high school guidance counselors and 
through other community outlets, should also be channeled to appropriate 
community college offices. Brochures, pamphlets, posters, and recruitment 
paraphemaUa should be developed and widely disseminated to attract 
traditional- and nontraditional-age students and the multi-ethnic population 
found in both high schools and community colleges.
This work also presents some definite imphcations for student affairs 
administrators at community colleges. This and previous research point to 
the fact that two-year college students generally do not get involved in
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activities at commimity college. OfSciais in this area are cautioned to 
attempt to assess the needs which nontraditional-age students may have for 
services, activities and programs which may best meet their needs. This is 
especially true with the finding from this research that this populous of 
students do not have a keen interest ib participating in general 
extracurricular activities.
Implications for Theory
For educational researchers who study student college choice, this 
work opens a new door to study the predisposition of a previously 
unexplored student population. Because the body of literature that exists 
on the educational plans of students is devoid of information regarding the 
processes which affect the choices of community college students, this 
work and future work like it are essential to raising questions regarding 
ways of better serving the entire body of the college-going populous of 
students.
Student college choice is a complex process that deserves Anther 
investigation, especially in the area of two-year college students’ 
attendance patterns and transfer behavior. For decades, community
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colleges have received a negative reputation. Early opponents of junior 
colleges noted that there was a tendency for these institutions to operate as 
diverters, removing from the mainstream those students whose ambitions 
society was unable or unwilling to incorporate (Clark, 1960). In order to 
substantiate or reject such contentions, the continued expansion of theory- 
based studies of the college choice process engaged in by community 
college students is encouraged. Since college choice research has 
primarily concentrated on status attainment and postsecondary attendance 
patterns of high school students, the absence of researched data sufQcient 
to examine the college choice process undertaken by two-year college 
students leaves a void in the literature in this area.
Further theory-based research using these expanded models may 
prove that previous theories advanced in this regard to be flawed because 
of the absence of correlation of the appropriate variables when assessing 
the intent of the college-bound population, especially those attending 
community colleges. 
tmnhcations for Future Research
The present finding that two-year college students duplicate the 
college choice process that they previously undertook as high school
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students indicates that future studies should look closely at the outcomes of 
this subsequent process. This study reveals that the factors which motivate 
the college choice decisions of community college students tended to be 
different between the time that this process was first undertaken following 
high school and when it is subsequently completed. Additional research is 
required to finther investigate the resulting differences evolving fi*om the 
two processes and to identify the variables which strongly and most 
fi-equently influence community college students' predisposition to continue 
their educational pursuits in a four-year institution.
Since this research was limited to a single populous of students, 
expanded research which subjects the models offered here to a larger, 
geographical cross-section, and multi-racial population of two-year 
college students would enhance the body of available data firom which 
college choice generalizations can be posited.
It is important that further research includes more in-depth theory- 
testing of the cause and effect relationships which exist between the 
variables offered in this expanded model to determine the impact that they
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have on the college choice process engaged in by two-year students, 
especially in the predisposition to transfer stage. Other researchers (Cohen 
and Brawer, 1987; Brint and Karabel, 1989; Cohen, 1990) consistently 
observed that conununity colleges were failing in the transfer function, an 
area which had at one time been preeminent.
Brint and Karabel (1989) and Folger, et. al (1970) observed that 
during the 1960s and 1970s fewer than half of the community college 
students transferred to four-year colleges. In 1977, the U. S. Department 
of Health Education and Welfare (HEW) reported that by the late 1970s 
fewer than one fourth of those entering community colleges would actually 
transfer to four year colleges (as cited by Lee, Mackie-Lewis and Marks,
1993). However, this body of research does not attempt to explain why 
there is the lack of a propensity on the part of community college students 
to transfer to four-year institutions. Four-year college and university 
officials have not demanded an explanation for this action by these students 
and researchers have not shown an interest in providing one.
Although this work opens the door in this area, future research is 
recommended which will more broadly explore the educational plans of
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one of the fastest growing college populations. For example, there is a 
tremendous void in the literature to explain and understand the inabihty of, 
or the reasons for, the failure of Afiican American community college 
students to cany out their main educational plans or to explain why their 
Caucasian counterparts are more reluctant to make lofty educational plans 
beyond those that satisfy an immediate life need, especially as they 
advance in age.
Additionally, since the various phases of the college choice process 
which are undertaken by this population of students have not been fully 
studied, this research reveals that there is a need to understand the factors 
which influence the decisions that community college students make to 
continue on to pursue higher degrees or to terminate their educational 
pursuits. The furtherance of this research will, without doubt, add to the 
resources available to those who must plan for the future in the higher 
education arena.
The positive effects that the expectations and encouragement of 
parents and significant others were found to have on the college choice 
decisions of community college students should be further investigated to
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determine if there is a residual effect o f this variable in the college choice 
process engaged in by community college students during later periods in 
their lives.
The expanded model of predisposition tested and the expanded 
three-stage model of college choice offered in this study also provide a 
foundational framework for further research on conununity college 
students' educational plans and college choice processes. The furtherance 
of this research wül certainly add to the resources available to those who 
must plan for the future in the higher education arena.
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Postsecondary Educational Plans Survey 248
Directions: Please pu t an X  in the box before the selection that indicates your
response. Please answer the questions as accurately and as honestly as 
possible.
Part I: Personal and Family Background Demographics
Please indicate your gender. 
□  Male □ Female
>a.
Please indicate your ethnicity.
□  Black/non Hispanic □ White/non Hispanic
Ü Asian/Pacific Island □ Hispanic, surname
□  Native American □ 1 choose not to indicate
Indicate the highest number of years in school completed by your father.
□  0 years □ Bachelor’s Degree
□  1-8 years □ Master’s Degree
□  9-11 years □ Master’s plus additional hours
□  high school graduate □ Specialist’s Degree/Certihcate
□  some college
□  Associate’s Degree
□ Doctorate or other terminal degree
Indicate the highest number of years in school completed by your mother.
□  0 years □ Bachelor’s Degree
□  1-8 years □ Master’s Degree
□  9-11 years □ Master’s plus additional hours
□  high school graduate □ Specialist’s Degree/Certificate
□  some college
□  Associate’s Degree
□ Doctorate or other terminal degree
Please indicate your means of support.
□  Parents/guardians □  self □ Other
From the list below, please indicate your parents’ or guardians’ combined income.
□  $12,000 or less □ $40,001 -$  70,000
□  $12,001-$ 21,000 □ $70,001-$100,000
□  $21,001-$ 40,000 Ü over $100,000
6a. Provide information about parents. (Marie all that apply)
□  both alive and living together □  unlmown to you; O father O mother
□  both alive but living separately □  divorced
□  deceased: O  father O mother □  never been married
b. Please indicate your marital status. (Mark all that apply)
□  single: O never been married O divorced O widowed O with a child/children
□  married: O but separated O with a child/children
c. Plea% indicate your living status.
□  living alone □  living with partner □  living with parents/guardians □  living with roommate
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7. Please indicate your age category. 249
□  17-19 years □  50-59 years
□  20 - 24 years □  60-69 years
□  25 - 29 years □  70 years
□  30 -39  years □  Other-Specify________________
□  40 - 49 years
Part ü ; Personal and Parental Level of Educational Expectation
8. Please indicate the educational level your parents/guardians (or significant other) expect or 
encourage you to attain.
□ no expectation/encouragement □ Master’s Degree
□ Trade School □ Master’s plus additional hours
□ Certificate Program □ Specialist’s Degree/Certificate
□ Associate’s Degree □ Doctorate or other terminal degree
□ Bachelor’s Degree
9a. Please indicate the highest educational level you expect to complete.
□  Trade School □  Master’s Degree
□  Certificate Program □  Master’s plus additional hours
□  Associate’s Degree □  Specialist’s Degree/Certificate
□  Bachelor’s Degree □  Doctorate or other terminal degree
b. Are you more motivated now to go on for an additional degree (e.g. bachelors, masters, doctors,
etc.) than when vou first enrolled at Nubian.
□  yes □  no
10. Please indicate your future educational plans to transfer to a baccalaureate (4-year) institution.
□  no plans to transfer □  transfer within 3 -5  years
□ transfer immediately (6 mo - 1 year) □  transfer beyond 5 years
□  transfer within 1 -3  years
Part n i:  Community College Involvement and Preparation
11. Are you a member of any of the following activities at the communify college? (Marie all that appk)
□ Student Government Association □ Athletics
□ Debate Team □ Drama Club
□ Band or Choir □ Newspaper or Yearbook Staff
□ Service Organization □ Professional Organization
□  Other (list)
12. Please indicate any honors or awards you have received since you have been enrolled as a 
community college student (Mark all that apply)
□  Honor Society □  Dean’s or Chancellor’s List
□  Honor Roll □  Who’s Who Among Conun. College Students
□  Class OfiGcer □  Organization Officer
□  Other (list)_________________________________________________
13. What is your cumulative grade point average on a 4.0 scale?
□  3.5 - 4.0 □  2.0 - 2.4 □  Less than 1.0
□  3.0 -3.4 □  1.5 -1.9
□  2.5 -2.9 □  1.0-1.4
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14a. Please indicate your adm ission status.
□  First-Time Freshman
□  Transfer student O  &om 2-year college O  from a 4-year college
□  Continuing student
□  Readmit student
250
How m any sem ester hours have you completed a t  Delgado?
□  0 (entering student) □  3 2 - 4 7  hours
□  1 -1 5  hours □  48 - 63 hours
□  1 6 -3 1  hours □  More than 63 hours
c. Please indicate your enrollm ent status. 
□  full-time part-tune
15. Indicate which fbrm (s) o f  Financial Aid do you receive? (Marie all that apply)
□  grants
□  student loans
□  college w ork study
O ther
16. In which program  are you enrolled?
□  Certificate Program
□  Associate o f  Arts
□  Associate o f  Applied Science
□  Associate o f  B usiness Studies
□  Associate o f  General Studies
□  Associate o f  Science
O ther
Part r v : Level of Support and Encouragement of Parents and Significant Others
17. Identify the level o f  support and/or encouragem ent you receive from the following persons
regarding your educational goals by daricening the  appropriate number.
very supportive som ew hat supportive no t supportive















You are asked to participate in a  foliow-up interview that is related to this snrvey. 
So, please be sure to fill out the information below so that you can be contacted 
during the semester. (PLEASE PRINT)
Street ^xntm ent #
City State Zip Code
PHONE: ( ) - ( )
Daytime Nighttime
Thank you veiy m uch for your honest and sincere responses to this questionnaire. D uring registration, 
please hand deliver this com pleted form to the designated su rv w  table in the registration arena o r directly to:
Lisa Af. SnUth-Vosper. Doctoral Student 
(Louisiana State U niversity - Departm ent o f  Educational Administrative &  Foundational Services),
who will be in the registration arena 
January 15 - 17, 1997 and  January 21, 1997
or after registration hand deliver by January 31, 1997 to:
The Registrar 
Nubian Conununity College 
Juba HaU, Room  123L 
555 School F irst Drive 
Somewhere, LA.
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A N D  A C R I C U L T U R A L  A N O  M E C H A N I C A
D epartm en t o f  A dm in istra tive  & F oundational Services
N I V E R S I T Y
January 10,1997
Dear Nubian Community College student:
My name is Lisa Smith-Vosper and I am a graduate student in the Department 
of Administrative and Foundational Services at Louisiana State University. Presently, 
I  am conducting research for my doctoral dissertation on the educational plans of 
community college students. Specifically, I am interested in determining what factor 
influence community coll%e students’ predisposition (aspirations, desire, etc.) to transfer 
to a four-year institution. As part of my research, I am asking you to participate by 
responding to the attached Postsecondary Educational Plans survey. It should take 
approximately 5 - 1 0  minutes to complete your responses.
I win keep your identity as a respondent to this survey confidential by assigning 
it a code that will be assessable to me only. AddWonaUy, you are asked to participate 
in a foUow-up interview that is related to this survey. So, please be sure to complete the 
last page o f the instrument, so that you can be contacted during the semester. The 
survey includes instructions for completing and returning it to me.




B a t o n  Ro u Louisiana • 7Û803-472I
3WJÜ8--.02 504/388-1336 504/388-2150 504/388-2030504/388-6840 / -
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Table A: Cross-Group Analysis of Background Characteristics
Name Age/Gcndcr SES M HE 1 FHE ChiM frcn) Status
African Amaican Traditional-age Students
Awesome Ashley 24 -  female low h.s. h.s. no single
Capable Calvin 22 - male moderate somecoL somecoL no single
NÆId Monica 2 4 -female medium high coLgrad h.s. yes married
Dashing Diana 23 - female morkrate some col someh.s. yes single
Kicking Kiva 19-female moderate somecoL h-s. no engaged
Mackin Mohammed 21 -male medium some col col grad yes single
Tough Tammy 21 - female high co l grad coL grad no single
Caucasian Traditional-age Students
Respectable Roy 20 - male moderate somecoL h.s. grad no single
Cool Connie 2 2 -female medium co l grad coL grad no single
Loving Leslie 18 - female low coL grad Ls. yes single
Just Jonathan 21 - male moderate somecoL some h.s. no single
Rowdy Rachel 19 - female low h.s. grad h-s. no single
Flirty Franklin 2 4 -m ale medium some col col grad no single
African Am erican Sontraditional-age Students
Honest Hazel 42 - female medium h.s. 8th yes married
LoudLany 49 - male medium somecoL dJc. yes married
Laughing Lydia 47 - female medium high coL grad coL grad yes divorced
Handy Hamilton 36 - male medium somecoL some h-s. yes single
Bouncing Bertha 57 - female medium high 8th dk. yes widowed
Energetic Ethel 51 - female medium GEO some coL yes divorced
Caucasian Sontraditional-age Students
Jazzy James 5 4 -m ale medium high 8th 7th or 8th no married
Magpie hAnty 29 - female moderate h.s. grad somecoL yes single
Charismatic Carl 3 2 -m ale medium coL grad somecoL yes single
Kind Karla 38 - female medium somecoL coL grad yes married
Polished Pamela 52 - female medium someh.s. someLs. yes married
Gentleman George 48 - male high coL grad coL grad yes divorced
Merry Melissa 64 - female medium 8th 6th yes widowed



















C/) Hyp Hyp Hyp Hyp Hyp Hyp Hyp Hyp Hyp Hyp
o








Results reject the null reject the null the null reject reject the null the null the null
i 1 not sup. not sup. supported supported supported not sup. supported supported ” na
3
CD




Results 3 not sup. not sup. not sup. noe sup. not sup. not sup. not sup. not sup. not sup. na
CD
3 4 not sup. not sup. not sup. not sup. not sup. not sup. not sup. not sup. not sup. na
I =traditional-age African American 2=traditional-agc Caucasian 3=nontraditional-age African American 4=nontraditional-agc Caucasian na=not applicable
Hypothesis 1 : As socioeconomic status increases, community college students' predisposition to transfer to a four-year institution will increase.
Hvixithesis 2: As parent education increases, community college students' predisposition to transfer to a four-year institution will increase.
Hypothesis 3: As student academic achievement increases, community college students' predisposition to transfer to a four-year institution will increase.
Hypothesis 4: As parents and significant others’ expectations and encouragement incicases, community college students’ predisposition to transfer to a four-year institution
will increase.
Hyrxrthesis 5: As a students’ personal expectations increase, their predisposition to transfer to a four-year institution will increase.
Hyrxrthesis 6: As the inyolyement in college activities increases, community college students’ predisposition to transfer to a four-year institution will increase.
Hypothesis 7: Female students at community colleges will be more likely to be predisposed to transfer to a four-year institution than will male students.
Hypothesis 8: African American students at community colleges will be more likely to be predisposed to transfer to a four-year institution than will white students.
Hypothesis 9: Nontroditional-agc students at communit)' colleges will be more likely to be predisposed to transfer to a four-year institution than traditional-aged students.
Hypothesis 10: The explanatory power of the expanded Hossler and Stage predisposition model for community college students will be statistically significant oyerall.
(/)(/)
Q u an tita tiv e
F ailed  to  re je c t 
th e  null hypothesis , S u p p o rted
Q u alita tiv e
R ejected  th e  null N ot S u p p o rted g
VITA
Lisa M. Smith-Vosper holds bachelor and master’s degrees from 
Southern University and Agriculture and Mechanical College in Baton 
Rouge, Louisiana. In 1995, she received a full fellowship and was 
inducted into the first class of Huel D. Perkins Doctoral Fellowship 
Recipients at Louisiana State University, where she completed her doctoral 
pursuits in Educational Leadership and Research with an emphasis in 
Higher Education Administration in 1997.
Ms. Smith-Vosper’s specific concentration has been in community 
college administration. The areas of curriculum development, articulation, 
and transfer have been her primary foci. As a graduate intern and 
subsequent graduate assistant in the Office of Academic Affairs and 
Student Services at the Baton Rouge Community College (BRCC), she 
was instrumental in coordinating the curriculum development process for 
the new college; assisting in the development of academic pohcies, 
procedures and programs; and initiating processes that will lead to 
articulation and transfer agreements between BRCC and other state 
colleges.
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Additionally, Ms. Smith-Vosper has enjoyed a diverse work 
background including experience as a Legislative Assistant to a Senator; a 
seventh grade English and Drop-Out Prevention teacher; a conununity 
college instructor; a Tri-State Regional Coordinator hired to help revitalize 
impoverished areas in the Arkansas-Louisiana-NOssissippi Delta regions 
and to evaluate the quality of life o f its residents; part of the development 
team for the organization of a worldwide ministry; and as a consultant, 
motivational speaker and presenter in the areas of rehgious and community 
relations, health care and governmental affairs, economic development, and 
education and educational research. She is pubhshed and has presented at 
national conferences.
Ms. Smith-Vosper resides in Baton Rouge, Louisiana and is the 
second of the four children of Attorney Frances Robinson Smith and 
Attorney Joe Louis Smith.
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